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ABSTRACT

This two-phase study investigates the provision of mobility and independence (M&I)
education for children with visual impairment in mainstream schools in the United Kingdom
(UK). Phase I collected data (through questionnaires and interviews) from professionals
involved in M&I education in order to obtain a UK-wide picture of provision and service
delivery. The analysis particularly noted that many different professionals and agencies were
found to be involved in M&I education and the scope and organisation of services differed
across the country. It is argued that this complexity resulted in an inconsistent and patchy
level of provision across the UK. Given the range of professionals involved in M&I
education, Phase II explored whether distinct ideologies were observable when different
professionals described their practice. Techniques of discourse analysis were applied to
transcripts from interviews with six participants from a range of professional backgrounds.
Findings include evidence of administrative, charitable/philanthropic, rights, professional and
educational discourses, as well as discourses linked to the social and individualistic models of
disability, and diverse categorisation of children. The key finding that different professionals
have different ways of talking about what they do has implications for the type and nature of

services that children receive.
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In terms of the discourse analysis, it proved to be a useful pilot study of the method, in that it
successfully generated ideas about the different ways that professionals talk about the work
that they do, though the use of solitary interviews that captured only a single ‘snap-shot’ of
time did not allow an analysis of why different professionals drew upon different discourses
or how some discourses were internalised more than others. What proved particularly
difficult, however, was the way that the method forced somewhat negative descriptions about
the professionals in terms of the discourses that they were identified as having drawn upon in
the interviews; it was difficult at times to take responsibility for this somewhat

‘uncomfortable’ analysis which was the researcher’s own subjective ‘take’ on the data.

Bearing this difficulty in mind, it is hoped that in carrying out and describing this analysis, it
will have the positive outcome of enabling professionals to reflect upon and perhaps balance
the role that they personally play when interacting with other professionals, as well as
reflecting upon the way they design and deliver services to children in need of them. This
study set out to explore the different ways that M&I education is delivered to children with
visual impairment in the UK the different modes of delivery have been shown to be linked to
complex histories regarding how services for both adults and children have evolved. The
analysis of the language used by professionals in the study shows how deeply different
systems and backgrounds are embedded in the professionals’ ways of thinking, shaping their
world view. A challenge for professionals is not only to navigate the complex systems that
have evolved, but also the deeply entrenched belief systems that they and other professionals

have, and to recognise the effect of these upon the visually impaired child and their family.

Certainly from a personal point of view, it came as a surprise to identify and then
acknowledge that the whole premise of this study was based upon a ‘professionalism’
discourse; that professionals unquestionably hold expertise in relation to children with visual
impairment, and that their views should therefore be predominantly drawn upon. The
importance of the child’s view and a ‘rights’ discourse, which was largely absent from this
study, was not really acknowledged until the analysis in Phase II was carried out. A lesson
learnt from carrying out this study is that there are many ways to look at a conceptual problem

and that there is not necessarily one ‘truth’ or ‘reality’; rather, there are different ways of

280



looking at the world, and different discourses that can be drawn upon when describing it. It is
worth trying to raise one’s awareness of this as it may affect the way that we portray ourselves
both professionally and personally, as well as how we influence the views and actions of

others with whom we have formal and informal interaction.
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APPENDIX 1: LETTER SENT TO LAS

<Date>

«Title» «First_Name» «Last_Name»
«Job_Post»

«Company»

«House»

«Road»

«Area»

«TownCity»

«Postcode»

Dear Colleague

THE UNIVERSITY
OF BIRMINGHAM

Research Centre for the
Education of the Visually
Handicapped,

School of Education

Edgbaston
Birmingham B15 2TT
United Kingdom
Telephone

Fax

Director

Michael J. Tobin PhD Lit(Ed)
CPsychol FBPsS FAEWVH
Professor of Special Education

Re: Research into the Mobility Needs of Children with a Visual Impairment

We have recently been awarded a research grant to investigate the teaching of
mobility and independence skills to children with a visual impairment. The one year
project commenced in January and is funded by DfEE, GDBA, OPSIS, and RNIB. It

has the following broad aims:

e Establish key mobility and independence skills required by visually impaired

children and young people.

¢ Identify the ways these key skills can be delivered within and beyond the school

curriculum.

¢ Investigate the specialist standards, skills, knowledge, and understanding required
of mobility specialists and the training options presently available for achieving

these.

e Explore funding options and implications for the provision of training and the
establishment of posts designed to provide mobility education to visually impaired

children.

Our research approach will involve a combination of literature review and collection
of opinions and approaches taking place in different educational settings.
approach rightly assumes that an enormous amount of valuable work is already
taking place in the field and, for this reason, in April we will be starting to interview
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colleagues involved in this work. To assist us in this data collection, we would be
grateful if you could send us the following pieces of information:

1. Any policy documents / approaches you are adopting to the teaching of mobility
/ independence skills in your setting.

2. Contact details of someone in your school / service who you would recommend
we speak to regarding this mobility project.

3. Check the attached contact details which we currently hold for your organisation
and amend or add any relevant details as necessary.
Please send information to Sue Pavey at the above address.

Thank you for your co-operation.

Yours sincerely,

Miss Sue Pavey Dr. Graeme Douglas Professor Michael Tobin
Research Associate Research Fellow Special Education
(Visual Disability)

Enc. Contact details

cc: Project Team:
Mrs. Chris Arter, Mrs Eileen Hill, Dr. Steve McCall, Dr. Mike McLinden
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Contact details held at present:

Amended details (as necessary):

«Title» «First_Name» «Last_Name»

«Job_Post»

«Company»

«House»

«Road»

«Area»

«TownCity»

«Postcode»

Email Address (unknown)

Contact details of someone in your school / service who you would

recommend we speak to regarding this mobility project:

Name:

Job Title:

School / Service: (if different from above)

Address:

Postcode:

Tel. Number:

Email Address:

We would be grateful if you could return this information with any policy documents

to:
Sue Pavey

Research Associate

RCEVH

School of Education
University of Birmingham

Edgbaston

Birmingham B15 2TT

Thank you once again for your help and co-operation.
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APPENDIX 2: MISE QUESTIONNAIRE

Mobility and Independence needs of
children with VI

Questionnaire- MISE Conference
6/03/01

We would be grateful if you could take the time THE UNIVERSITY
to complete this OF BIRMINGHAM

questionnaire.
All information given will be treated as confidential.

About the job you do

Who you teach

1. Tell us about your students. List the different age groups (e.g. pre-school, 5-7, etc) you

work with:

2. If you work with children with MDVI, tell us about them:

3. Do you work with adults? YES/NO

4. How many hours a week do you work?

5. How many (approx.) students do you have on your ‘caseload’?

What you teach

6. List the ‘Mobility and Independence’ skills that best describe what you teach (e.g. Travel,
ILS, Cooking):
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7. List things which you do not teach that you think you should:

8. Do you have a mobility curriculum that you follow? YES/NO
Tell us about it:

Where and when you teach

9. Describe the work you do with children in school hours?

10. Describe the work you do with children in school holidays?

11. How long does a session usually last?

Other professionals you work with

12. Do you work in a team? YES/NO
Tell us about it, and in particular other people’s roles:

13. List other people you work with (e.g. teachers, parents, social workers):

14. Who else is involved in teaching mobility to your students? Why are they involved and
in what capacity?

15. Describe any training in teaching mobility (formal or informal) these people have had:

Breakdown of your time

16. Please give an estimate of the percentage of your time spent on the following:
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direct contact with students
advising other staff/parents
administration

travel

other (give details)

Total

%

%

%

%

%

100

%

Procedures

Referrals

17. Tell us about the referral process. The following sub-headings may be useful:

e \What are the criteria for referral?

e Who is involved?

¢ Are there criteria for ‘discharge’?

e Parental consent?

18. Do you refer children to other providers? Tell us about it:

Guidelines

20. Are there set guidelines for the
following?

Student to mobility specialist ratio
Allocation of time per student
Money budgeted
Selection/acceptance of MDVI

What skills are taught in the curriculum

Safety

YES/NO

YES/NO

YES/NO

YES/NO

YES/NO

YES/NO

How does this work in practice?
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Insurance YES/NO

Others (give details)

Assessment and record keeping

21. Please give details of how a child’s mobility needs are assessed (with reference to
methods used, e.g. direct observation, discussion, check lists) for the following:
Initial needs assessment

On-going progress

22. Do you keep written records? Tell us about them:

23. Does anyone other than the mobility specialist contribute to the writing of these
records?

24. Are records passed on when the child moves elsewhere (e.g. transition between
schools)?

25. Do you have any input towards a child’s Individual Education Plan (IEP)?

Personal Details

*Name

*Telephone Number

*These are optional, we may want to contact you at a later date for further information

Job title
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Who is your employer? (e.g. name of independent school, LEA, Social Service)

How long have you been involved in the teaching of mobility and independence? You may
also want to tell us about other relevant experience:

Please list any qualifications you hold related to the teaching of mobility and
independence? It would be useful if you could tell us name of course, provider and approx.
dates:

Thank you very much for taking the time to complete this questionnaire. If you
have any further information you feel is important and not covered above or if you
have any comments please use the space below:

Return to: Sue Pavey Tel. No.
RCEVH, School of Education, University of Birmingham, B15 2TT
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APPENDIX 3: STAGE 2 INTERVIEW SCHEDULES

CONTACT: suitable for use with mob specs from VOLUNTARY organisations
CLIENTS:
DOCUMENTS:

CONTEXT:

Employer/arrangement/management - How is the service managed/funded? :

e Does (voluntary org) provide mobility education for a certain number of hours per year or
does it depend on the number of children referred to them/or the children’s’ needs?

e Are they paid for the provision? Per child, certain amount per year/term?

e Does (voluntary org) subsidise the service in any way?

Clients — number, setting (type of schools), type of child.

e What is the catchment area that the (LEA VI service) covers? — does (voluntary org) cover
this whole area also?

e What age ranges are covered? (pre-school?)

e Do they work with children with all types of VI and additional disabilities?

e  Which types of school do they visit? i.e. mainstream (VI units?), special schools, VI
schools?

e How many children are on their caseload for mobility?

Contracts/hours/holiday.

e Do the (mob specs) work year round generally? Do they work year round with the school
children referred to them?
e Does provision differ in the holidays to that during term time?

DELIVERY:
(Referral)

e How do you get children referred to you?
e Who is involved?
e [s there a referral document in use?

(Assessment)

e  Who assesses the child?
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e Do you use any document? History of document?
e Who is involved?
e [s assessment in context?

(Design of Programme)

e Who designs the programme?

e How do you decide what it will cover (use document?)?

e Does the (LEA VI Service) have any input into what skills are covered?
e What about ILS?

e s it mainly travel skills?

e What about early intervention — what is covered?

(Intervention)

Who delivers the programme? In what ways?

To what extent are others involved (e.g. parents, LSAs, Class teachers, QT VI)?
Training?

When are lessons delivered — in school time, break time, or after school?

If during lesson time, who negotiates (and with whom) for time for mobility?
What contact do you have with parents — nature of it?

(Review)

e How to review progress of child? How does this fit in with other review processes?
e Do you provide reports and feedback to (LEA VI service)?

(Discharge; - Refer on; - Monitoring)

Other skills not covered:

e.g. cooking, dressing, hygiene, money, etc. Who does this?

Training:

Professional background:

Training course(s) in mobility (adults or children?)

Key standards/skills for prospective mobility specialists/others involved in delivery of

mobility
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CONTACT: Suitable for use with LEA mob specs
CLIENTS:
DOCUMENTS:

CONTEXT:
¢ Employer/arrangement/management.
e (lients — number, setting (type of schools), type of child.

e Contracts/hours/holiday.

DELIVERY:
(Referral) How do you get children referred to you? Who is involved? Which type of child?

(Assessment) Who assesses the child? Who is involved?

Use document? History of document?

(Design of Programme) Who designs the programme? How do you decide what it will cover

(use document?)?

(Intervention)

Who delivers the programme? In what ways? To what extent are others involved (e.g.
parents, LSAs, Class teachers, QTVI)?

When (and where) are lessons taught? Who negotiates time?

Mobility provision in school holidays?

(Review) How to review progress of child? How does this fit in with other review

processes?

(Discharge; - Refer on; - Monitoring)

Other skills not covered:
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e.g. cooking, dressing, hygiene, money, etc. Who does this?

Training:

Professional background

Training course(s) in mobility (adults or children?)

Key standards/skills for prospective mobility specialists/others involved in delivery of

mobility
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For use with Heads of Service where social services provision is used

Job title:

Employer:

What is the catchment area that the service covers?

How many VI children are there within this area, and how many of these does the service
support? Types of children?
How many members are there in the VI team? What are their roles?

Describe children - age ranges, disabilities, etc

What types of schools are visited by the team?

- If mainstream, are there VI units attached to any schools?

- If special schools, what types? (VI, SLD, PD (physical disab), MLD, PMLD)

How many (approx.) students do you have on a mobility ‘caseload’?

How many are actually receiving mobility ed?
How many VI children receive mobility ed in mainstream schools?

Is anyone in the ed VI team involved in providing mobility ed to students?
In mainstream school settings - how are they involved, what is their role/input?

Who delivers/assists mobility ed in special school settings?
Why are they involved? (time/money constraints, or is there a ‘whole-school”’ approach
where everyone responsible for mob)

- Ifeveryone’s responsibility, how do you persuade everyone to take it on?

Why is soc serv provision used? Historically how did this come about?

Is it the same soc serv officer(s) who provide mob to children?

What mobility skills do soc serv teach? (i.e. just travel?)
- Do soc serv teach ILS as well?
- In what settings? Is it just in/around school or at home or farther afield also?

Does the VI service have any input into what skills are taught?
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When do soc serv carry out mobility lessons? In school time (who negotiates with
school/class tchr?) or after school?

Who refers the children to soc serv? (Is it always through the ed VI serv?)

Does the VI service have any input into the assessment procedures?

Do soc serv keep records of lessons & progress and do they inform the VI service of the
child’s progress (do they share records)?

Do soc serv take part in annual reviews/other reviews/IEP’s, etc for children?

What contact do you have with parents, and for what reasons?
What role do parents play in mobility for their children and what role should they be

playing?

Would parents be referred to soc serv about mob or would the VI team assist in enquiries?

What about provision in school holidays?
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For use with social service’s RO’s/Team Leaders

Job title:

Team — service for VI adults or children or both?

How many members are there in the VI team? What are their roles?
Is there one RO for child mobility or is caseload shared? How?
What is the catchment area that the team covers?

How many VI children are there within this area, and how many of these receive mobility
support? Types of children?

Describe children who receive mobility ed - age ranges, disabilities, etc
Pre-school involvement? In the home or in nursery?

Primary, secondary children.

What types of schools are visited by the team?

If mainstream, are there VI units attached to any schools? Are most in m/stream?
If special schools, what types? (VI, SLD, PD (physical disab), MLD, PMLD)
Why is soc serv provision used? Historically how did this come about?

REFERRAL PROCESS:

Who refers the children to soc serv? (always the ed VI serv?)
What are the procedures? (referral forms, etc)

ASSESSMENT:

Who is involved? How many sessions does assessment take?
Are assessments done in home or school? When?

Does the ed VI service have any input into the assessment procedures?

PROG DESIGN:

What mobility skills do soc serv teach?
Is it mostly travel skills? Around the home area, in school, or outside of school? (to
shops, public transport, etc)
Do they teach ILS as well? Where (home or school?)

Do RO’s have a mobility curriculum or checklist they use?

Does the ed VI service have any input into what skills are taught?

PROG DELIVERY:
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When do soc serv carry out mobility lessons? In school time (who negotiates with
school/class tchr?) or after school?

Are skills reinforced by anyone within school (LSAs, etc) or within the home?
How are parents involved? How much contact is with parents?
Feedback from schools and parents?

What about provision in school holidays? Do skills taught in holidays differ to those in term
time?

RECORDS/MONITORING:

Do soc serv keep records of lessons & progress?
Do they inform the VI service of the child’s progress (do they share records)?

Are children monitored by SS for later mobility needs?

Do soc serv take part in annual reviews/other reviews and meetings/IEP’s, etc for children?
AIMS OF SERVICE:

What are the objectives of the SS mobility provision? (For adults & children)

Are SS the best service to provide mobility ed to children?

Training of RO’s — have they had training (and/or experience) in working with children?
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APPENDIX 4: CODING OF DOCUMENTS IN NVIVO

‘Nodes’ are representations of categories assigned by the researcher when analysing data; a
node may represent a concept, abstract idea, place, group of people or anything else relevant
to the project, and can remain as a ‘free node’ which is left unattached and unorganised, or
can be organised into ‘tree nodes’ when the research begins to develop and ideas are forming
and taking shape, and seem to relate to each other.

In the project, some nodes remained ‘free’ since there was either no appropriate tree node to
attach them to, or they could be attached to more than one tree.

Free Nodes

Accreditation

Age appropriate

Choices, decisions by child
Client group

Confidence building
Individuality

Key stage levels

Memo by Sue

Mobility lessons fun
Mainstream v special school
Project run by agency re: mobility
Rare contact with MIE

Real experiences - need for

Tree Nodes

1. Curriculum - Objective 1

1.1 Age appropriate

1.2 Boundaries of mobility

1.3 Content — ILS

1.4 Content — leisure

1.5 Content - Social skills

1.6 Content - travel skills

1.7 Individuality

1.8 Mobility curriculum concerns

1.9 Mobility skills & activities covered
1.10 Real experiences - need for

1.11 Spatial awareness - importance of
1.12 Stolen ideas - concern of

1.13 Mobility curriculum - use of

1.14  Confidence building

314



1.15 Transferability of skills

2. Referral

2.1 Referral - people involved

2.2 Referral criteria

2.3 Referral method

24 Referral -parental consent

3. Assessment

3.1 Assessment — general

32 Assessment - of environment
33 Assessment - use of curriculum
4. Programme Design

4.1 Age appropriate

4.2 Target setting, etc

4.3 Relating mob to other subjects
4.4 Project run by agency re: mobility
4.5 Choices, decisions by child

4.6 Real experiences - need for

5. Delivery of Programme

5.1 People involved

5.1.1  Responsibility for mobility
5.1.2  Hands-on v advisory role

5.1.3  Non-MO teaching mobility
5.1.4  Mobility assistant

5.1.5  Reinforcing mobility - by others
5.1.6  Safety & insurance cover

52 When & where

5.2.1  Holiday provision

5.2.2  Negotiating national curriculum

5.2.3  Communication & negotiation with school

53 Time for mobility

5.3.1  Time consuming — mobility

5.3.2  Flexibility - need for

5.3.3  Difference between out of school & in school mobility

6. Review

6.1 Annual reviews, Statements, IEPs
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6.2
6.3
6.4
6.5
6.6
6.7

8.1
8.2
8.3
8.4
8.5
8.6
8.7

9.1
9.2

10.

10.1
10.2
10.3
10.4
10.5

10.6

10.6.1
10.6.2
10.6.3
10.6.4

10.7
10.7.1
10.7.2
10.7.3
10.8

10.9

10.9.1
10.9.2
10.9.3

Assessing effectiveness of programme
Reports

Review of service provision
Developmental plan for mobility provision
Accreditation

Monitoring and ongoing assessment

Completion
Introduction

Confidence building
Individuality

Mobility lessons fun

Real experiences-need for
Rare contact with MO
Mobility need poorly met
Mobility provision patchy

Key people

Parents
Peers

Different agencies

Additional non-mobility services provided
Advantage of dual qualified QTVI
Alternative provider

Buy in outside help

Set up of service

Inter-agency issues

Communication & negotiation with school
Continuity & consistency

Liaison & feedback - other agencies

Many agencies involved

Service issues

Service — contracts

Service - mob policy

Service - degree of control over provision
Historically how provision came about

Understanding of mobility
Understanding of mobility
Awareness of mob
Inclusion
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10.9.4 Status of mobility

10.10  Challenges throughout delivery cycle
10.10.1 Team working - a solution

10.10.2 Isolation of MIE

10.10.3 Caseload management

10.10.4 Service - autonomy for MIE

10.10.5 Service - support of management
10.10.6 Travel time

10.10.7 Unpaid extra hours

10.10.8 Clients of all ages or adults

10.10.9 Paperwork excess
10.10.10Procedures - same for adults & child

11. Pre-school

11.1 Pre-school assessment
11.2 Pre-school mobility
11.3 Pre-school referral

12. MDVI

12.1 Policy on

12.2 Smaller targets

12.3 Training & experience of MIE
12.4 Assessment

12.5 Delivery of Programme

12.6 Mobility skills & activities
12.7 Referral

12.8 Responsibility for mobility

13. Professional roles

13.1 Education service involvement in mobility
13.2 Outreach work

14. Cultural & background effects

15. Special VI School

16. Skills & training

16.1 Background & past experience

16.2 Benefit of working with adults

16.3 Difference between teaching adults and kids
16.4 Multiple roles of MIE

16.5 Relationship building
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16.6
16.7
16.8
16.9
16.10
16.11

17.

Strengths of MIE

Training - general issues
Training for MIE — present
Training for MIE — required
Training of others in mobility
Training others by the MIE

FE & post-school provision
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