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(ii)

intervening factors of age, sex and Class 6 repeat rates
are discussed in relztion to class background, and the
material and culturzl dimensions of the latter are examined
in some deteil.

In Chapter VII educational achievement is discussed in
relation to the economic and political dimensions of class
formetion in Cameroun, and the possibility of future class
reproduction through educaetional access and performance is
exsmined in relation to present tendencies in rursl and
urban stratificstion.

The concluding chapter summariges the major findings of
the thesis, including those concerning the development of
class subcultures, and outlines some policy implications
and future research priorities concerning education and

social reproduction.
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attributed to educetion both an ideological and a msterial
purpose. Both skills and attitudes are reproduced through
education, thus ensuring the continuation of the conditions of
production:

"Reproduction of the skills of labour power
tends decreasingly to be provided for 'on
the mpot' (apprenticeships within prod-
uction itself), but is achieved more and
more outside production: by the capitalist
education system, and by other ingtances
and institutions....The ideological state
apparatus which hags been installed in

the dominant position in mature capitalist
society as a result of a violent political
and ideological class struggle against the
old dominant ideological state apparatus
is the educational ideological apparatus."”
(Althusser 1972:345,285).

In "L'école capitaliste en France", Baudelot and Establet
also stress the importance of education to the reproduction

of capitalism:

"L'appareil scolaire occupe a2insi une
place privilégiée dans la super-
structure du mode de production capit-
aliste car il est, de tous les appareils
idéologiques, le seul & inculquer 1'
idéologie dominante sur la base de la
formation de la force de travail."
(Baudelot & Establet 1971:287).

These two statements are sn extension of Marx's conception

of ideology:

"Phe ideas of the ruling class are in
every epoch the ruling ideas: i.e.,
the class which is the ruling material
force in society is at the same time
its ruling intellectual force. The

class which has the means of material
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production at its disposal, has at the

seme time control over the means of

mentsl production, so that thereby,
generally speaking, the ideas of those

who lack the means of mental pro-

duction are subject to it." (Marx &

Engels in "The German Ideology quoted

by Cosin 1971:176. Stress in the original).

Bordieu & Passeron, in their intricate theoretical formul-
ation of the general relationship between education and society,
make a gimilar point in the following way:

"Dens une formation sociale donnée,
l'action pédagogique que les rapports
de force entre les groupes ou les classges
constitutifs de cette formation sociale
mettent en position dominante dans le
systéme des actions pédagogiques est
celle qui, tant par son mode d'imposition
que par la d€limination de ce gqu'elle
impose et de ceux & qui elle l'impose,
correspond le plus complétement,
quoique toujours de maniére médiate,
aux intéréts objectifs (matériels,
gsymboliques et, sous le rapport con-
sidéré ici, pédagogiques) des groupes
ou classes dominantes. (Bordieu &
Pagseron 1970:21).3

It is widely accepted that the rdle of education as the main

arbitor of life chances hss become a central feature of the
gtratification processes of present-day societies, irrespective

of level of development or ideology. This tendency was already
apparent to Marx, who called it the transformation of profane

into sazcred knowledge, and later to Weber. Durkheim seems to

have ignored this question, which is surprising given his interest
in the division of labour. To Weber, what is now known as

"credentizlism" was a major aspect of the rise of bureaucratic









have not had this effect. For education to begin to compensate
for background inequeslities it would have to be provided on a
besis of positive discrimination favouring lower class ckildren
(Bowles 1972). This rarely happens (the opposite is generally
the case) and usually proves ineffective when it is attempted
(I1lich 1970). In the absence of radical restructuration of
school organisation, control and curriculum content, parental
education and occupation continue to be the major determinants

of educational success.4

In the West, the growth of mass education generally coincided
with the rise of industriel manufacture. Bowles argues that in
the United States schools came to play a vital socialising,
even "civilizing" rdle vis-3-vis the new urban working class,
only recently separdted from rural life, family control and
independent production.

"An ideal preparation for factory work was
found in the social relations of the school:
specifically on its emphasis on discipline,
punctuality, acceptance outside the family,
and individual accountability for one's
work. The social relations of the school
would replicete the socizl relations of

the work place, and thus help young people
adapt to the social division of leabour.
Schools would further lead people to accept
the suthority of the state and its agents..."
(Bowles 1970:260)

It is not surprising that the more foreward-looking
manufacturers were among the most enthusiastic advocates of
mess schooling.5 At the same time, the spread of education,
1ike the franchise, often reflected a long and bitter class
struggle, marked by the granting of periodic concessions

to the working clssses which have had the effect of continuously






The African Case

For present purposes, the above analysis is of interest to
the extent that the theory of social reproduction mey be used
to explain the development of modern educational and social
systems in Africa. We may test the relevance of the theory by
asking the following questions:

1. How heg the development of education been related to
the process of social and economic change in the recent history
of Africa?

2. In what way is the education system relevant to the
process of social reproduction in modern Africa?

We may treat these quewmtions in turn.

1. It is clear that educational expansion has not been associated
with the growth of manufacturing industry in Africa as in the
Western case, Most newly independent African countries have
only begun to industrialise since the end of World War II, and
their economies still continue to be dependent on the export
of primary, mainly agricultural, products. There is no doubt
that during the colonial period rapid social change did take
place in the direction of incorporating large numbers of
Africans into o capitalist market economy, but the rdle played
by formel education in this process was of a different order
to that obtaining in the West.

First, Africans were not being socialised (or "civilized")
for urban, factory employment. The overwhelming demand was for
unskilled labour: for plantation workers, miners, porters, road
and railway navvies, collectors of wild products (e.g. rubber,
ivory), dock labourers, etc. Initially, labour was either

compulsory or represented a tax commutation. Thig form of in-



-9-

corporation was clearly unrelated to educational provision:
it stemmed from the colonial stick rether than the carrot.

Second, increasing numbers of Africans were incorporated
into the colonial economy through the development of cash
cropping, perticularly after 1900. In many cases, the initial
introductioh of cash cropping did not constitute a radical
departure from previous forms of social organisatién,
productive methods or land ownership, although in the long
run these were bound to be undermined, modified or transformed.

After the towns, it wes in the cash cropping areas that
formal education eventually gained its strongest foothold,
though this wes generally a slow process and often followed a
protracted period of resistance to the educational efforts of
the missions and the colonial administration, Initially, the
acceptance of Western education seems to have reflected an
"if you can't beat 'em, join 'em" mentality (see PP.79-80) -

It geems fair to say that the social relstions which developed
through cash cropping in no way depended on the growth of mass
education. The reverse is more plezusible: the demand for educ-
ation in rursl areas where cash cropping had already become
established represented an attempt by parents to obtain for
their children status, income and occupational advantages
outside farming.

In Europe and North America, the growth of manufacturing
industry constituted the victory of industry over agriculture,
of town over countryside, of capitalist over landlord. The
need for agricultural labour declined with the modernisation
of the rursl economy, creating a labour surplus which was forced
by verious mechsnisms into the growing manufacturing towns and

areas. The landless and propertyless had very little choice in ne
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matter; they either turned to wage labour or starved. The formal
education of this new urban working cless served to make it
accept this situation with as much grace as possible.

In contrest, education had a destabilising effect in African
cash cropping aress. Rather than supporting social and productive
relations, it helped channel new generations out of the rural
economy and into the towns. This was clearly undesirable from
the point of view of the colonial authorities, who mistakenly
associated the problem with curricular content and tried,
unsuccessfully, to reverse the trend by the introduction of
neducation asdapted to local needs". In the absence of industrial-
isation, the creation of new occupstional opportunities was
severely limited, which did not stop people competing for the
available jobs through the education system.

In the perspective employed here, it was a third group of
incorporated Africens who were of critical importance; i.e.,
those who entered the "modern sector" of government, trading
compeny and mission employment on the bagis of educational
achievement. It was this group which came to constitute the
African "middle class" and the elite which crowned it. The
racial occupational segregation of colonialism closed the top
posts in the administration to agpirant Africans, and it was
from these frustrsted spiralists, the most westernised colonial
subjects, thet many of the nationalist leaders and most of the
post-independence élite emerged.

Both British and French colonial authorities realised the
potentisl politicel dangers involved in the uncontrolled
expansion of education, but the French were more successful in
limiting educational opportunities to mesnpower needs. Despite

the assimilationist ideology of the "mission civilisatrice",
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the provision of post-primary education in French colonies was
extremely limited before World War II.

For both French and British colonies the contrast with
Western experience is again extreme. In the absence of industrial-
isation, the tertiary sector naturally assumed an importance
unparallelled in the West. There was no question of providing
mass primary education to socialise 2 nascent urban proletariat
to new life-styles and working conditions which themselves had
little or no inherent attraction. Thus, during the colonial
period, education was much more a vehicle of change than of
social reproduction, and this is still the case today, although
there are signs that education is already beginning to play a
reproductive rdle.

Some degree of gsocial change was seen as desirable by the
colonisal authorities, agnd educeztion was thought to be the
best means of bringing it about.6 What they did not foresee wes
the difficulty of controlling the rate and direction of social

change once the process had begun, and the native started to

acquire "more education than was good for him".7
In Africa, the development of formal education played

anything but the conservative rdle which Durkheim attributed

to it. Without too much exaggeration, it can be said that,
whereas in the West educationel growth has been a stabilising
force in the development of cepitalism, in Africa it has con-
stituted one of the major forces of destabilisation and
differentiation. Put another way, in the West educational change
guarantees the continuous reproduction of class relations; in
Africa, it ig intimately related to the establishment of a class
system, If this is a correct anazlysis, we may now reformulate

the second question above thus: how is education related to the
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general process of class formation in Africa?

2. The aspects of education of interest here are access and
performance., In the West, these are functions of social class:
in Africa, this is much less the case. To the class dimension
must be added the ethnic-regional and the urban-rural, and these
three are interrelated in a complex way. If one postulates
growing cless differentiation in Africa and a tighter relation-
ship between class and education, it may be agked: what changes
might be expected to take place in the relationship between
class and the other factors which determine enrolment and per-
formance? This question is of practicsl as well as theoretical
importance, for the expansion of education is often assumed

to be associated with a reduction in ethnic-regional and urban-
rural inequelities in access and performance. If this were true,
one would expect ethnic-regional and urban-rural factors to
decline in importance as educational provision spreads, and
clags factors influencing enrolment and performance to increase

in importance pari passu.A number of objections can be raiged to

this line of reasoning.

First, in the present context education is of interest
because of its relevance to occupetional achievement. It is
well known thet the relationship between educstion and occup-
ational opportunities changes with the expansion of educsation.
One of the consequences of rapid educational expansion is the
devaluation of qualificetions on the job market. Thus, previously
merginal ethnic-regional populations mey become incorporated
into the primary education gystem over time, but this does not
necesgarily change their relative life chances. Therefore, real
ethnic-regional or urban-rural inequslities need not decline

over time. If they follow the pattern of uneven economic
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development which characterises meny African countries,
educstional inequalities may indeed be cumulative in nature.
This question will be examined in the Camerounian context in
Chapter III.

Second, as educational systems expand, so we should turn
our attention from the question of access to that of performance.
As they expand (assuming that they do), so the question of who
goes to which kind of school (general or technical-vocational,
of high or low quality/prestige, etc.) and what determines
success or failure increases in importance. From the point of
view of overall life chances, it is as invalid to study per-
formance variations when enrolment is low or very variable as
it is uninformative to study enrolment when this is high. In
practice, the factors determining enrolment and performance
inequalities are often closely related, but it is very important
to separate them for analytical purposes if defective inter-—
pretations are to be avoided.

To take some concrete examples: in Africa, secondary school
students from farming and working cless families do not under-
perform in exams, and this is also true in primary school systems
with low levels of enrolment and/or significent urban-rural
or ethnic-regional enrolment inequalities. A Ugandan study by
Heyneman (1976) showed very weak correlations between family
background and primary school leaving certificate results.
Clignet and Foster (1966) have shown that students from under-
represented ethnic groups and occupational backgrounds are as
successful in entering élite secondery schools as they are in
entering secondary schools in general. None of these findings
are proof of the openness of the educational systems involved

or of general equality of opportunity. Rather, they show that
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L
students from disadvantaged backgrounds or ethnic groups are
often of zbove-average ability and/or from a-typical families
within their occupational or ethnié group. The selection process
determining who enters the school system and (more important)
who stays in it have already eliminated the less able and less
privileged from the underrepresented groups.8

This means that the equslisation of (say) ethnic enrolment
levels in primary school may well lead to an increase in second-
ary school entrance exam performance differentials between the
more snd the legs favoured ethnic groups. In other words,
educational inequalities will be apparent only at the secondary
level, as in the West. Here class background is the main deter-
minant of educational performance, but this only becomes evident
at the secondery level. Selection at the end of primary school
hss been replaced by common secondary education for all, except
where, a2s in Britain, there exists an important private sector
for the upper classes with its own mode of recruitment from
primary to secondary. Thus, it is inereasingly performance
which decides educational and occupational futures, not the fact
of attending one or other kind of school or of leaving pre-
maturely. The "cooling out" process in education is incressingly
postponed, though not eliminated. In the United States it is
increasingly post-secondary education which determines life
chances, and this is soon likely to be the pattern elsewhere.9

Third, over time, ethnic-regional and urban-rural inequal-
ities in enrolment and performence levels may become increasingly
class-based. This can be demonstrated by an ideal typology of
enrolment levels within the context of ethnic-regional and
urban-rurel inequealities of access.

At one extreme, enrolment levels are so low in primary
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ication is closely related to the nature and timing of the
colonial impact in different areas. The differential incorp-
oration of regions and ethnic groups corresponds to the local-
igation of cash-cropping, urban growth, infrastructural devel-
opment and schooling. Few cases can be cited where educational
expansion heas not been causally related to these basic socio-
economic forces. We might expect the socio-economic dimension
of ethnicity to grow in importance at the expense of any residual,
authentically ethnic characteristics affecting enrolment.

A comparative gtudy of enrolment patterns in Ghana and
Ivory Coast supports this analysis. There are more children
from northern ethnic groups in the larger Ghanaian secondary
school system, and they are from a wider range of social back-
grounds. But the enrolment gap batween the northern and southern
ethnic groups is greater in the more developed Ghanaian system.
Clignet concludes: -

"This would suggest that as total ethnic
selectivity declines, social different-
iation along ethnic lines increases
accordingly." (Clignet 1967:371).

The reduction of ethnic enrolment inequslities depends on
the reduction of inequalities between ethnic groups on the level
of income snd occupational profiles. If, over time, it were
possible to predict a convergence in the occupational profiles
of different ethnic groups, there is no reason why patterns of
enrolment znd social gelectivity should not also converge. But
there ig little to indicate, in Cameroun or elsewhere, that
such a convergence is taking place; development disequilibria
tend to be cumulative in their effect.

We may conclude that ethnic enrolment inequalities are

symptometic of socio-economic inequalities between regions
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and ethnic groups. If educational access is importent in class
formation, the low level of access of peripheral ethnic groups
and regions is likely to become an increasingly crucial deter-
minant of their class position,

This does not mean that educetional achievement is the only
mechanism of class formstion. Exclusion from education is only
one of s number of forms of incorporation and exploitation eman-
ating from the national centre and affecting the peripheral
ethnic groups. Thus, the national distribution of educational
opportunities must be studied in the wider context of socio-
economic change which determines regional inequalities of all
kinds.

As regards the interaction of class and urban-rural factors
affecting enrolment and performance, it is clear that the urban-
rural dimension is in part a class factor, since mést children
born end brought up in rural areas will have parents who are
involved in some kind of farming activity}owhereas those born
and brought up in towns will have parents in paid employment
(blue and white collar), trading and small commodity production.
For convenience, we may concentrate on the urben-rural dimension
in the areas of greatest urban growth and cash-crop production.

The urban-rural dimension cannot simply be reduced to class
differences.11 First, many pupils from urban families are born
in villeges, where they spend varying periods of time before
coming to town. Second, birthplace itself may have an independent
effect on school enrolment and performance, for example, in
regard to the aveilability and quality of schooling and the
more widespread use of the European language of echool in the
urban context.12Third, meny farmers' children move t0 town to

improve their chances of educational success. This may be
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class dimension of educational stratification. Everyone does not
have to go to school before class can become the dominant form
of social and educationzl inequelity, as the case of Latin
America shows. There is no reason why classes should not develop
along ethnic and regional lines, and they most certainly develop
along urban-rural lines. We arsue, therefore, that ethnicity
and birthplace are not independent determinants of educational
enrolment and performance, but are increasingly subsumed under
class factors.

This study is concerned with the transition from primary to
secondary school in an area of high urban and rural enrolment
at the primary level. This transition is the most important
moment in the school career of all pupils in the area (the
Centre-South Province of Cameroun), and it depends very much on
performance in the concours d'entrée en sixiéme or Common
Entrance exam. But this does not mean that we can ignore
variations in enrolment, repeating and éﬁgﬁégagng rates at
the primary level, which still frequently reflect urban-rural
and class background. The important point is that, in this ares,
differential performance has tended to replace differentisl
enrolment (access) as the defining characteristic of educat-
ional selection. It is in such a context that class background
can be most satisfactorily studied in relation to education
and social reproduction.

Educztion and Clags Formation in Africa

At the most general level, we may define a class society as
one in which some group or groups produce more value than they
consume and another group or groups consume more value than they
produce. Thus, classes exist where surplus value, i.e. all that

which is produced over and above the minimum necessary for the
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simple reproduction of social and economic relations, is
systematically channelled into the hands of the dominant group
or groups and out of the hands of those who are instrumental in
producing the surplus. The main mechanisms of surplus approp-
riation are force (e.g. slavery, forced labour), market relations
(unequal exchange) and the exploita%ion of wage labour. The last
of these is the principal type of surplus appropriation in cap-
italist society, and all three have been important in the devel-

opment of the African class structure.

This definition does not stress the ownership of capital or
land as much as the ability, in the final analysis the power, to
take advantage of the wealth created from them by the application
of lzbour. For example, in Africa the politico-bureaucratic élite
do not in general own the means of production on which their
livelihood depends: their means of appropriation are political
and relate to the position of the €lite vis-a-vis the state
apparatus which they control. Conversely, cash-crop production
creastes much more value than the farmer enjoys: the farmer is
at a disadvantage both in relation to the marxet and to the
state apparatus.

Thus, cless position is not reducible to occupation, although
there is in practice a large overlap between classes and occup-
ational groups. In this and subsequent chapters, class formation
will be discussed in terms of four broad occupational categories
with a2 number of pogsible sub-categories in each one. Class for-
mation is not reducible to changes in the occupational structure
resulting from technological and technical chenges in the division
of labour (Dashrendorf 196%), although these are important in

themgelves.

For the sake of brevity, only the aspects of class formation
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and reproduction which are most germzne to the gphere of education
will be dealt with in this section. As a first approximation, we
may say that education is the link between classes and other
social groups and the occupational structure. This 1link is a
spetio-temporal variable, the general tendency being towards
reinforcement rather than attenuation over time., The link will
necegsarily be stronger in relation to employment by state or
private employment than to self-employment. In the latter case,
the reletionship is gtill important if succeeding generations
prefer,or are obliged,not to follow in their fathers' footsteps,
but attempt to secure paid employment of one kind or another.

Lxamples ot forced choice are expropriation of land, pop-
ulation pressure, drought and bankruptcy. Alternatively, choice
may reflect a preference for white- (or even blue-) collar
employment which involves less work, more security of tenure
and status, possibly (but not necessarily) higher income.

At the lowest level, those with the least education are
obliged to take the most menial, unskilled and poorly paid jobs.
At higher levels there will be more or less of a "fit" between
educetional levels and occupational placement, though the
relationship between the two will vary with the relative growth
ratesg of certification and employment opportunities (see Chapter
VIiI for the present relationship in Cameroun).

A poor "fit" will have various conseguences. For example,
if, as is often the case, certification outdistances the
creation of employment opportunities, we may find that (2)
minimum qualifications levels for a given occupation will rise;
(b) the less competitive will give up; (c¢) the more competitive
will compete harder; and (d) alternative methods of occupational

placement will emerge, e.g. based on nepotism or family connect-
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ions.

A final important variable is the extent to which social
origins determine conceptions of the occupational hierarchy and
the willingness to compete for diplomas and jobs of a given level,
Tow levels of gocial differentiation and/or slow expansion of
job opportunities will lead to high levels of competition, and
vice versa. An enomic situation may be said to exist where there
is a poor fit between subjective ambitions and objective chances
of success. Merton (1956) suggests a number of ways in which
the fit can be restored, but these need not concern us here. It
is clear that in Africa anomie in this sense hasg been relatively
high since independence. Foster explains the high general level
of educational ambition in terms of the absence of class sub-
cultures, reflecting the traditional egalitarianism of African
cultures. We would argue that subcultural differentiation is
an inevitable consequence of occupational differentiation, Jjust
as the latter is one of the preconditionsg. of class formation.13

As social differentiation progresses, so will long-distance
intergenerational upward mobility become increasingly difficult.
In this situation, anomic embitions are likely to be replaced
by class-based smbitions. As Boudon points out (1974), even a
constant amount of mobility ambition among individuals from
different social backgrounds will have different implications
in terms of points of arrival. For example, a subsigtdnce
fsrmer's son who wants to become a soldier may be showing as
much ambition as a soldier's son who wents to become 2 white-
collar worker or a white-coller worker's son who wants to become
a doctor. In other words, existing levels of social different-
iation affect conceptions of mobility posgibilities within both

the educationsl and occupational structures, as well as the
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absolute probability of mobility taking place over certain gocial

distances.

Past studies of the relationship between education and the
development of stratification in Africa have concentrated almost
exclusively on the "Western educated élite" and on access to
élite status. This reflects the importence and visibility of
this group, the recent history of its rise to power, and the
professional milieux in which sociologists work (and their
élitist proclivities?). The consequences of this concentration
on the élite for the sociology of education have been (2) an
over—concentration on academic secondary and university educ-
ation at the expense of primary and technical-vocational, and
(b) an absence of studies concerned with the effects of educ-
ational access and achievement on the formation of classes or
gtatus groups below the élite.

There has therefore been a tendency to reduce the impact of
education to a dichotomy: the élite have secondary and higher
educational qualifications, the non-élite masses do not. In
the abgsence of a basic theoretical framework, most gociologists
have slipped into an implicit élite theory frame of reference.
Those who have raised the class issue have usually done so in
order to dismiss the validity of class analysis in Africa, and
consequently the only major issue discussed in the context of
education and stratification has been the question of the open-
negs of élite access, and even within this narrow framework
sociologists are by no means agreed.

¥hilst cless and élite analysis tend, in practice, to be
mutuslly exclusive, there is no real reason why this should be
the case. To substantiate this point would require a lengthy

definitional parenthesis which is unnecessary for present



26—

purposes. The point is made merely to indicate that the use of
class and/or élite terminology in the following pages should
not be taken as an indication of theoretical confusion. The
term élite will be frequently used in subsegquent chapters as a
shorthand for those at the top of the politico-administrative
hierzrchy. For convenience, we have also grouped those at the
top of the military,police and academic hierarchies and top
professionals working for the state, privaete firms, or indep-
endently under the €lite rubric. All these groups have their
individual characteristics, and the above classification should
not be taken to mean that there is any supposed harmony of
interests or action characterising the élite as a whole (see
Chapter VII for a discussion of this in the Camerounien context).
The clagsification can only be justified in relation to the
task in hand, viz. the study of the effect of family background
on educational access and verformance. From this point of view

the clasgification seems to be satisfactory.

Three categories were identified above in relation to the
processes of incorporation characteristic of colonial class
formation: labourers, cash-crop farmers and non-manual workers.
The fourth cestegory of interest here is composed of traders,
small commodity producers and artisans, some of whom prospered
and some of whom did not under colonisl rule. These four categ-
ories will be discussed in the Camerounian context in subsequent
chapters, so that here only e brief outline of their recent
histories is necessary.

Manual workers.

Over time, forced labour and its indirect tax commutation

variant have been replsced by free wage-labour of a capitalist

kind. But the low level of industrial investment and its capital
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intensive nature have meant that wage employment still character-
ises only a small minority of the gainfully employed. In 1960,
only 5.2 percent of the Wegt African labour force were in non-
agricultural wage-employment, and most of this was in the
tertisry sector (Doctor & Gallis 1966).

Educational expansion has meant that many manual workers
now have gome post primary schooling,14but of all urban occupat-
ional groups, only small traders and artisans have lower average
educational levels than manusl workers.Like most of the urban
population, manual workers are still msinly first generation,
farmers' sons, so it is more sppropriate to talk of class
formation than of classg reproduction, both in relation to
education and in more general terms. Unskilled labourers in
urban areas are generally recent migrants with low levels of
formal education., In Peil's sample of factory workers in four
southern Ghanaian towns, 56 percent of unskilled workers were
born in central or northern Ghana, compared with only 18 percent
of skilled workers. Sixty-one percent of the former had no formal
education, compared with only 30 percent of skilled workers.
Four-fifths of unskilled workers were farmers' sons, as were
63 and 52 percent of skilled and clerical workers respectively
(Peil 1972:44,50).

An interesting comparison can be made between the above data
and figures from Dakar, where investment in industry began in
the 1920s but has tended to stagnate since 1960 (Pfeffermann 1968).
Mercier (1954) found that only 45 percent of the employed male
populstion of the town were farmers' sons, ranging from 21
percent of professional workers to 42 percent of skilled and
(es in Peil's study) four-fifths of unskilled manual workers.

Unless industriel development speeds up significantly, future
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generations of manual workers may be increasingly recruited
from existing manual than from farming backgrounds.

This is most likely to be the case among the skilled working
cless, where job commitment is greater than among other manual
workers, as we would expect. Some have argued that the relatively
high wages and job security of skilled workers in Africe make
of them an aristocracy of labour (Fanon 1972, Arrighi & Saul
1973). This point is disputed, but, given the size and growth
of the urban labour pool, we would expect the skilled labour
force to be relatively stable over time and some skilled workers'
children to be upwardly mobile, given the home advantages they
enjoy over other working class children and those in the lower
reaches of the informal sector.

Increasing unemployment in the towns is likely to make skilled
manual occupations increasingly desirable, even among those with
secondary education. There are already signs that the educat-
ional differentials between those entering manual and non-manual
occupations are decliningj5

Rural stagnation and population pressure on the land have
tended to make migration an increasingly permanent affair
(Cohen 1976). Educational expansion and growing urben labour
surpluses mean that it will be increagsingly difficult for new
migrents and those with primary education or legss to enter wage
employment, even at the unskilled level. Thege are not propitious
conditions for upwerd occupational mobility and we would expect
this to decline in both amount and distance. Gutkind thinks that
in genersl "there is less and less social mobility" and that
"Africs is taking on s rather rigid socio-economic structure
in which mobility for the masses of the population is blocked

or restricted" (Gutkind 1969:364). According to Foster "
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aggregate rates of mobility in African society are very low...
and they are likely to remain so" (Foster 1976:45). The par-
ticular disadvantages of unskilled workers' children regarding
education were mentioned above (p.20), and are confirmed by the
present study (see Chapter IV). This is an example of class

formation and possible reproducticn through educational failure.

Cash-crop farmers.

The incorporation of rural areas into the world market
system has, in many countries, brought about the decline of
communal forms of land ownership and exploitation. At the same
time, the relstive stagnation of world prices for tropical
products, together with the parassitic activities of produce
buyers, marketing boards and co-operatives have brought about
large and increasing social and economic inequalities between
urban eand rural areas. These factors, together with population
pressures, have constituted the "push" forces behind rural-urban
migration.,

In some areas, a clags of relatively well-off farmers has
emerged which employs local or migrant labour, either directly
or through various share-cropping arrangements. In others, the
nuclesr fsmily is the basic productive unit, and food-crops and
cash-crops ere grown in varying proportions depending on market
prices and cash needs. The importance of rural stratification
patterns in relestion to educational access hag already been
pointed out, and in Chapter IV this question will be dealt with
in the Camerounian context.

It wes stated above that the peasantry did not depend on
education for its reproduction; education has been and continues

to be one of the ways out of a life of rural drudgery. Because
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most of the working population still lives on the land, students
from farming backerounds continue to account for quite a high
proportion of secondary school and university pleces, although
in relative terms they are generally very underrepresented.
Given the gtructural imbalance between town and countryside, we
would expect this imbalance to increase in coming years. It is
likely that, soon, only the more prosperous commercial farmers
will be able to "seek to educete their children to give them
access to the benefits of sslaried employment" (Williams 1976:
148), There sre signs that this is already taking place in some
areas, though the point is disputed.

In relation to university entrance, O'Connell & Beckett
state that:

"Comparison of the Ibadan and Ghana data with
that (gic) from ABU eand Ivory Coast suggests

... that as the proportion of 'farmer fathers'
diminish, the proportions of administrative

and clerical occupations increase, without
comparable increases in the private enter- 4
prise and worker categories." (0'Connell & v///
Beckett 1975:322).

In a review of the literature on entry into the University
of Ghsna, Bibby concluded that "There is no evidence of a trend
towards openness (of entry) over the period 1951-65 (Bibby 1973:
371). Van den Berghe, however, found a higher proportion of
fermers' children in the University of Ibadan in 1962-66 than
in 1948-52, In Nigeria in general we would expect this pattern
to continue for a number of years (Van den Berghe 1968:154).

Children from subsist nce areas are often characterised
by their exclusion from the primary education system; in cash—
crop aress we would expect this exclusion to take effect at the

secondary level, and this is likely to condition the reproduction
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of the peassantry. When the pay-off of education is seen to be
low, poorer peasants may stop investing in it (Blakemore 1975;

Hincheliffe 1970).
Traders and Businessmen

The occupetional classification used in this thesis
distinguishes between small commodity producers, traders and
businessmen on the one hand and the small group of more success-—
ful entrepreneurs on the other. The dividing line between the
two groups is somewhat arbitrsry, but will be shown to have some
heuristic utility.

The so-called "indigenous bourgeoigie" has grown in size
gince the Second World War but is still relatively smell and
weak., Its growth is inhibited by the continued dominance
of foreign interests in such vital fields as mining, menufactur-
ing, banking and import-export, and even such spheres as large-
gca’e internal commerce and retailing are often controlled by
foreigners. Most local fortunes are made in transport, con-
struction, retailing and other middleman activities rather
than in manufacture.

Small trading occupies ‘a lsrge proportion of the urban
labour force, but is generally an unrewarding activity, par-
ticulerly among women. This is the result of the high level of
competition (reflecting relative ease of entry) and the exigé?€§¢”
of the local market. Petty trading at the lowest level is often
the major activity of recent migrants, who often arift in and
out of employment, self-employment and unemployment. The lower
limit of self-employment is often difficult to distinguish from
de facto destitution and merginality.

At the middle and upper levels, non-migrants frequently

control most of the commercial sector. Some businessmen are
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retired civil servants or ex-employees frustrated by their
inability to obtain promotion. These are often of above-average
educational levels, but in general success in business is less
strongly related to education than is the case in white-collar
employment.

The weakness of their economic base meansg that private
businegsmen are more dependent on external economic interests
eand on favours from politicians than vice versa. Similarly, the
small trader is often related to the large trader in a patron-
client fashion (Peace 1974). At the top, there is an interpen-
etration between the economic and political élites: big business-
men often enter politics and politicians and bureaucrats often
invest in business and property.

Intermediate businessmen may be better off than most white-
collsr workers, but at equal income levels they enjoy less
status than the latter. As a result we might expect them to
be relstively prone to status anxiety, which may be
channelled into an above-average concern with their children's
education. The children of large traders are generally at a
materizl and (often) at a cultural advantage over other traders'
children, and we would expect them to be relatively successful
in entering secondary schools, both public and private. The
opposite is likely to be the case with small traders’ children,
and we would not expect them to outperform, say, the children
of skilled manual workers.

The reproduction of the private business sector is a function
of the inheritance of capital (at the top) and the transmission
of know-how, skills and contacts (at the bottom). Successful
businessmen tend to be highly polygynous, which increases the

chances of most of their children moving out of their fathers'
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occupation and into salaried employment. This is less probable

at the intermediste and lower levels, where there is legs pol-
vegyny, lower school performance and ability to pay fees, and
probably less chance of obtaining privileged access to jobs with
the government or privete firms. The relationship between diploma
devaluation and the educational levels of the gelf-employed

is discussed in the Camerounian context in Chapter VII.

The Elite and White-collar Workers.

In the absence of a large and prosperous private sector,
it is white-collar employment in the public sector which
constitutes the major channel of occupational mobility for the
educated of non-élite backgrounds. The post-independence growth
of this sector and the absolute (if not relative) success of
the educated from modest backgrounds in entering it have meant
the continued concentration of educstional efforts in this
direction.

The meaning given to the term "€lite" has been outlined above
(pp.25-6) and this section concentrates on what Dumont calls
the "bourgeoisie de la fonction publique"(Dumont 1962), i.e.
that group which controls the state apparatus and the benefits
which this control affords. This bourgeoisie is not an entrepren-
eurisl cless in the classical Marxist sense, i.e. the major
owners and manipulators of capital in e market economy. The
absence of indigenous capitalist and landlord clesses serves
to make of the élite a particularly privileged group, gomewhat
comparsble to the soviet "New Class" described by Diiles
(Andreski 1968).

In general the €lite functions in the same way as the col-

onial government which it replsced. The most educated members
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of the pre-independence middle class generally moved into the
new élite, and Africanisation and the growth of the bureaucracy
led to the promotion of many of its less educated members. The
other major channel of social ascent was via politics, which
was used by many of the less educated élite aspirants.1 '
Given the occupational structure, it is inevitable that
most of the present members of the élite do not come from
rich, traditionally prestigeous and powerful or educated
middle-class families. Thig is truer for the political than
for the administrative élite, 2lthough in practice it is
becoming increzsingly difficult to distinguish hetween these
two brancheg of government, especially with military regimes.
Entry into the élite is still possible for that tiny fraction
of farmers', manual workers' and small traders' children who
succegsfully complete secondary and post-secondary education,
but the establishment of the present €élite makes the contin-
uation of even this small amount of long-distance mobility
increasingly problematic.
According to Lloyd:

",..it is becoming increasingly apparent that
the well-educated are today able to ensure,

by their wealth and their ability to under-
stand and manipulate the school system, that
their own children receive ag good or a better
education than themselves and that they will
constitute the educsted élite of the coming
generation. Conversely, the urban worker

hes the least chance of any social category
that his son will enter secondary school. An
open society is rapidly closing."(Lloyd 1974:3).

We would not agree that the urban workers' children are
necessarily the most likely to see the élite door closed in

their faces, but would argue that this is more probable for
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the children of unskilled workers, small cash-crop/subsisténce
farmers and the smallest traders.

In a similar vein, Dore states that: "It may well be...
that the enormous educational advantages which accrue to the
children of university-educated parents will lead to sharply
entrenched class divisions very rapidly."(Dore 1976:79).

The élite enjoys a number of advantages over other groups
in relstion to the education system. First, they are closer to
it in the sense that education policy-meking and administration
are controlled by members of the politico-bureaucratic élite,
so thet, at the very least, it is unlikely that eny educational
reforms will be introduced which run counter to élite interests.
Ixampleg of this will be given in coming chapters.

Second, the élite are in a favourable position to obtain
places for their children in the best primary schools, both
state and private, as well as in the best gecondary schools,
even when (in theory) places can only be ob%tained on the basis
of entrance exsm results. Again, examples will be given in the
text. The &lite advantage in the private sector is the ability
to pay, which is also an advantage from the point of view of
books, private tutors, working conditions in the home, etc.

Third, the educeted élite provide a home milieu which is
close to the curricular content of the school. Western studies
have shown thet schools sre not culturally neutral (Bernstein
1960, Bordieu & Passeron 1972), and this also appears to be
the case in Africa. One of the most important attributes of
the élite fcultural capital')is their mastery of the language
of the colonialists, and this is particularly noticeable 1in
ex-French colonies. Fanon described this obsession with acad-

emic French among educated West Indiang, and his gnalysis
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is also valid for Africa (Fanon 1972). Fallers stetes that
"The only culture self-consciously shared by the new élites
has tended to be that imported from France, Belgium or
Britain..."(Fallers 1973:77). As a symbol of élite membership
and 2 potent éxclusion mechanism, this concern with language
is easily understood, and mey help explain the reluctance of
African leaders to introduce local languages into the schools.
In countries where the majority of the population do not
gspeak their national languages, or speak them "badly", it

is clearly a tremendous adventage to come from a milieu

where this is not the case. The importance of French as a
subcultural factor in the home environment will be examined

in detail in Chapter V.

According to Carnoy:

"In the low income countries, the dominant
domestic bourgeoisie attempts to use the
education system to reproduce its class
control over the means of production and
surplus." (Carnoy 1975:395).

In the African case, this is an exaggeration. For the moment,
the élite control neither land, labour nor capital to any
significant degree, though they do at least partly control
the surplus produced by these. Moreover, they are only
partizlly dependent on the surplus product of the magses, which
is in sny case small, given the low level of productivity out-
side the minute modern sector. The wealth of the élite stems
from their highly inflated salaries and their favoured position
as regards the opportunity to bribe, take favours, embezzle and
corrupt, and a large proportion of the economic basg which

makes this possible comes from aid, budgetary subsid%es and

e e
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import duties.

The €lite is clearly an exploitstive group, but it is more
dependent on the maintenance of the present system of economic
and political relations with the Wegtern world than it is on \
the surplus extracted from urban and rural workers. Internally,
this is a source of strength, externally a source of weakness.

In countries with low average levels of education, the
academic qualifications of the élite constitute an important
pert of its legitimacy. Also, its vanguard r6le in matters
of socic-economic development gives weight to its social
dominance. Dore points out that "the almightiness of the
certificate varies in direct proportion to the predominance
of the state in the development process."(Dore 1976:74).

In the absence of a powerful indigenous business class, it

is inevitable that the bureaucrstic-political élite will
assume responsibility for development. In an effort to

impose consensus and mask conflicts of interest, the élite
attempts to reduce political activity end defines development
in purely technical terms. The organisation of the developnent
effort becomes increasingly centralised, étatised, élitist and
dirigiste. The result is that only the academically qualified
are deemed capable of bringing zbout development, which explains
the introduction of élitist education policies}7ﬁetween 1960
and 1972, primary school enrolment in Africa increased at a
rate of 5.7 percent per ennum, whereas secondary and higher
education expanded at 9.8 and 10.5 percent per annum respect-
ively (New Internstionalist, August 1977:5).

Thus,the ideological centrality of educetion and the
absence of any other powerful and organised class or group

which might serve to counterbalance the hegemony of the
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€lite, serve to place the "bourgeoisie de la fonction
publique® on the front of the social stage. As Schwarz puts it:

"Scolerisation, emploi bureaucratique et
situation élitaire sont liés plus intime-
ment dans les nouvesux états africains

que dans la plupart des pays occidentaux."
(Schwarz 1974:261).

Miller goes ss far as to assert that:

"Because education remains the pathway to
élite gtatus, which in turn is usually
followed by employment in government,
the nature of the educstional gsystems

of Africas will play a large rdle in
determining whether the élite will
solidify its position by becoming a
ruling class." (Miller 1974:527).

The weakness of this argument is that it assumes that
the education system is independent, "out there", as it
were, and incapable of manipulation, covert or overt, by
and in the interests of the élite. However, it is not
obvious that the élite need resort to such manipulation,
for, if the cultural and meterial gap between the €lite and
the non-élite continues to widen, this will automatically
be reflected in enrolment and performance levels,

It has already been pointed out that the expension of
primery and secondary enrolment levels does not necesgsarily
lesd to 2 more egalitarisn distribution of life chances and
job opportunities. The degree of élite closure will be 8
function of the rapidity of expsnsion of €lite positions
in relation to the growth of qualified candidates for those
positions. We can imagine two gfzzgme cases: (1) élite
positions are created at a greater rate than the €lite can

reproduce itself; and (2) the élite reproduces itself faster



-39~

then élite positions are created, so that increasing pro-
portions of the €lite will inevitably experience downward
mobility.

It becomes immediately clear that élite self-recruitment
is not a necessary condition for its crystallisation into a
ruling clags. In (1) above all élite children may acquire
élite gstatus in their turn and social mobility into the élite
will still be possible. In the second case (2), all élite
positions may be filled by élite-born children, yet a
proportion of élite-born individuels will experience down-
ward mobility. This may seem a rather frivolous example, but
it raises a point which hess been ignored by many previous
empirical writings, namely the relationship between the
relative openness of the élite and the process of class
formation.

This thesis is more concerned with class formation than
with social mobility, and in the present section an attempot
has been msde to evaluate the implicstions of occupational
bsckeround (a cless index or surrogate) for educational
access and performance and subsequent employment opportun-
jtieg at all levels. This contrssts with the approach of
most previous studies which concentrate on gecondary school
and university sccess in reletion to the attainment of élite
and other white—collar ststus, more or less completely
ignoring the rest of the occupational structure.

These two approaches look at social and educational mob-
ility in different ways, our own in a relative and the other

in an absolute perspective:
",..in view of the distribution of socio-
economic groups in (the) African population
as a whole...2 sizeable minority or even a
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majority of students in secondary schools
still come from humbler homes whether
measured in terms of the occupational
status or the educational level of
psrents... When one is concerned with
mobility processes it is the absolute
representation of groups in the student
population and not the pattern of rel-
ative life chances that is significant:
an educational system can remain relat-
ively'open' even where there are distinct
inequalities in opportunities for access."
(Foster 1976:18. Stress in the original).

In fact, most studies of social mobility do not follow
the method suggested by Foster; they are concerned with the
chances of people born into & particulsr occupational group
of staying in it or moving out of it. According to Lipset
and Bendix "the socisl mobility of societies becomes rel-
atively high once their industrialisation, and hence their
economic expansion, reaches a certain level" (Lipset and
Bendix 1959:13). Foster points out that aggregate rates of
social mobility in Africa are very low and likely to remain
so, give the "extremely sluggish change in the volume of job
opportunities."(Foster 1976:45).

But instead of looking at the overall implications of
this in relstion to educetion and life chances, he simply
outlinesg its possible effect on élite closure: ", ,.there will
be an increaging tendency for élites to transmit their status
adventages to their offspring."(ibid.) This implies that gocial
mobility and class formation are opposite and incompatible
processes, at least in the case of the élite.

We would not accept this as being the case, for, without

appreciable economic growth, the process of class formation
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and reproduction must itself be "extremely sluggish". The
development of a vast urban proletariat in the West was the
direct result of rapid capital accumulation and industrial
development: they were one and the same process. Moreover,
social mobility is an integral aspect of contemporary ind-
ustrial development. For example, there is more social
mobility (and class formation) in Ivory Coast than in (say)
Niger. The élite has & much better chance of becoming a
mature ruling class in conditions of economic growth, when
it can continue to gusrantee élite status for most of its
gons and at the same time continue to assimilate the most
able/ambitious of the non-élite, than in conditions of
economic stegnation, when frustrated would-be achievers
become more and more numerous and internal élite conflict
and competition become more menifest.

In short, class formation and social mobility are
complementary rather than contradictory processes. Economic
growth is inevitably accompanied by relative changes in the
size of occupational groups and classes. For example, over
time we might expect farming to decline in importance com-
pered with manual or white-collar occupations (see Chapter
V1I). Without any chances in the pattern of selectivity, this
would mean a reduction in the number of farmers' children
entering secondary —chools and white-collar occupetions, but
it would not necessarily mean a higher degree of self-
recruitment into these occupstions. Thus, 2 change in the
absolute representation of white-coller workers' children
in secondary schools need not reflect a change in relative
selectivity patterns in their favour. If we only concern

ourselves with the abgsolute numbers of children from
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different backgrounds entering secondery school, etc. then
we ignore the importantsnce of structural mobility brought
about by an increase in socisl differentiation.

It is therefore important to distinguish between the
independent effects on educational and occupational life
chznces of socisl background (material and cultural) and
changes in the occupational structure. In the probable
abgence of rapid changes in the occupational structure, we
would argue that changes in the effect of family background
on educstional access and performence become the major
determinants of social reproduction. This is likely to have
the effect of limiting the amount of "pure" mobility, i.e.
the exchange of statuses between individuesls with different
sociel origing, a point made by Foster:

"This process (the amount of 'pure' mobility)
may be effected largely through the superior
educationa2l attainments of the upwardly
mobile person but this is precisely where
the odds are stacked against him since

there will be 2n increasing tendency for
élites to transmit their stetus advantages
to their offspring."(ibid.p.45)

Increasingly rigid selectivity patterns in education would
thus mean inereasing self-reproduction of occupational

groups and the crystallisation of 2 reletively "primstive"
clegs structurelSBut wide variatiocns are possible between

end within countries. We might expect countries like Nigeria,
Ivory Cosst and Kenya to exhibit a2 trend towards pattern (1)
as defined on p.38, whereas countries with slowly growing

or stagnant economies (e.g. Ghana) or simply little chance

of economic growth (e.g. much of the Sahel) will tend to

move towards (2). This point will be considered empirically
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Methodology

In the previous section, an attempt was made to eval-
uete the implications of occupational background (a class
index or surrogate) for educational access and performance
and subsequent employment opportunities at all levels. The
methods used in previous studies of educational access are
clogely related to the theoretical issues discussed above
and sre partly responsible for the inconclugive nature of
the debate surrounding educetional opportunity in Africe.

Clienet, Foster and many others have made great use of
the selectivity index, which is a relative measure of school
access comparing the school population with the adult male
population on a given dimension, e.g. ethnicity, birthplace,
occupation. Using the selectivity index, Foster mskes gen-
erally accepted statements like the following:

"The opportunity for e student from a pro-
fegsionsl family to enter secondary school
ig approximately 60 times that of a child
from an unskilled worker's family and about
11 times the chance of a student coming
from a farming backeround."(ibid.p.17,
figures for Ghana).

We may question both the rstios stated above and, what is
more importeant, the theoretical usefulness of the statement
jtgelf. The first criticism concerns the selectivity index
as 2 measure of enrolment differences, the second takes us
beck to the discussion of the previous section, Both points
may be dealt with briefly.

First, the selectivity index ignores a number of important
demographic and ecological variebles which, if ignored, tend

to invalidate the measurement of selectivity. For example,
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it ignores age, marriage patterns and fertility variations
between occupational groups. We might expect the profegssionals
mentioned in the quotation to be older than the unskilled /,\/0~
workers, and therefore to have larger families and more
children of secondary school-going age. If this is the case,
then the factor of 60 mentioned above is an overstatement.
In 2ny case, even if one could compensate for this defect,
it is still necessary to base the selectivity index cn
national census data which are often out of date and/or of
dubious reliability.

Also, census data use occupetional categories which may
not be the most useful from the sociclogical point of view.
This may explain why Foster does not differentiate between
northern subsistance farmers and southern cash-croppers in
his "farming background" category. Clearly, the children of
cash-croppers are better represented in secondary schools
than the children of subsistance farmers, so that a figure
for their combined representation does not really tell us
very nuch.

Legs obvious, but closely relsted to the above point,
are the limitstions which the use of the selectivity index
imposes on the analysis of the interrelationship between
indenendent variables affecting enrolment. Thus, it is
possible to consider ethnic, parental occupstionsl and ed-
ucational factors, birthplace, etc. separately but not as a
set of interrelsted influences on enrolment. Consequently,
the resder is presented with s list of factors affecting
enrolment which are only perfunctorily connected to one
another.

A further consequence of this is that it is difficult
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to investigate the exact way in which background factors

affect enrolment. For example, it is clearly important to know
how much selectivity a2t the secondary level is the result

of the availability of both primary and secondary schools,

how much reflects primary wastage, and how much is the result

of failure in the primary leaving or secondary entrance exam.

Up to a point,secondary enrolment must be a reflection of

primary school performance, and from the clagss formation

point of view it is vitally important to find out which

background factors affect performance veriations and how.

Foster's explanation of what he sees as a relatively open
education system in terms of recruitment lies in what he
terms the "fundamentally egalitarian culture" of most trad-
itions1l African societies (Foster 1963:167). He does not
deny the existence of objective occupational strata, but
rether the existence of class subcultures comparable to those
found in the Weet. These lztter explain the relative "gtick-
iness" of recruitment patterns in Europe and North America
even after the elimination of purely material obstacles to
the further education of working class children. Among certain
closs subcultures the idea still persists that "education is
not for the likes of us"; alternatively, it is deemed useless
in the acquisition of status. In both cases the important
verisble is motivation (ibid.)

We would challenge both Foster's account of the Western
pattern of sccess and his assumption that class subcultures
do not exist in Africe snd/or are unlikely to emerge. The
selectivity index cannot be used to investigate the existence
or otherwise of sub-cultures in Africa, which explains why

Foster cannot substantiste his sssertion that they do not
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on the basis of hard data. Since his pioneering work, little

or no research has been carried out which addresses itself

to the question of subculture formetion in relstion to school
access snd performance., 2nd the debate has yet to get beyond
the level of speculation and assertion. Even Hurd and Johnson's
attempt to refute Foster's conclusions was based on almost
identical methods and concentrated on similar levels of
educetion, so it is not surprising that they generated very
similar dato, differine only as to the extent of selectivity
variations, and to their interpretaticn.

The question of subcultures cannot be investigated et
the level of upper secondsary or university education, where
most of the forces determining enrolment and performance
have already worked themselves out. At this level, social
background has little or no effect on performance or on
levels of educational or occupetional aspirations (Clignet
& Foater 1966).

To overcome these methodological difficulties, it is
necessary to study the process of secondary school entry
itself, and in a context where all or most children from
every kind of social background reach the end of primary
gschooling. In this way we may gather information concerning
the majority of less able and/or less privileged pupils who
do not manage'to obtain secondary school places, and who
thus escape the sociological net cast over the fortunate and
highly untypical minority who have so far been the centre of
interest.

Finslly, we may question the utility of the selectivity
index on a more general level. If it were possible to develop

a more efficient index, i.e. one which accurately reflected
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following chapters in reletion to the student sample itself,
i.e. they will refer to the school population rather than to
the nstionzl population. Also, we will be concerned with the
factors related to who takes and who passes the secondary
school entrence exam and with the absolute performance levels
of sample students as measured by test results. In this way
we hope to be able to say something original about the
selection process, for example,in relation to the question

of the existence of class subcultures.

FOOTNOTES

1. The o0ld state apparatus mentioned in the quotation is

the Church, and the length and intensity of the struggle
varied from country to country. For example, it was partic-
ulerly strong and drawn out in France after the Revolution,
and the quotation should be interpreted in this light. Liberal-
bourgeois democrats were as hostile to the remnants of feudal
ideological domination as were the working class, so that the
struggle between these two and the granting of educational
concessions to the working class ,should be seen as a sep-
arate process to the struggle agsinst the Church. The con-
trasting American example is discussed at length in Bowles

& Gintis(1976).

2. Kahl (1953:2) describes ideological dominance as follows:

"Phe ruling class, through law and propaganda,
would create a whole superstructure of community
life that would further its class interests.
Thus the rules of property, the laws of family
life and inheritance, the schools, and even the
churches (sic), were shaped for the benefit of
the few who had power. Naked economic interest
need not slways be in evidence, for the ration-
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aligzations of men are devious and wondrous.
Through their power even a slave can be made
to accept slavery and fight for his master."
(Quoted by Lopreato & Hazelrigg 1972:23).

For a more literary description of the same process in
Britain see "The Ragged Trousered Philanthropists" by

Robert Tressell (1965:especially pp.82-3).

3.The point is not made directly, but it is clear that educ-
ation provided by the state represents a huge indirect

subgidy to the private sector of the economy. In meny
countries, including much of Africa, it is also a form of
redistribution from the poor to the rich; see Illich (1970).
4. This is also true in Eastern European countries, where
cultural transmission is more important than material inher-
itsnce in determining class position Djilas 1957, Yanowitch
& Dodge 1968,Parkin 1972, Dobson 1977, Karabel & Halsey 1977).
5. The call for more and better schooling for the masses has
often been associated with the threat of economic competit-
jon from foreign producers, overcoming the natural ruling
class aversion for improved education among the working clasgs.

Foster introduced his 1870 Education Bill thus:
"Upon the speady provision of elementary
education depends our industrial prosper-
ity. ...if we leave our workfolk any
longcer unskilled, notwithstanding their
strong sinews and determined energy, they
will become over-mztched in the compet-
ition of the world...If we are to hold our
position among men of our own race or
among the nations of the world we nust
make up the smallness of our numbers
by increasing the intellectual force of
the individusl."(Quoted by Young 1958:34)

A similesr fear of being overtsken by foreigh competition led
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to the Robbins report and the expansion of higher education
in Britain. For similar Americen exemples, see Karabel & Halsey
1977:Introduction).

Marx saw that the extension of elementary education in a
capitalist economy was not a progressive step; see Critique
of the Gotha Programme. Similar criticisms have been made of
the 1944 Education Act and the introduction of comprehensive
educetion in Britain and elsewhere (Little & Westergaard 1964).
6. For example, in a 1930 policy statement the Governor
Genersl of A.0.F. said:

"Phere exists so wide a gulf between the traditional
1ife of the native and our European economy that
we have to build up from nothing, and this not
without difficulty and opposition, a whole system
of new industries (sic), & new hierarchy, as it
were, and a new conception of labour. The trans-
formation of manpower into an economic force,
the economic development of the country, the
establishment of new economic and social
cadres —these are problems which...can only
be solved by education...The school for its
part is intimately bound up in every one of
these colonial activities for which it paves
the way, and for which it stands as a just-
ification."(Quoted by Mumford 1970:99)

7. For example, Lord Lugard considered thet schooling in
southern Nigeria was producing people with too much or too
little skill, and with attitudes which threatened the con-

tinustion of the colonial political-administrative structurgg

"Educetion seems to have produced discontent,
impetience of any control, and an unjustified
assumption of self-importance in the individ-
usl."(Quoted by Abernethy 1964:86).

The tension or contradiction between conservation and change
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is inherent in the education process itself, and this is
well illustrated by the history of colonial educ&tion. See
Foster 1965.

8. Blau and Duncan (1966) show that the educationally succ-
essful from disadvantaged families among white Americans have
above-average rates of occupational mobility during their
careers. Discriminetion meskes this less true among blacks.

9, With ever-increasing proportions of students entering
higher education and the rise of what Bowles and Gintis (1976)
term the "white-collar proletariat" in America, occupational
mobility in non-manual grades already depends on which college
an individual attended rather than on the gsimple fact of
having completed a college course.

10. Farming is increasingly an activity carried on by diff-
erent classes, a fact which has its own implications for
educational enrolment and performance. See Chapter IV for

a discussion of the Camerouniazn case.

11. Ignoring for the moment the rural stratificaetion tend-
encies mentioned above.

12. These are arguably class-related factors, depending on
the definition of class employed. See pp.21-23.

13. More recently Foster has written:

"Once a monetised exchange economy with its
correlative features of increased occupat-
ional differentiation begins to spread...
its consequences in terms of incipient
patterns of class differentiation are
almost inevitable..."{Foster 1974:8)

We would subtrsct the "almost" and take the rest of the

statement to be true by definition.
14, In prezctice, skilled manual workers tend to be legs educ-

ated than semi-skilled, a result of the stability of the skilled
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labour force and the inability of younger school leavers to
obtain non-meznual or skilled jobs. See Peil (1972).for the
Ghanaian case.

15. This is true for occupations on the manual/non-manual
border line, but not for other levels of non-manual occup-
ations. See Chapter VII.

16. This is legs possible today, though political patronage
is often resorted to in order to obtain grants, study leave,
etc., leading to higher qualifications which in turn may
give access to the élite. This may even become 2 circuler
process: see Chapter VII for further details.

17. An interesting comparative study by Court (1976) shows
how contrasting ideologies and development strategies in
Kenya and Tanzania have led to the growth of primary and
adult education in the latter country and the secondary and
higher sectors in the former. The Camerounian gituation is
described in Chapter III.

18. On a general level, we would expect the African class
structure to come to resemble the South American rather than
the Western European or North American models. For a discussion

of the South American case see Frank "Lumpenbourgeoisie:

Lumpendevelopment® (1972).

-000-
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Chapter II  COLONIAL EDUCATION AND SOCIETY

The preceeding theoretical discussion attempted, among other
things, to relate educationel expansion in West African colonies
to the various forms of incorporation into the colonial economy
experienced by the colonised peoples. This chapter outlines the
processes of incorporation as they operated in Cameroun and
tries to relate them to educational development during the
colonial period.

German Colonialism

Cameroun was a formal German colony from 1884 to 1915, when
it was taken over by the French and British expeditionary forces.
Until 1884, German and other European traders had operated through
the coastal middlemen who controlled trade with the hinterland,
firstly in slaves, later in palm oil, ivory and rubber. The
preemptive signing of a treaty with the Douala chiefs thwarted
a tardy British attempt at annexation. The treaty guaranteed
the Douala monopoly of trade with the interior, but it wes soon
broken by the Germans. The clearing of trade routes was a major
motive in the military pacification of Cameroun, which led to
violence first with the Douala, lster with the Boulou, Bakoko
and other peoples. Despite stubborn resistance, most of the
southern forest, western highlands and northern savanna had been
pecified by about 1910,

The pacificatién process was undertaken with some urgency
as the Germans wanted to contain the territorial expansion of
the British from the west and the French from the east. The
mounted, well-armed Foulbé warriors of the north presented more
of a military challenge to the Germans than the tribesmen of the
forest, but in set-piece battles the viectories of the latter

were more decisive than in the south, where guerilla-like
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resistance and sporadic outbreaks of violence continued
throughout the period of German rule. In the north, the capture
or death of the military-political-spiritual leasder, the lamido
(plural lamibé), usually meant the end of armed resistance. Peace
was established with the appointment of a new, more amenable
lamido. The important trasding centre of Tibati and Ngaoundéré€,
capitel of the central Adamaoua region, were taken in 1899 and
1901 respectively, and the northern town of Maroua fell in 1901,

In the southern forest, where centralised kingdoms and power-
ful leaders were unknown, things were less clearcut. Moreover,
it was the southern peoples who felt the full force of the
colonial impact. The German presence in the north served to
redirect existing trade away from Oubangui to the east and
Nigeria to the west. Neither the Germans nor the French after
them found much to excite their commercial passions in the
arid north., Cattle raising, which required constant movement to
new pastures and markets, was left in the hands of the Fulani.
Thus, the German presence did not have a profound effect on
the social structure of the north.

In the south things were different. Rubber and oil palms
grew wild over much of the forest region, and the soil and
climate were favourable to the introduction of coffee, cocoa
and other tropical products. The economic geography of Cameroun
thus determined the differential penetration of the colonial
economy in the north and south of the territory.

In the south, German and other traders moved in to exploit
military vietory. By 1895, there were seven administrative
stations outside Douala: Rio del Ray, Edea, Buea (the future
capital), Yaoundé (its successor), Lolodorf, Barombi and Kribi,

to which were added Mora and Ngaoundéré for the central and
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Banyo for the northern areas. By 1905, there were 826 Europeans
in Cameroun, of whom 268 were traders, 110 were officials, 108
were planters, 90 were missionaries, and 73 were connected with
the military. By 1912, there were 182 planters and 614 traders
(Rudin 1938:116).

The process of incorporation into the market system and
money economy took various forms. The coastal Douala prospered
during the period prior to the Germen annexation from their role
ag intermediaries between European traders and what they called
the "bushmen" of the interior. Numerically insignificant, the
Douala were by-passed by Germen traders and eventually swamped
by migrants from the interior, particularly the Bamiléké and
the Bassa-Bakoko. The Douala have taken advantage of their
early contacts with the West and are well represented among
Camerounian intellectuals, civil servants and businessmen.

Less fortunete in their initial contacts with the Germans
were those who were recruited as porters, particularly on the
Kribi-Ysoundé route, as forced labour on the roads, as plantat-
ion workers and as produce collectors for the concessionary
companies which were set up under the Germans.

Phose who suffered most from the excesses of forced labour
were the Bassa and Ewondo, through whose tribal territory the
Douala-Yaoundé railway passed. An unknown but large number of
workers died from overwork, disease and malnutrition in the
infamous forced labour camps.

Before motor transport became practicable in the interior,
traders were obliged to employ large numbers of porters. It
ig reported that an estimated 80,000 porters were employed on
the Kribi-Yaoundé road in 1913 (LeVine 1964:47). Women &nd

children were often "recruited" to this exhausting work. The
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The main device used by the Germans (and later by the
French) to force adult males into the sphere of European domin-
ation was the head tax, which could be commuted to labour
gservice, This tax was never introduced in the north, where the
local peoples continued to pay tribute to their leaders as
before the German annexation.

The head tax was also an important source of revenue in
a2 colony which was almost entirely dependent on internal
finance. The use of "chiefs" in labour recruitment and tax
collection led to widespread abuses of power and constituted

another factor undermining the pre-colonial social structure.
Education under the Germans

Ag in the rest of Africa, it was the misgions who assumed
the major role of formal educetors during the colonial period.
Misgion schools of sorts already existed forty years before the
German annexation of the territory. The Swigs-German Basel
Mission, German Catholics, British Baptists and American
Presbytarians were the earliest missionary bodies to establish
achools in Cameroun. After the German takeover, the Baptists
were forced to leave education in the Douala area to the Basel
Mission, and withdrew to Victoria. Basel Mission activities
expanded north and east from Douala, and by 1887 they had
established nine stations and 115 sub-gtations in the region
between the Mungo and the Sanage (Marchand 1976:45).

American Presbyterians were already operating in Batanga
on the southern coast in 1871, and were allowed to expand
their missionary work under the German administration into the
Boulou region of the goutheast.

French Catholic missions were refused permission to start
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evangelical work in Cameroun, but the German Catholic Pallotine
Fathers were allowed to start such work on the understanding

that they would stay out of the areas of Basel Mission activities.
The trader Woermann, the most influential of the commercial
community, was an enthusiastic supporter of mission activity,

and was instrumental in the opening of a Catholic mission in
Edea, where he had a trading post (1891).

Both the Basel Mission and the Catholics were refused
permission to open schools in Adamaoua, the southernmost
area of Fulani (Moslem) domination. The only school established
in northern Cameroun during this period was a government school
in Garoua.

Few government schools were established during the German
period; as elsewhere, the role of the colonial administration
was restricted to the (usually unsuccessful) supervision of
miseion activities and the payment of modest grants-in-aid to
those meeting officizl standards regarding the language of
ingtruetion, curriculum content, etc. (Mveng 1960:223). In
1913, pupils in government schools accounted for less than
2 percent of total enrolment. Enrolment figures for 1912 are

shown below.

TABLE II:1 ENROLMENT IN VOLUNTARY AGENCY AND GOVERNMENT
SCHOOLS IN 1912

Agency Enrolment % of Total
Bagel Mission 18,000 41
Catholics 12,460 29
Presbyterians 9,000 21
Baptists 3,150 7
Government 833 2
Total 43,433 100

Source: Marchand 1976:365
By 1914 the Basel Mission had a total enrolment of 22,800

pupils taught by 107 missionaries and 223 Camerounian monitors
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(Marchand 1976:576). In fact, most of the early mission
"schools" were little more than glorified Sunday Schools where
catechism and doctrine were taught in the vernacular, often
combined with practical subjects such as carpentry, weaving,
dressmaking and modern farming. In 1905, 90 percent of Basel
Mission pupils were in such schools.

It is probable thet the first Camerounians to be directly
employed by the Germans as clerks and interpreters where
those who attended government schools, where German was taught
and an examination taken after four years. From 1910, grants-
in-aid to the missions came to depend on teaching German and
taking this exam, The number of pupils passing the exam rose
from 1,915 in 1910 to 4,828 in 1911 and to 7,284 in 1912
(ibid. p.370). Unfortunately, we have no information concerning
the number and nature of jobs available to these first few
Camerounians speaking and writing a European language, so that
we can only assume that many of them were absorbed by the
colonial administration, the missions (the largest employer)
and the trading companies.

The expansion of mission activities during the German
period meent that:

"A large part of the Douala, Bassa, Boulou, Bamiléké
and Ewondo regions were already covered with mission
schools attended in 1913 by more than 50,000 pupils,
a few hundred of whom learnt the rudiments of the
German language." (Marchand 1976:31)

The ethnic groups mentioned in the quotation are, with the

Eton and the Bafia-Yambassa, still the most favoured from the

educational point of view.
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From the above discussion it can be seen that, during the
early colonial period, the need for literate, German-speaking
Camerounians was minimal eand overshadowed by the need for
unskilled labour. The missions themselves were the most
important employers of the literate, using them as teachers
and catechists. The other major group for whom knowledge of
written and spoken German was essential were the intermediaries
between the colonial administration and the Camerounian popul-
ation.

At first, German rule was effected using the chiefs as
intermediaries. This was relatively eagsy in the north and the
Bamiléké and Bamoun regions (the Western Highlands), where pre-
colonial society had been highly stretified, and intransigent
rulers could be replaced by others more favourably disposed
towards the Germans. In the essentially acephalous societies
of the southern forest, the nearest the Germans could find to
chiefs were lineage heads and village elders with little
coercive power within traditional society.

Moreover, the role of the intermediary varied between the
north and south of the territory according to the extent to
which the colonial presence impinged on the inhabitants of the
two areas. The southern leaders, including the Bamoun and
Bamiléké, were those most directly affected by colonial
domination, for it was they who were called upon to collect
taxes and provide labour. Chiefs tended to become more and
more the direct agents of the colonial administration, and it
is not surprising that abuses of power were frequent, both in
the Bamiléké "chefferies" and in the less stratified forest

regions.
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It would seem that the official reason for refusing to
2llow missionary activities in the north —that it would be
taken by the northern rulers as an attack on Islam— was only
half the story. In fact, any attempt to esteblish a school
gystem, confessional or lay, would have served little purpose
in an area in which commercial activity of a colonial kind was
minimal. The dominated pagan tribes of the north, the Kirdi,
would probably have been quite glad of the chance to escape
from Fulani control. But an all-out counter-jihad against the
infidels would have been of little use to the Germans, who saw
little prospect of economic gain in the north.

Thus, in the absence of commercial incentives, there was
no point in establishing a school system which would have
trained lower order csdres as in the south] Congsequently, new
contrests between the north and the south were added to those —
racisl, geographical, cultural, political and religious —which
existed before colonialism. The areas which suffered most from
the imposition of colonial rule were those which at the same
time experienced the most infrastructural (and educational)
development; the two processes were, of course, opposite sides
of the seme coin.

The missions, however unwittingly, contributed to the
process of incorporation and the breakdown of traditional
society in the south. They were the only Europeans who made
any consistent effort to protect the local populestion against
the extortions and abuses of the traders and administrators,
in spite of which the latter generally viewed mission activities
favourably. On the German period LeVine writes:

", ..the Germans encouraged the growth of an

African social gtrstum capable of mediating
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between the Buropeans snd the African
Camerounians (sic) of the hinterland;
in this the administration consciously
uged education and Christian missionary
activity as instruments of penetration
and modernigstion,"(LeVine 1964:36)

The stratum which LeVine identifies (we might also call
it a status group, but not a class) is the one from which the
educated élite sprang, and which mowved from the role of sub-
ordinate intermediary to that of the ruling group with the
advent of independence. The progress of this stratum, both
within the colonial structure and since independence, will be

one of the major themes in what follows.
Economic and Social Change under the French

From 1922 to 1945 the major part of Cameroun wes admin-
istered by the French as a League of Nations mandate territory.
The French take-over did not lead to any radical change in the
governing or exploitation of the territory. The French were
at least as unscrupulous as the Germans in their use of forced
labour, texstion and summery justice for the "mise en valeur"
of the territory, despite the supposed supervisory function of
the League of Nations. The changes which took place, particul-
arly the rapid decolonisation after World War Two, were strictly
within the logic of West and Central African colonialism, which
was based on the non-settler production of cessh crops for
metropolitan markets.

The most important development during the French period
was the growth of cash crop production by Camerounians. This
activity began during the German period: by 1905 Camerounians

were beginning to grow cocog in the Mungo (colonised by the
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Bamiléké) and Ebolows (Boulou) areas. Many Europeans went out
of business during the depression and by 1935 indigenous cocoa
production was over 21,000 tonnes, coming particularly from
the Mungo (later a coffee-producing area), Nyong & Sanaga and
Ntem areas. The 1935 report to the League of Nations observed
that:

"Many natives who formerly worked in European

enterprises have become peasants and both

the native peasents and the European colonists

employ an ever-increasing number of native

labourers. "(Quoted by Kuczynski 1939:100).

The employment of labourers beceme common among Bamiléke
coffee growers, facilitated by the monopoly of land enjoyed
by the Bamiléké "notables", whose many wives each had their
own farm., Cocos growing in the southern forest has remained a
femily affair up to the present day (Barbé 1964).

Between 1935 and 1938 European-~owned plantations increased
from nearly 69,000 to about 100,000 hectares, the latter owned
by 550 plenters (Suret-Canale 1964:332). In 1933, Europeans
employed nearly 11,000 plantation lsbourers, by 1938 this had
risen to over 22,000 (Kuczynski 1939:198).

But the European presence did not involve a very important
alienation of land. Increasingly, the production of cash crops
was left to Camerounians and their families or hired labourers.
Control of msrketing (mainly by Levantines) and export (by
French and British trading companies)Qwas enough to ensure
that most of the profits to be made from cash crops did not
acerue to those whose land and labour were put into their
production.

The growth of forestry and allied industries depended on
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significant capital inputs. Accordingly it was, and still is,
largely controlled by European firms. Employment of Camerounian
workers in this sector was nearly 6,000 in 1933, over 14,000

in 1937 (ibid.p.193).

Cocoa and coffee have been Cameroun's major exports since
the 1930s. They accounted for 57 percent of exports by value
in 1949 and 66 percent in 1958 (Kom 1971:111). With wood and
bananas, they account for three-quarters of the country's
exports. In 1946, banana production was still almost entirely
in the hends of Europeans, but by 1957 Camerounian planters
accounted for about 70 percent of total production (Suret-
Canale 1964:450).

Relying almost totally on locel resources, the French
continued the infrastructural development of the territory,
finiskhing the Douala-Yaoundé railway between 1922 and 1927
and adding a branch line to Mbalmayo and Otélé. Forced labour
was used to extend the road network. In 1914 there were only
340 kms of road; by 1936 there were 4,000, including all-
season roads to Yaoundé and Fort Lamy. Commuted taxes accounted
for 56 percent of the labour used by the colonial administrat-
ion in 1935 (Kuczynski 19339:100).

The development of the rozd system did not lead to an
immediate reduction in porterage. Nearly a quarter of a
million man-days were worked for government and private
enterprises in 1933, over half a million in 1935, and still
almost a third of a million in 1937 (ibid.p.102). In every
sense, colonialism continued to expand on the backs of the
African population.

The opening of the Douala-Fort Lamy trunk road did not
lead to any immediate change in trade petterns in the north.
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The sctivities of "Haussa" traders and meat dealers slowly
increased as the gouthern towns grew, and a Haussa quarter
was established in all the major cities. Cotton, the north's
prinecipal cash crop, hes become an important export only since
the mid-1950s.

To handle the increase in trade, the port of Douala was
modernised and expanded, entirely from local resources. This
led to the rapid growth of Douala and the relative decline of
the other Camerounian ports (Kribi, Tiko-Victoria). The
population of Dousla grew from about 20,000 in 1926 to 51,000
in 1947 and to 125,000 in 1957 (LeVine 1964:52). It now stands
at about a third of a million. In 1947 the Douala still
constituted nearly half of the population of the town, but by
1956 this had fallen to 20 percent, a figure almost reached
by the Bassa-Bakoko and surpassed by the Bamiléké (over 26
percent)(ibid.p.52).

The French period was also one of increasing public and
private foreign investment. Before World War Two, private
exceeded public investment, a trend which was reversed after
1945 with the increase in French government grants and loans
for infrastructural and social overhead capital investment and
for the beginnings of industrial development. Between 1945 and
1950, Cameroun received nearly 16,000 million CFA francs of
public and only 2.500 million of private capital (Suret-Canale
1964:359). Since the war, Camerounian-owned business has grown
in importance, particularly in the fields of commerce, con-
struction and transport, but foreign companies are still in
control of the commanding heights of the economy: banking,

import-export and industry.
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Education under the French

During the French period the southern half of Cameroun came
to have the highest level of primary school enrolment in the
whole of French West and Equatoriasl Africa. This was the result
of the open-door policy adopted by the French regarding mission
activities resulting from the status of Cameroun as a League of
Nations mandate territory.

With the departure of the Germans, the Basel Migsion was
replaced by the Missions Evangéliques, the Pallotine Fathers by
the Péres du St. Esprit, and the American Presbytarians continued
as before in the Boulou and Bassa areas. The French opened more
schools than their predecessors, and continued the practice of
alloceting grants-in-aid to the missions if they taught in French
and followed an official curriculum. The following table shows
how enrolment levels increased during the first half of French

rule,

TABLE 1I:2 ENROLMENT IN GOVERNMENT AND VOLUNTARY AGENCY SCHOOLS
IN 1920 AND 1937

Enrolment
Agency 1920 937
Catholics 6,000 35,000
Presbytarians 2,200 31,000
Evangéliques 800 18,000
Government 2,200 10,000
Total 11,200 94,000

Source: Marchand 1976:491
The French were opposed to the use of tribal languages for
teaching, and went some way towards establishing a common French
curriculum and a centralised educational administration. But, as
with the Germans, educetional provision was of low priority, and
consequently central control was never as effective on the ground
as the writers of decrees would have hoped. In the mandate period

the amount spent on education out of the local budget varied
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between 2.6 percent (1933) and 4.6 percent (1945). After 1945,
a greater percentage of the (larger) budget came to be alloc-
ated to education; in 1948 it was 9.0 percent, and in 1959

14,6 percent (Marchand 1967:95). But of the officisl French

aid budget (FIDES) mentioned azbove only 2.4 percent was esr-
merked for educstion, mostly for technical and secondary school
building.

Before the Second World War French assimilationist ideology
meant no more in practice than using French throughout primary
school in preference to "the vernacular". Only after the war,
when it became clear that the colonial days were numbered, did
asgimilation come to mean the training of an élite of secondary
school and university graduates which would facilitate an
eventual transfer of power. During the mandaete period, policy
was more concerned with "adapting education to local conditions"
and making sure (or trying to) that nobody got more education
than was good for him. Educastional goals were laid down in a

ministerial directive of 1921:

"Le but principal de 1'école est de rapprocher
des nouveaux colonisateurs, par une grande
diffusion de la langue frangaise, les popul-
ations autochtones,de les familiariser avec
leurs intentions et leurs methodes, et de
leg conduire prudemment a\l progrés économ-
ique et social en leur donnant une éducat-
ion soigneusement adaptée au milieu dans
lequel ils sont déstinés & vivre." Quoted
by Bala Mbarga 1962:3.

The general lines of education policy were gspelled out
by the French Minister for the Colonies in 1623:

"Ingtruire les indigénes est assurément
notre devoir....Mais ce devoir fondamental
s'accorde par surcroit avec nos intéréts
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économiques, administratifs et politiques
les plus évidents. L'instruction a d'abord
pour résultat d'améliorer la valeur de la
production coloniale en multipliant, dans
la foule des travailleurs indigénes, la
qualité des intelligences et le nombre

des capacités; elle doit en outre, parmi

la masse laborieuse, dégager et dresser
les élites de collaborateurs qui, comme
agants techniques, contremaitres (foremen),
surveillants, employés ou commis de direct-
ion (clerks), suppléeront & 1'insuffissnce
numérique des Européans et satisferont 2

la demande croissante des entreprises
egricoles, industrielles ou commerciales

de lz colonisation." Quoted by Suret-
Canale 1964:475).

The élite mentioned above is of decidedly limited dimensions;
there was clearly no role in the colonial schema for "indigénes"
above the level of routine clerk or overseer. Such were the
limits of the French policy of assimilation that by 1945 there
was gtill not one degree-holding African civil servant in the
whole of French West and Equatorial Africa. The William Ponty
schocl in Dakar recruited students from all over West and
Central Africa, but only treined them to the level of primary
school teachers and medicsl auxiliaries.

In Cameroun, as elsewhere, the French established a two-
tier structure of primary schools. Village schools provided
the first four years and regional schools the last two of the
primery course. Enrolment in government village schools rose
from 1,849 pupils in 1922 to 5,304 in 1935, and in regional
schools from 1,920 to 2,646 (Marchand 1976:492). In 1935,
there were eight regional schools, those in Douala and Yaoundé

accounting for half the total enrolment (Suret-Canale 1964:420).
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The summit of the official school system until after the Second
World War was the Ecole Primaire Supérieure, opened in Yaoundé
in 1921, Between 1923 and 1927, this school trained 133 clerk-
interpreters, 168 school monitors, 48 post office workers, 10
topographers and 58 nursing assistants (Marchand 1976:495).

All these graduates were given jobs in the colonial admin-

istration?

Throughout West and Central Africa the French attempted to
establish schools for the sons of chiefs, the hope being that
this would facilitate local administration by channeling it
through the traditional authority structure. According to the
Governor-General of French Wegt Africa (1930): "The advantages
of French education must be added to traditional and hereditary
authority, in order to strengthen the position of the chief."

(Mumford 1970:89). In Cameroun:

"Des le debut de son mandat....l'admin-
istration frangaise avait cherché a
sttirer dans ses écoles les fils de
chefs et de notables. Le recrutement
scolsire, souvent imposé ou du moins
fortement conseillé, s'addressait 4'
abord 2 la future élite politique
autochtone. En pratique toutefois,

il semble que les ethnies politique-

ment les mieux hierarchisées n'
envoyaient pas toujours leur
future élite & 1'écocle frangaise."

(Marchand 1976:344)
Special classes for chiefs' sons were set up in the

regional schools as well as entire schools in Yaoundé, Dschang,
Bertoua and Garoua. In 1935, there were 250 chiefs' "sons"
attending government schools, but in the following year this

number fell to only 10C,
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Throughout the colonies this policy failed to achieve its
goal of training a new generation of educated collaborators,
partly because of the difficulty of predicting exactly who
would succeed to a chieftainecy. The French made this more
difficult by their frequent deposition of chiefs, from lamibé
to village and township chiefs, for opposition to the admin-
istration or for gross maladministration. By 1935, the French
had reduced the number of lamibé in the north from 60 to 16.

The policy also failed because, in the long run, the
achieved status of administrator became less and less compat-
ible with the ascribed status of traditional leader. The
development of a more modern administrative structure, based
on bureaucratic rather than ad hoc principles, increasingly
showed up the impossible ambiguity of the chiefs' position.
When the administration failed to react to complaints of
abuses of power, popular violence often resulted. The major
example of this is the widespread violence in the Bamiléké
region, which stemmed partly from land management and tax
abuse on the part of many chiefs. As in the rest of West
Africa, the position of the chiefs in relation to the central
government was a serious pre-independence issue in Cameroun,
and one which was exacerbated by the colonial realpolitik of
siding with the largely discredited chiefs against the younger,
more educated nationalist politicians and their supporters.
The problem of the chiefs' position in colonial society was
not solved by independence, and is still a very serious and
sensitive issue in the north.

Colonislism encouraged traditional leaders to become
reactionary parasites, not modernising innovators. It is not

surprising, then, that whatever the nature and extent of
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stretification within the societies of pre-colonial Cameroun,
the leaders of these societies —many of them appointees of the
colonial administration— seem invariably to have been the least
willing or able to accomodate western education. Examples of
resistance to education on the part of the leaders can be given
from the segmentary south as well as from the "feudal" north.
It appears that in the south this resistance was often related
to the missionaries' opposition to polygamy, a traditional
sign of wealth., According to Rudin:

"As & rule, polygamists would have nothing to
do with the church that attacked their wealth
(women) and that asked them to redistribute
it among the poorer people, from whom came
the larger part of church membership."

(Rudin 1938:379).

It is rather misleading to talk of rich and poor in such
a context, but we can take the point that even mild or incipient
forms of gtratification did have an effect in determining the
reaction of different groups within society towards the intro-
duction of European-type education., In the north it was among
the non-Foulbé tribes that enthusiasm for schooling first
developed. Those at the bottom of traditional society (slaves
from conguest and the tribute payers of the centre and north)
are more likely to seek advancement in the alternative society
which was slowly developing.

Thus, the majority of the earliest "westernised" Camer-
ounians did not come from the families of chiefs or notables,
as the colonial authorities would have liked, but from the
most modest backgrounds. We can begin to understand why this
was the case by placing educational growth in the general

context of colonial expansion and the undermining effect
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which this had on pre-colonial forms of social stratification.
The growing importance of "an alternative avenue of mobility
operating independently of traditional modes of status
acquisition™ which Foster identifies in Ghana left the chiefs
more and more stranded. But the point is not that the chiefs
were unable "to perceive the necessity for European education"
(Foster 1965:63) in order to safeguard their pogition; it is
rather that their very position was itself being undermined by
the colonial administration and the western education which
gave access to its lower levels. As Foster puts it:

",..once European political control became
effective, there was always the posgibility
that the locus of power would shift from
the chiefs in favour of alternative groups..."
(ibid.)

In the southern forest and western highlands of Cameroun
this shift in the locus of power began with colonialism and
has continued since independence. In the north the process
began more slowly and still has a long way to go. The rise
of a national élite with strong centralist tendencies has had
the effect of making a delicate political issue out of this
differential rate of social change. The consequences of this

within the educational structure will be discussed in the next

chapter.
The End of Colonial Rule and the First Years of Independence

Cash crops and urban growth were the most important results
of colonialism in the first half of this century. More and
more southern farmers became dependent on cash incomes to pay
their taxes, their debts to treders and produce buyers, to
pay school fees and bride price and to buy basic consumer

goods. The growth of commercial centres in the south and west
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of Cemeroun mirrored the spread of cash cropping. In the
following chapter school enrolment variations will be
discussed in relation to these twin themes. For the moment
we may briefly consider the development of the education
system during the late colonial period and since independence.
Primary Education: Supply and Demand

The following table shows the phenomenal growth of primary

school enrolment since World War II.
TABLE II:3 ENROLMENT IN MISSION SCHOOLS 1947-71

Year Government Migsion Total
1947 19,000 100,000 119,000
1951 28,600 112,000 140,600
1955 69,250 177,000 246,250
1959 103,000 228,000 331,000
1964 248,733 327,743 576,476
1971 434,101 320,000 754,101

Sources: Vernon-Jackson 1967:45
Secrétaire d'Etat & 1'Enseignement 1972:3

Most of the mission schools were still unrecoghnised
"écoles de catéchisme" after the Second World War; that is,
they were not following an official curriculum in French or
preparing pupils for the first school leaving certificate
(CEPE), and accordingly did not quelify for grants-in-aid.
The larger missions followed the official curriculum, and
most of these were situated in towns. We may assume that the
14 percent of mission pupils who were attending schools which
followed the official curriculum (1944) had a much better chance
than the mainly rurel children attending the "écoles de
catéchisme" of finding employment in the "modern" sector.
Rural mission schools have gradually adopted the official
curriculum, but even today many of them do not provide the

full six year primary course. The fall in migsion enrolment
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after 1964 represents a take-over of many mission schools by the
government,

Grants-in-aid rose from 6 percent of the education budget in
1930 to 11 percent in 1945 and over 20 percent in 1959 (Marchand
1976:429).

There is no doubt that educational expansion after World War
II reflects the burgeoning demand for schooling by the population
of the urban and rural south. The French authorities reported an
enthusiastic acceptance of schools in the areas of greatest
colonial activity:

"Les rapports annuels 2 la Société des Nations
et les rapports des chefs de région ol il y a
une forte présence colonisle (milieux urbains,
centres administratifs régionaux, régions de
plantations coloniales et des grands travaux)
ne cessent de vanter 1'engouement des popul-
ations locales envers les écoles frangaises."
(Marchand 1975:495)

The post-war educational "boom" took place during a period
of rapid urban growth. Both phenomena reflect the relatively
high prices which Camerounign exports were fetching on the world

market.

By independence, two-thirds of primary school children were
still attending mission schools. Only in 1968 did government
school enrolment overtake that of the missions. The popular
demand for schooling has been so great that, in order to
minimise costs, both government and missions have been obliged
to introduce a shift system in many of their schools, whereby
different groups of children use the same clagsroom for half a
day each., In many rural areas the problem is solved by combining

two or more classes which are "taught" at the same time by a
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to pay their teachers, snd brought more and more pressure on the
government to assume total responsibility for teachers' salaries.
The post-independence government has been forced to pay out ever
incressing amounts to foot the missions' bills, and this has been
a gource of continuous friction between the two sides. The govern-
ment accused the missions of irresponsibility in opening new
schools which they could not afford to run. About 200 schools
were tazken over by the government between 1960 and 1970 in the
Centre-South Province., Between 1968 and 1970, about 15,000 pupils
were treansferred from the private to the gstate sector (llarchand
1975:250).

Expansion has been accompanied by high dropout and repeating
rates, factors often cited by pedagogues and politicisns as proof
that the education system is not adapted to local needs, culture
and society. For present purposes, it is sufficient to point out
that, even in areas of high enrolment, the majority of pupils
gtill do not finish the primary course. Repeat and dropout rates
will be looked at more closely in the next chapter.

Promotion to a higher class is determined by examination and
class performance. Thus, some pupils will be forced to drop out
through poor performance, whereas others who might have continued
drop out for other ressons (inability to pay school fees, work
obligations, poor heslth, pregnancy). Labrousse (1970) has
estimated that about 80 percent of dropouts are the result of
inadequete performance. The relative importance of the two kinds
of wastage has not been given much attention by sociologists, and
for Cameroun the only refinements of global dropout data avail-
able are breakdowns by sex and region (see below pp86-95 ).

Those who eventually pass the primary school leaving certif-

icete (CEPE) represent only a small proportion of a cohort,
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perhaps 20 percent. Nevertheless, the post-war enrolment
expangion has meant a gradual devaluation of the CEPE in terms
of job opportunities. Between 1959 and 1969 the number of
successful candidates rose from 9,096 to 31,549 (Marchand 1976:
399). As elsewhere, secondary schooling has become increasingly
necegsary for access to jobs in the modern sector.

Whether or not they are adapted to local needs, schools have
become an integral part of everyday life for the population of
the south. In this area it is now normal for almost all children
of both sexes in both towns and villages to spend at least a few

years attending primary school.

In summery, a massive popular movement in favour of primary
education hes developed in the last three decades. This apparently
voluntary acceptance of the European school and its ethos
(competition, hierarchy, achievement based on performance) has
taken place during the culmination of the process of the under-
mining of rural society based on subsistgnce farming and kinship
orgenigation which was the inevitable consequence of colonialism.
According to Lévi-Strauss, the indigenous populetion did not
really have much choice in the matter:

"Elle (the acceptance of western values,etc.)
résulte moins d'une decision que d'une
absence de choix. La civilisation ocecid-
entale 2 établi ses soldats, ses comptoirs,
ses plantations et ses missionnaires dans le
monde entier: elle & bouleversé de fond en
comble leur mode traditionnel d'existence,
goit en imposant le gien, soit en instaur-
ant les conditions gui engendraient 1'eff-
ondrement des cadres existents sans les
remplacer par autre chose. Les peuples
subjugés ou désorganisés ne pouvaient
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donc qu'accepter les solutions de
remplacement qu'on leur offrait,

ou, s'ile n'y étaient pass disposés,
espérer s'en rapprocher sufissament
pour &tre en mesure de les combattre
sur le méme terrain, En 1'absence de
cette inégslité dans les rapports de
force, les sociétés ne se livrent pas
avec une telle facilité."
(Lévi-Strauss 1961:99).

The Growth of Secondary Education

The introduction of secondary and higher education took place
much later in French than in British West African colonies. Only
after the Second World War did the French begin to practice an
assimilationist policy at the post-primary level, and consequent-
ly the western educated élite with secondary education or more
is of extremely recent origin. Only a minute number of the
younger educated Camerounisns have parents with anything above
primary educetion. Social reproduction through education is
clearly an incipient process in Cameroun, a point which will be
returned to in the following chapters.

The missions opened a number of training colleges and
seminaries between the two World Wars. The first Camerounisns to
get any kind of secondary education (and many of the older
members of the élite) passed through these establishments.

The Presbyterians and French Protestants established training
colleges in Foulassi and Ndoungué respectively, and the Catholics
a large and a small geminary in Yaoundé and Akono. Meny of those
who received their initial training in these and other semin-
aries subgequently moved into the civil service and teaching
professgion.

After World War II, the government began to establish



-81-

secondary schools (cours complémentaires) which provided a four
year general course leading to the Brevet Elémentaire (later the
BEPC). Entry to these schools was based on & competitive exam-
ination (concours d'entrée en sixi2me) which is still taken by
21l candidates for places in government, and a few mission,
secondary schools. Between 1948 and 1959, 16 cours complément-
aires were opened, including two in the Northern Province.

These gschools were eventually all changed into colléges modernes,
teacher training colleges or lycées.

Thus, by 1960 there were 1,986 pupils (including 192 girls)
attending govenment secondary schools (Marchand 1976:545). By
the same year, there were 11 Catholic cours complémentaire,
though only three of them provided the full four year course.
The total enrolment was 854 pupils. Four of the eight Protestant
cours complémentaires provided the full four year course; in 1960
the eight had & total enrolment of 777 pupils. Some of the best
mission colleges never paessed through the cours complémentaire
stage, including Catholic colleges in Yesoundé, Douala and Makak
and the Protestant college in Libamba. By 1960, three colleges
(one state and two Cathclic) were providing the full second
eycle course leading to the bacecelauréat (Marchand ibid.).

A1l the confessional colleges were fee-paying. The growth
of non-confessional, private secondary schooling dates from the
late 1950s, when colleges were opened by Camerounians in Douala,
Yaoundé, Ebolowa ang Mbalmayo. By 1959 there were 14 of these
non-confessional colleges, and their subsequent growth is an
indication that the demand for secondary education has tended
to outstrip the ability of the government and missions to

satisfy it.
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The administration took the initiative in the provision of
secondary education; in 1947 over three-quarters of secondary
school pupils were in government cours complémentaires. This fell
to 50 percent in 1957 and 34 percent in 1969. After 1970, state
schools also lost their lead in the provision of second cycle
(from the BEPC to the bac) places (ibid.p.460). The secondary
school structure of the Centre-South Province will be discussed

in greater detail in Chapter V.
The Growth of Higher Education.

Most of the expansion in the government secondary sector was
financed by French aid, and the same is true for higher education.
Initially, students were provided with grants for study in France;
subgequently, the French built and partially staffed the University
of Yaoundé and other colleges for advanced studies. The planned
growth of secondsry and higher education after World War I1 was
directly related to the policy of investment in infrastructure
end industrial development which started with FIDES loens and
grants and has continued since independence with the introduction
of development planning. Education hss not, however, been an
important investment sector, either for FIDES or the five year
development plans.

In 1953, there were 148 Uamerounians studying in France with
grants from the colonial administration. By 1962, there were 444
with grants (mostly in France) and about twice as many again with
no officisl support. Since independence, a University has opened,
as well as a school of Administration, a medical school, Higher
Teacher Training College (Ecole Normale Supérieure), School of
Journalism, Polytechnic and Agricultural College. The total

enrolment in these is currently about 10,000 students. As in



-83-

Frence, all those with the bac have a right to a university
place. This has led to 2 rapidly expanding first year intake and

a high failure rate at the end of the first year.

This rapid survey of the growth of the Camerounian education
system shows that Cameroun shares many of the features of other
west African states which previous studies have documented. By
anglophone African standards, the development of secondary and
higher education has been tardy: it is only now that an élite
education tradition is appearing, whereas in Nigeria, Ghana and
sierra Leone the tradition is already two or three generations
old. By francophone standards, enrolment rates are high, partic-
ularly at the primary level, for reasons already mentioned.

The ethnic-regional inequalities in educational provision and
enrolment are similar to those found throughout west Africa, and
reflect different rates of incorporation into world markets and
different levels of urbanisation and employment possibilities in
non-azgricultural sectors of the economy.

A further common feature has been the role played by missions
in the initial expansion of primary education and the subsequent
trend towards greater state control of educational provision.
Increased planning and centralisation have not led to complete
state control, and the continued trend for demend to outstrip
the supply of school places has led to an unplanned growth of
private education in the south and a consequent increase in
regional inequalities at the secondary level.

So far, nothing has been said concerning the effect of social
differentiation within rather than between ethnic groups and
regions on educational inequalities. As with the factors dis-

cugsed above, this differentiation is the result of the ongoing
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processes of social change already outlined: the growth of towns,
the spread of market relations, the establishment of an industrial
gsector and occupational groups based on education, gpecialist
abilities and knowledge, and the rise of a town-based governing
and administrative élite, These factors have led to growing
inequalities between Camerounians, both between and within regions
and ethnic groups. The developing class structure of Cameroun will
be looked at in detail in Chapter VII,after the discussion of
inequalities in access to schooling and different levels of
performance within the school system which are the subject of

Chapters III-VI.

FOOTNOTES
1, This was gtill true in 1945, when a report on education in

north Cameroun stated that:

"Le danger serait en effet de donner a
1'indigéne une instruction rudimentaire
qui lui donnerait une fausse idée de sa
valeur, qui 1'incitersit & se liberer
de ses obligations sociales tradition-
elles, et qui serait en définitive
un déclassé." (Martin 1970:51)

Clearly, the French, like the Germans, were concerned not to
disrupt the traditional power gtructure in the north, as long

as it provided no threat to the colonial regime.

2. European commercial enterprises employed 4,400 Camerounians \\
in 1933, nearly three times as many in 1937 (Kuczynski 1939:193). [
3. One of the later graduates of this school, Ahmadou Ahidjo,

became the first (and,so far, only) head of state at independence.

~-000~
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in enrolment over the last 15 years (Marchand 1976). Thus, the
three south-western provinces accounted for 85 percent of all
primary enrolment in 1960 and for 80 percent in 1975 (Ministry

of Education Yearbooks). In the latter year, the Northern and
Eastern Provinces, with two-fifthe of the total population, still
had less than one fifth of all primary pupils. We would expect
this share to increase if enrolment levels continue to rise,
because enrolment levels in the three educationally most advanced
provinces are approaching 100 percent, at least according to

official statigtics:

TABLE III:2 ENROLMENT OF 6-14 YEAR OLDS BY PROVINCE FOR THE
YFARS 1960, 1967 AND 1970 (PERCENT)

Enrolment

Province 7960 1967 19770
North 10 22 24
Centre-South 63 86 91
West 50 70 76
Littoral 44 84 85
East 44 67 68

Total 40 64 65

Source: Ministry of Education Yearbooks

The greatest percentage increase between 1960 and 1970 was in
the Northern Province, but in absolute terms the high enrolment
provinces gtill took the lion's share of enrolment increases. Thus,
more recent data show that between 1970 and 1975 total enrolment
increased by over 150,000, but that of this total the Centre-South
accounted for ebout 45,000 whereas the Northern Province, with a
lerger total population accounted for only 26,000 (Ministry of
Education 1976).

Official government policy is to reduce regional enrolment
inequalities, but so far they have not been very successful at
thig. It might be thought that uncontrolled mission expansion
is responsible for this situation, but this is not the case:
most of the recent increase in school provision has been effected

by the government. The major part of enrolment increases in the
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high concentration of secondary schooling in Douala, which
2

accounts for two-thirds of the population of the province
Clignet and Foster (1966) have shown secondary enrolment levels
in Abidjan to be lower than in other mejor towns in the Ivory
Coast, but in both this and the Douala case it is difficult to
say why this should be so.3
FPigures for the regional origins of students in the Arts and
Social Studies Faculty of the University of Yaoundé (1974) show
even greater inequalities than at the secondary level. Thus,
95 percent of French-speaking students are from the three
south-western provinces. The Wegstern Province improves its
position compared with the level of secondary enrolment shown
in the previous table: it accounts for 22 percent of secondary
students but nc less than 34 percent of Arts Faculty students
(Faculté des Lettres et Sciences Humaines 1976:6). This reflects
the above-average educational performance of Bamiléké students,
a finding corroborated by the present study (see Chapter IV).
Thus, provincisl enrolment inequalities are higher at the top
than at the bottom of the educational ladder, and at the primary
and secondary level show little sign of attenuation. Government
attempts to reduce enrolment inequslities reflect their concern
with the ethnic dimension of educational provision, which will be
considered shortly. Primary expansion may eventually lead to an
apparent democrstisation at that level, but this is unlikely at
the secondary level. A comparative study of Ghana and the Ivory
Coast showed that Ghansin northern ethnic groups were less repres-
ented in secondary schools than their Ivory Coast equivalents,
despite the fact that the Ghanaian secondary system has ten times
the enrolment of that in the Ivory Coast (Clignet 1967).

Regional inequalities in enrolment levels are the reflection
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"... une douzaine de villes voient ce
rapport s'inverser et n'ont qu'un
faible nombre d'enfants fréquentant
leurs écoles vis & vis de la masse
de leurs citadins: il g'agit en fait
de vrajies centres urbains du pays, a
l'attraction démographique puissante."
(Marguerat 1969:1)

Of these twelve towns only Garoua is in the north; all the
others are in the three most "developed" provinces. Thus, in
certein southern areas, rursl hinterlands have higher levels
of primary enrolment than the towns which they surrocund. This is
only possible in areas of "mature" educational provision, where
achools have zlready become an accepted feature of the social
loandscape. In the lest chapter it was shown how the expansion of
cash cropping in the south was associated with & rising demand
for schooling. In many northern areas this process has not yet
begun or has not advanced very far. Thus, schools are gtill
heavily concentrated in the towns, where the population is most
likely to have positive attitudes towards education.

Population density is also important in this context. Ceterig

aribugs, where rural population densities are low, school
provision will also be low, especially in areas of below-average
genersl enrolment. Thus,in the Northern Province, over 22 percent
of primary pupils were attending schools in departmental head-
quarters, compared with less than 17 percent in the Centre-South.
Thegse figures hide wide variestions in rural population density
within the two provinces, however, as can be seen from Map 3.
Thus, Haute-Sanage in the Centre-South has a population density
of 4.5 inhabitants per sq. km. and over two-fifths of primary
pupils attending schools in the administrative headquarters.

At the other extreme, Lékié, with a population density of nearly
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60 inhabitants per sq. km., hes only 16 percent of all primary
pupils attending these schools. In the Northern Province, the
densely populated Margui Wandala département has 20 percent of
primary pupils enrolled in schools in administrative headquarters,
but the figure for the sparcely populated Adamaoua département
is 32 percent (Owono 1974, MINEDUC 1975).

In absolute terms, the rural school-age population in the
north is st a greater disadvaentace than that in the south and
west, because overall enrolment rates are so much lower in the
north. But even in areas of high general enrolment, such as the
Centre-South, children living in sparcely populated rural areas
(which are also likely to be the most isolated and the least
involved in cash cropping) are likely to suffer from low levels
of school provision. More will be said on this question in
Chepter VI, which deals with the transition from primary to
secondary school in the Centre-South Province.

There are enough exceptions to the generalisations made above
to prove that the relationship between population density,
urbanisation and school provision is an extremely complex one,
particularly in the north, where ethnic-religious-cultural,
political and historiczl factors complicate the picture even
further. The ethnic context of the north will be briefly
described at the end of this chapter.

2. As mentioned above, examples can be found in the south of
rural enrolment rates exceeding those of neighbouring towns.
But, in general, the reverse is more common, &nd this is
usually associated with the differential enrolment of boys and
girls. We may take Mateossian's study of enrolment in the

Western (Bamiléké and Bamoun) Province as an example of the
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asgociation between urban-rural and male-female enrolment

inequalities.

TABLE III:4 ENROLMENT RATES OF 6 TO 14 YEAR OLDS IN
BAMILEKE AND BAMOUN DEPARTMENTS (PERCENT)

Region Male Female Total
Bamiléke
Urban 93 84 89
Rural 85 66 76
Total 87 68 78
Bamoun
Urban 88 82 85
Rural 68 46 57
Total 80 57 66

Source; Mateossian 1966:211

In both cases, the gap between the enrolment of boys and
girls is greater in rural than in urban areas.4 The Bamoun
departments are predominantly Muslim, and educational expansion
is more recent in these than in the Bamiléké departments. It can
be seen that the generally lower enrolment levels in the Bamoun
departments are associated with greater urban-rural and male-
female inequalities then in the Bamiléké case. This again shows
that enrolment inequalities are bound to decline after average
enrolment has reached 2 certain point. Girls and villages will
catch up boys and towns as the latter approach full enrolment.?

The sex dimension of enrolment inequalities is important
enough to merit separate discussion. Figure I shows that the
gap between the sexes is at its greatest in the Eastern and
Northern Provinces, where total enrolment is at its lowest.
Girls represented 20 percent of primary enrolment for the
five provinces in 1952, 37 percent in 1962 and 43 percent in
1970 (Lebrousse 1975:17). The enrolment of girls increased by
160 percent betweeh 1960 and 1970, compared with 67 percent for

boys during the same period. The provincial breakdown of female
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enrolment increases is gs follows:

TABLE III:5 FEMALE ENROLMENT AS PERCENTAGE OF TOTAL PRIMARY
ENROLMENT BY PROVINCE, 1960 AND 1970.

Provincs  —gigmeemiBidls  Eelatire,

North 19 24 16

Centre-South 40 47 70

West 21 44 79

Littoral 41 46 55

East 26 39 54
Total 33 43 42

aActual increase + maximum pogsible increase
Source: Labrousse 1975 (adapted).

The poor progress of female enrolment in the Northern
Province is striking: the gap between male and female levels
of enrolment fell by less than half the national rate, which
means, in effect, that the north fell further behind the rest
of the country as regards the provision of school places for
girls between 1960 and 1970.

In absolute numbers, the Centre-South and Littoral, with
the highest levels of female enrolment at the beginning and end
of the period, accounted for almost half the total increase.

If the figures are accurate, the increase for the Western
Province represents a major change in attitudes towards girls'
education on the part of the Bamiléké. This corresponds to
popular opinion, but cannot be substantiated by reference to
documentary evidence. Whatever the case, it is clear that no
such change has taken place in the Northern Province, where the
vast majority of girls still receive little or no formal educ-
ation, except in Coranic schools (Santerre 1974) .

As might be expected, female enrolment inequalities are
relatively greater at the secondary and higher levels than at

the primary level, both within and between regions. For example,
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only 7 percent of Artgs Faculty students from the Northern
Province were girls,compared with 14 percent of those from
Western Province and a quarter of those from the Littoral
(Rapport d'Activités 1976:6). Moreover, only two percent of
all female students in the Faculty were from the Northern and
Eastern Provinces combined, compared with 6 percent of all
male students. There were over twice as many female students
from the Centre-South as male students from the Northern
Province.

At all levels, girls tend to have higher dropout and
repeating rates than boys, and lower pass rates in the CEPE
(See below ppﬁS;EO) and CE (see following chapter). Dropout
rates are reflected in the following figures: in 1969 for the
country ss a whole, there were 100 boys attending school for
every 85 girls at age six, but at age 14 this had fallen to
100 boys for every 57 girls. The figures for classes 1 and 6
were 100 boys for 79 and 54 girls respectively. (Ministry of
Education 1970).

Increased female enrolment accounts for much of the overall
expansion in the three south-western provinces in the recent
past, but the north shows much slower progress in female enrol-
ment, and it is not impossible that, given the level of popul-
ation growth, an increasing proportion of girls are not going
to school.

As female enrolment levels rise, it becomes increasingly
their social background (parental occupation and education)
that determines their school performance, as will be shown in

Chapter IV.
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3. Having discussed some of the urban-rural and sex correlates
of enrolment variations, we may turn to age, which is of great
importance in the Francophone education system, partly becsuse
pupile of 15 and over are not allowed to take the CE for entry
into stete academic secondary schools. Thus, late entry into
primery school and/or too many repeated classes can mean
effective elimination from the state system. The following table
shows the age at which children enter Class 1.

TABLE III:6 AGE OF ENTERING PRIMARY SCHOOL BY PROVINCE,
AVERAGE FOR 1966 AND 1972 (PERCENT)

Province 5 6 7 8 9+ Total
North 17 27 24 16 16 100
Centre-South 26 3% 23 11 5 100
West 10 42 30 13 5 100
Littoral 26 40 21 9 4 100
Eaast 10 24 26 17 23 100

Total 19 24 26 17 23 100

Source: Ministry of Education 1975:5

Children start school later in the Northern and Eastern
Provinces than in the other three. In the Littoral, only 13
percent of pupils starting Class 1 were 8 years o0ld or older,
compared to 40 percent in the Eastern and 32 percent in the
Northern Province. In the north, 44 percent of pupils were 6
years old or less compared to 70 percent in the Centre-South.
In 1965, Class 1 pupils in the Centre-South had an average age
of 7 years 1 month, compared with 8 years 4 months in the
Northern Province (Farine 1967:188).

In general, pupils in rural areas will start school later
than those in towns, and girls later than boys. ilateossian's
study (1966) shows this to be the case for the Bamiléké depart-

ments. Urban girls have higher enrolment levels than rural
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Ag repeat rates for a given class do not vary much between
provinces, we may take the figures in the table to reflect
differential dropout rates. It seems likely that, for a given
province, dropout and repeat rates will vary in reverse pro-

portions, although this c¢snnot be verified from existing data?

5. As regards CEPE performance, the above table showsthat the
few pupils in the north and east who manage to reach Class 6
have higher pass rates than those from the southern and western
provinces, where more pupils reach Class 6. There are three
possible explanations for this., It may be partly that only the
very best pupils in the north and east have any chance of
reaching Class 6 in a system exhibiting such draconian selection;
they are likely, on average to be more intelligent than the
southern pupils who finish the primary course. Clignet and
Foster (1966) and Blau and Duncen (1967) have shown those who
manage to overcome initial disadvantages of birth are frequently
above-average achievers as regards the quality of secondary
school attended (Ivory Coast) and subsequent educational and
occupational achievement (United States).

Alternatively, it may be that pupils from regions/ethnic
groups with low overall levels of enrolment are from atypically
high social backgrounds. This possibility will be discussed in
the following section on ethnicity.

Finally, the marking of the CEPE may have been, intentionally
or accidentally, more lenient in the north. Before 1975, the
Northern Province did not follow the same school year as the
rest of the country, and consequently northern pupils sat
different examinations then those in other provinces. All exams

are now nstionsl, but it is generally believed that northern
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students benefit from a certain degree of discreet positive
discrimination. A cursory review of primary and secondary exam
results before and since the changeover reveals no pattern of
provincial performance, although northern results do seem, on
average to be slightly better than those for other provinces.
Many teachers would agree that the relative educational
backwardness of the north and its continued isolation from
French culture and language of necessity lead to a very low
level of knowledge acquisition and assimilation. Given the
often random nature of examinations and the possibility of
positive discrimination in favour of northern pupils, it is
not possible to come to any firm conclusions concerning the
relative ability of pupils from different provinces.
Exzmination results are a useful index of selectivity only
in areas with comparable enrolment and dropout rates. Social
gelectivity, of which educational selectivity is s major aspect,
beging before birth end continues into adult life. It is the
total process of selection which is important, not any isolated
agpect of it. A study of exam and test results in Uganda came
to the conclusion that occupational, ethnic and urban-rural
background variables had little effect on performance levels.
Often relationships were the reverse of what might be expected:
children in rural schools had higher test scores than those
from urban and semi-urban schools. Highest performance
levels were found in schools in the most isolated, least
populsted areas (Heineman 1975). These findings do not point to
a highly democrstic educetion system, but to wide variations
in enrolment levels. Thus, performance was negatively correlated

with level of school attendance, as with the CEPE results
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discussed above,

In summary, the north 2nd east are characterised by high
early dropout rates and a consequent concentration of pupils in
Clagss 1; in +the other provinces repeating is more common than
wastage, and pupils are more evenly distributed throughout the
six classes, Differential enrolment and dropout rates serve to
minimise varistions in exam performance between provinces. Intra-
provincial variations will be examined in the discussion of the

Common Entrance results for the Centre-South (Chapter VI).

We would expect dropout and repeat rates to vary with sex
and birthplace, but unfortunately no data are available to
test these relationships. We may use CEPE results, however, to
demonstrate provincial variations in the performance levels of
the two sexes.

TABLE II1:8 CEPE RESULTS BY SEX AND PROVINCE, 1972

Province Caﬁg%g— 7 Cangggfle %
ates Pags ates Pasg
North 4,515 42 557 39
Centre-South 14,785 55 12,153 41
West 9,613 41 5,505 25
Littoral 8,847 44 5,952 33
Eagt 2,197 54 1,062 49

Total 39,951 47 25,229 36

Source: Direction de la Statistique,
Garoua 1972.

In all provinces girls have lower pass-rates than boys,
but the difference between the two sexes is smallest for the
two provinces with the lowest enrolment levels, the east and
the north. In the north, so few girls toske the CEPE that we
would expect those who do to be either extremely intelligent

or from unusually high social backgrounds, or a combination of
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It should not be imagined, however, that the population of
the north is equally hostile to the growth of schooling. Least
willing or able to send their children to school are the "pagan"
mountain-dwelling tribes of the far-north, equally suspicious
of Foulbé or official attempts to disrupt the precarious
equilibrium of their subsistance societies. These people
(Matakam, Kapsiki, Mofou, Gondé, Fali, etc.) were the last to
be affected by colonial rule, urbanisation and cash crops, and
have so far managed to frustrate often high-handed attempts at
forced modernisation. They represent about a quarter of the
northern population, s2nd have estimated selectivity indexes
for primary school enrolment varying between 0,18 (Fali) and
0.63 (Gondé)(Martin 1973:18).

Another quarter of the northern population consists of non-
Muslimeg living in the northern plains; these are the Moundang,
Toupouri, Guizige, Guidar, Magsa, Mousgoum, etc. Less isolated
than the mountain peoples, these tribes have been more open to
recent government and missionary attempts to introduce schools.
Perhaps eager to seek alternatives to Foulbé domination, some
of these groups (particularly the Moundang) have taken to
schooling with some enthusiasm and are generally more repres-
ented in primary schools then the Foulbé. Thus, the Foulbé
index is 0.91 whereas for the Toupouri it is 1.32 and for the
Moundang 2.21 (ibid.)

The Foulbé themselves constitute about one third of the
northern population (a figure which is thought to be declining),
but the urban Foulbé (less than half the total) have higher
primary enrolment than those in rural areas. The highly
stratified urban group had a longer and more inteunse contact

with the colonial administration than the rural Foulbé, and
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the colonial impact did not seriously threaten the established
social hierarchy. But this latter is increasingly seen as an
obgtacle to national integration and development, and it is not
surprising that it is the more marginal ethnic groups which
have taken to schooling with more enthusiasm.

The remaining non-Muslim northerners (Baya, Dourou, Mboum)
together make up about 17 percent of the northern population,
and are to be found in the sparcely populated part of Adamaoua.
They tend to have higher enrolment rates than the Foulbé, but
the growth of schooling is hindered by low population density.

Poor communications and a scattered population also impose
limits on the expansion of education in the Eastern Province,
which seems likely, for the present, to remain an educational
backwater second only to the north. Those children born in or
near, or prepared to migrate to, the larger towns of the north
and east (Ngaoundéré, Maroua, Garoua, Bertoua) have the best
chance of going to primery school, but still remain relatively
disadvantaged by southern standards.

In contrast to the complex a2nd varied northern picture, the
gouth presents an image of universal acceptance of the school,
with the possible exception of the Bamoun, the only large
Muslim group outside the north, and northern Muslims living
in southern towns. We may assume that negative attitudes towards
the education of girls explain, at least in part, the low
enrolment levels of these groups. Such attitudes seem to be
totally absent among non-Muslim southerners, which does not
mean, however, that girls have as good 2 chance as boys of
going to secondary school. In the next two chapters performance
differences between the sexes will be discussed in relation to

birthplace 2nd socio-economic background.
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In the introduction it was stated that ethnic inequalities
in access gnd performance are likely to become social inequalities
1
over time. For Cameroun,Martin concludes as follows:

"Par la force des choses, ces inégalités
ethniques se reproduiront t6t ou tard
dans des inégalités de classes sociales,
et 1'on assgistera au Cameroun entre la
partie Nord et le reste du pays & ce qui
existe déjd entre la Cote d'lvoire et
la Haute Volta, ce dernier pays four-
nissant au premier la main d'ce uvre de
basse, c'est-a-dire le prolétariat de
la nouvelle société."(Martin 1973:24)

Despite government attempts to plan economic growth,
capitalist investment tends to be concentrsted in the south,
reflecting and accentuating urban growth (labour supply,
markets, economies of scale) and the distribution of new
investment in social overhead capital (schools, hospitals)
and infrastructure (roads, railways, port facilities).

The process of democrstisation through educational expansion
is everywhere more apparent than real. In the West, greater
working class access to secondary schools and universities
has not led to higher rates of social mobility (Coleman 1966,
Jencks 1972, Boudon 1973). In African countries, greater access
to education is accompanied by diploma devaluation, with the
result that the distribution of relative advantage remains
more or less unchanged. Thus, the growth of the Camerounain
education system discussed above cannot be equated with democ-
ratisation in any real sense. Formelly marginal groups such as
girls and village children have been drawn into 2 social gpace
where their life chances are determined and are seen to be

determined by educational performance. The newly incorporated
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are the least likely to succeed, and their acceptance of the
selection process os legitimate, no matter how objectively
unfair it may be, is the measure of the generalisation of
educational dominance within society.

The implications of this analysis as regards the theory of
social reproduction outlined in Chapter I are clear. As primary
schooling becomes more generalised, so social reproduction
through education becomes more important, This leads to the
following paradox: the social role of education rises in
importance as the vslue of primary education falls. This does
not mean that primary schooling becomes irrelevant in deter-
mining life chances and occupational opportunities, however.

It means that we are obliged to look at the social determinants
of performance at the primary level, i,e. at the crucial back-
ground factors determining the passage of pupils from primary
to secondary school.

The high enrolment rates of the Centre-South make it possible
to turn from enrolment to performsnce without raising any
methodological problems. The following chapter describes Yaoundé
and its school population and discusses the major determinants

of CE and CEPE performance variations.

FOOTNOTES
1. Many of the statistical data in this chapter are only

approximations, and should thus be treated with caution.

2. Migration from the Western Province accounts for most of

the recent growth of Douala, and is reflected in the ratio of
primary pupils to the total population: whereas in 1964 the
Littoral hsd 201 pupils per 1,000 inhabitants, by 1963 this had
fallen to 191 (Direction de la Statistique 1970:36). Thus, it
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seems that population growth has been so rapid that educational
provision has not been able to keep up.

3. Girard (1963) shows the same to be true in relation to Paris
and the rest of France. Clignet (1974) explains the similarity
between France and Ivory Coast in terms of French colonial
administrative centraligastion, which copied the metropolitan
model. But Douala, though an important early centre of education,
has never been capital of Cameroun. In the absence of more
detailed information there is little point in persuing the
igsue, or the details of Clignet's argument.

4.Given that overall rural enrolment levels are lower than
those for urban areas, this exemplifies the point that inequal-
ities tend to be cumulative. Moreover, Mateossian shows that
differences between the sexes are associated with age: girls
tend to start school later and finish earlier than boys,
particularly in the rural areas (see footnote 6).

5. In some southern towns, for example Yaoundé, Obala, Eseka,
Mbalmayo, there are more girls than boys attending primary
school, and even in the rural hinterland there are very low
primery school sex-ratios. In Yaoundé,the predominance of girls
reflects the demographic structure of the town (see following
chapter for details). In the north, girls rarely reach 40
percent of urban primary enrolment, or 30 percent of rurel.

6. Enrolment levels for 5 to 7 year olds were as follows:

A Rural Areas Towns
ge Male Female Total Male Female Total
5 23 13 18 48 42 ﬁ5
6 53 32 42 81 65 73
7 72 54 63 99 80 85

Source Mateossian:1966
Complex patterns of enrolment inequalities exist between the
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sexes at different ages, between town sand village and between
larger ecological aress. At the provincizl level, southern
girls probably have higher enrolment levels than northern

boys at all ages.

7. Similerly, in the Centre-South, Littoral and Western Prov-
ince, between 50 and 60 percent of all primary leavers are
from Clagss 6 (CM2), compasred with about 25 percent in the east
and north (Ministry of Education 1975).

8. For all provinces, repeat raztes are high in Class 1, reflect-
ing the difficulties experienced by many pupils in their first
contact with French, and in Class 6, reflecting the high failure
rate in the CE. The only exception to this pattern is found in
the Northern Province, where only 29 percent of Class 6 pupils
repeat, compared with a national average of 41 percent (Farine
1967:221). This probably reflects a combination of both high
CE success and low levels of ambition/expectation regarding
secondary schooling, particularly among girls.

9, The CEPE has been the only exam discussed in this chapter,
but it should be remembered that it is of little intrinsic
value, either educationally —it is neither suffieient nor
necessary to have passed it to gain entry to secondary school—
or occupationally. It has been discussed here as an index of
performance with implications for the education system snd

the wider gocial context.

10, Even in the north, pesrental occupation and educsation are
releted to enrolment. Thus, an estimated 4 percent of the adult
male population of the north are in modern sector employment

of all kinds, but over 14 percent of secondary school children
have fathers in this sector (Martin 1973:28, figures for two

northern depsrtments). Similar figures could be given for

rarental education and birthplace.
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Chapter IV SOCIAL BACKGROUND AND EXAMINATION PERFORMANCE

In this chapter the discussion moves from the general nature
of enrolment inequslities on a national level and their evolution
over time to a more localised analysis of examination performance
in and around Yaoundé, the capital of Cameroun and the Centre-
South Province. The first section deals with the demographic
structure of the province znd the town. This is followed by a
discription of the Yaoundé primary education structure and an
outline of the Class 6 sample. The final section deals with the
factors affecting who takes and who passes the CE, and CEPE and

TAS test results are briefly discussed for comparative purposes.

1. The Germens established an administrative post at Yaoundé in
1890, since when the town has grown gradually as an administrative
and commercial centre second only to Dousla in terms of population
and economic importance. Since the French take-over from the
Germons, it has been the political capital of Cameroun. As Map I
shows, Yaoundé is at the centre of an important road and railway
gystem which links it to the rest of the territory. The Centre-
South departments to the south of Yaoundeé —Méfou, Nyong & Soo,
Ntem and Dja & Lobo— together with Lékié to the north, are the
principal cocoa-growing areas of Cameroun, and Yaoundé is the
centre of the cocoa trade.

The total population of the Centre-South was approximately
1,130,000 in 1970, and the population density just over 9 persons
per sq. km. (ORSTOM 1975). As already pointed out, the population
of the province is unevenly distributed, and it can be divided
into three ecological zones. The areas of densest population are
those surrounding Yaoundé: Mefou (61 inhabitants per sq. km. ),
Lékié (59) and Nyong & Soo (21). The other two areas are much

less densely populated: the southern forest with 5 inhebitants
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per sq. km. (Océan) to 12 (Nyong & Mfoumou), and the departments
to the north of Yaoundé, particularly the northern (savana) part
of Mbam and Haute Sanaga (4-5 inhebitants /sq. km.). An estimated
22 percent of the population were living in towns of 5,000 or more
inhabitants, but Yaoundé alone accounted for two-thirds of these

(ibid.p.3).

The population of Ysoundé was approximately 60,000-in 1958,
110,000 in 1965 and over 200,000 in 1974. The growth rate of
nearly 10 percent a year is the highest in the country. After
Douala, Yaoundé is the most important centre of migration in
Cameroun. In 1964, two-thirds of the town's population were
classified as migrants (PFranqueville 1970:11). Over half of the
latter were from the Centre-South, a fifth from the Littoral, 13
percent from the Western Province and 5 percent each from the
Northern and Eastern Provinces. (SEDES 1967:90). More recently,
migration has increased from the Western (Bamiléké) Province
and declined from the Littoral (Direction de la Statistique 1970).

Both Franqueville ans Marguerat (1973) maintain that the
majority of migrants to Yaoundé are from urban rather than rural
areas, According to Frangueville, 56 percent of Yaoundé's migrants
(1964) were from other urban areas. Marguerat's more general study
shows that short-distance migrations are primerily from rural
areas to local administrative headquarters, i.e. the largest
locel towns, and that longer-distance movements usually take
place between these towns and the larger centres of migration,
particularly Dousla and Yaoundé. Franqueville also shows that the
single most important reason for migration to Yaoundé among adult
males from the Littoral, Western and Centre-South Provinces was
educational (Franqueville 1970:585). Most of the Class 6 pupils

sampled were born outside Yaoundé, and their migration petterns
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will be described in detail below.

The ethnic composition of Yaoundé necessarily reflects the
major migratory currents from the southern provinces, particularly
the Centre-South, which is largely peopled by a tribal-linguistic
family known as the Béti-Fang. The Ewondo are concentrated around
Yaoundé, particularly in the Méfou and Nyong & Soo departments.
Closely related to the Ewondo are the smaller Bané, Yébékolo and
Mvele groups found to the south and east of the Ewondo. The Eton
are 2 highly concentrated Béti group occupying the Lékié depart-
ment to the north-west of Yaoundé, and the other important member
of the Béti family, the Boulou, occupy the major part of the
southern forest, where the Fang and a small number of Pygmies
are alsc to be found (Dugast 1954). The major non-Béti tribes in
the Centre-South are the Bagssa-Bakoko, who occupy the forest area
between Yasoundé and Douala, and the Bafia-Yambassa-Banen who
people the southern pasrt of the Mbam depertment in the north of
the Centre-South.

In 1964, the Béti-Fang accounted for an estimeted 46 percent
of the population of Yaoundé, followed by the Bamiléké (19 %)
and the Bassa (9 %) (SEDES 1967:59).1‘ Most short-distance
migrants are Ewondo from Méfou and Eton from Lékié. Bamiléké
migrants arrive in Yaoundé direct from +he Western Province, or
via Douala and other towns in the Littoral?.Movement out of the
five densely populated Bamiléké departments has been the most
important migratory current in southern Camerounj all the major
southern towns have communities of Bamiléké traders. The Bamiléké
are the largest single ethnic group in Douala and probably in
Yaoundé as well, and in both towns they dominate the commercial
sector,

To conclude this section, we may briefly consider the occup-
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ationel structure of Yaoundé. The essential characteristic of
the town is its lack of an industrial base., Apart from a brewery,
cigarette factory, woodworks, construction and repair firams,
Yaoundé has little in the way of manufacturing industries. It is
essentially an administrative and commercial town. In 1969, a
third of active adult males were in the public sector, a fifth
in "modern commerce and transport"3'and only 15 percent were
employed in industry (Service de la Statistique 1970:49). The
predominace of the tertiary sector well illustrates the character
of Yaoundé as a parasitic town dependent on the surplus wealth
created by others, for example, the cocoa producers of the

Centre-South,.

2. No recent dataz exist on which a reliable analysis of primary
school enrolment could be based. The first national census took
place in 1976, but the results are not yet available. The data
for this survey were collected in 1975-6; the most recent
comprehensive demographic data for the population of Yaoundé
were collected in 1964, though some data are available for 1969.
One of the assumptions on which this study is based is that it
would be difficult or impossible to relate data collected in the
schools to the total population of Yaoundé, either at the level
of children of school-going age (which would yield information
concerning enrolment ratios at different ages, between the sexes,
ethnic groups, etc.) or for the adult population (which would
make it possible to discuss enrolment selectivity in terms of
family background).

The validity of this study depends in part on the general
level of enrolment of children of primary school age. The reason
for this was discussed in Chapter I. The 1964 study of Yaoundé

shows high enrolment ratios for both boys and girls. For 6 to
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14 year o0ld boys the enrolment ratio was nearly 97 percent,
ranging from 90 percent for 6 year olds to 99 percent for 11
year olds. The average for girls was 92 percent, ranging from
86 percent for 14 year olds to 98 percent for 11 year olds.
The average for both gsexes was 94 percent (SEDES 1967:62). We
do not have figures of enrolment by family background, but the
ethnic breakdown was as follows:

TABLE IV:1 ENROLMENT OF 6-14 YEAR OLDS BY ETHNIC GROUP

Ethnic Group Boys Girls Total
Ewondo 97 95 96
Eton 98 99 99
Bané 96 96 96
Other Béti-Fang 399 95 97
Bamiléké 97 94 95
Bagsa 95 93 94
Heusaa 89 71 81
Other 96 86 92

Total 97 92 94

Source: SEDES 1967:63

The "Haussa" figures are significantly lower than those for
other ethnic groups, but even so their average of 81 percent geems
too high, a conclusion which the authors themselves reach. Even
allowing for the possible inflation of enrolment rates, they seem
high enough for an analysis of performance to be possible independ-
ent of the question of pre-selection by ability/background. Even
if there is a degree of pre-selection, it will serve to reinforce
rather than invelidate any significant relationships which might
emerge between family background and school performance.

The expansion of primery school enrolment in Yaoundé reflects
the high rate of in-migration: between 1964 and 1969 enrolment of
6 to 14 year olds increased by an average of over 9 percent a
year {Direction de la Statistique 1970:45). In the school year
1975-6 there were over 58,000 pupils attending primary schools

in Yaoundé, an increase of nearly 9 percent over the previous
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year (Ministry of Education figures, unpublished). Over three-
fifths of these pupils were in government schools and over a
third in Catholic mission schools.

All but one of these schools were included in the 1975 survey,
the exception being a gschool for English-speaking pupils in which
the francophone exams were not taken. The sample covered 54 schools,
including a number of government schools using the same buildings
on a shift basis, and known as group 1, group 2, etc. Ten schools
were peripheral in that they were outside the physical limits of
Yaoundé though not outside its administrative jurisdiction. In
all, 50,473 pupils attended the 54 schools in the sample, of
whom 6,991 were in Class 6 (CM2). These pupils were in 129
classes, 65 of which were sampled, giving a total of 3,197
respondents. Thus, all the schools, half the classes and 46 percent
of the Class 6 pupils were sampled.

As well 2s filling in questionnaires, all sampled pupils were
given multiple choice tests in French and Arithmetic. Unfort-
unately, evidence of collusion between teachers and pupils in
some schools made it necessary to eliminate the test results in
certain classes. Consequently, 71 percent of test results were
retained for analysis.

At the end of the school year, the results of the CEPE were
collected for the sample, as well as the results of the more
important CE (concours d'entrée en sixidme). At the beginning of
the following school year (1975-76), all Yaoundé secondary schools
were contacted in order to trace those pupils who had found
places. Thirty percent of the primary sample were found in gsecond-
ary schools of one kind or another.

In 2ll, ten indices of performance were used?' Over forty
items of information were collected concerning background factors

likely to affect performance. These ranged from age, sex, birth-
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to the figure given for migrants in the total population (62 vs
66 percent). Also, step migretion is more common than direct
movement from birthplace to Yaoundé. Nearly three-fifths of
migrants from both towns and villages arrived in Yaoundé by an
indirect route. Of the latter, 45 percent had lived in one other
place before arriving in Yaoundé, 27 percent in two other places,
and 28 percent in three or more.

Figure II shows the departmental origins of migrants. As with
the total population, over half the migrants in the sample are
from the Centre-South and over a fifth from the Littoral. A fifth
are from the Western Province (cf 13 percent of all migrants) and
only 4 percent are from the Eastern and Northern Provinces
combined.G‘

Nearly as many migrants were from large towns as from all
other urban areass. Of those born in large towns, approximately
three-quarters were from the three largest (excluding Yaoundé):
Douala, Bafoussam and Nkongsamba. Migrants from large towns do
not seem to be overrepresented in the sample, however, for the
combined populetion of southern towns with over 30,000 inhabitants
exceeds that of all other urban centres combined. But the step
migretion mentioned above will mean that many pupils born in
villages or small towns actually arrive in Yaoundé from other
large urban centres. Thus, previous urban experience will be
higher than birthplace might indicate. Also, many children with
perents living in town will have been born in villages, especially
when, as in the case of Yaoundé, parental villages are within
easy reach of the town. (This may also lead to the reverse
happening, for example, where there are no medicasl facilities
available locally).

Well over two-fifths of those born in villéges came from the
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three depesrtments surrounding Yaoundé: Mefou, Lékié and Nyong

& Soo. High populetion densities and the proximity of Yaoundé
make the town 2 nastural centre for migrants., Marguerat (1973)
shows how Yzoundé dominates migratory movements between the
Nyong and the Sanags (see Map I) at the expense of such smaller
regional centres as Obala, Mbalmayo and Eseka.

At the outset, birthplace would seem to be a difficult factor
to relate to performance levels, given the complex interrelation-
ships between it, migretion patterns and length of exposure to
urban life. Only & quarter of all migrants can be said to have
grown up in Yaoundé, and at least half had some primary schooling
before arriving.7 It seems that where a child grew up is more
important than where he or she was born. In the next section, an
attempt will be made to separate these two factors for the dis-
cuggion of performence variations.

Ethnicity

There are more Ewondo and Bamiléké pupils in the Class 6
sample than in the total population of Yaoundé, but this might
simply reflect the age of the totel population data. Alternatively,
the Bamiléké figure may well reflect above-average migration levels
for this group in the recent past.8 The disparity in the Ewondo
figure may be partly the result of certain Bané and other Béti-
Feng pupils calling themselves Ewondo rather than completing the

"other" option on the gquestionnaire.
TABLE IV:2 ETHNIC ORIGINS OF SAMPLE STUDERTS (PERCENT)

Fathers' Ethnic Percent
Group

Ewondo 28
Bamiléké 25
Bagsa 11
Eton 8
Bafia-Yambassa 6
Boulou 5
Other 18
Total 100

N 3,197
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Two-fifths of pupils born in Yaoundé were Ewondo and another
quarter Bamiléké.9 Of the main ethnic groups in Yaoundé, only
the "Haussa" were underenrolled in primary schools. In the Class
6 sample, all northern ethnic groups plus the Bamoun, who might
also have below average enrolment levels, accounted for only 3
percent of all pupils. For all other groups, we can discount the
possibility of pre-selection by ethnic origins.

QOccupational Background

TABLE IV:3 OCCUPATION OF SANPLE STUDENTS' FATHERS (PERCENT)

Fathers' Occupation Percent
Professional, administrative 16
Other white~collar 26
Large trader 3
Small trader 12
Skilled manusl worker 1
Semi-skilled manual worker 12
Unskilled manual worker 3
Large farmer 11
Small farmer 6
Total 100
N 2723

This classification does not distinguish between public and
private employment, although most of the white-collar employees
(first two categories) will be in the public sector:® "Other
white-collar" includes all the lower ranks of the armed forces,
police and gendarmerie. The large-small trader dichotomy was
based on the details of the answer given by pupils to the fathers'
occupation question, Performance data seem to indiczte that the
dichotomy is & fair one, although there is no reason for not
including a "medium" category. The same is true for farmers, but
in their caese the dichotomy was based on the pupils' own estim-
ation of their fathers' gtanding. This was done because "grand
planteur" and "petit planteur" (or v"eultivateur") are categories

which are used popularly, and can thus be considered as having

subjective meaning. Again, the validity of this decision seems
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to have been borne out by the results obtained.

As we would expect, most of the children of farmers are
migrants, and most of these (two-thirds) were born in villages,
But four-fifths of all migrants were children whose fathers had
urban occupations, as did nearly two-thirds of those born in
villages, Thus, birthplace and fathers' occupation are closely
related for farmers' children, but much less so for children
whose fathers hsd urban occupations. The importance of this will
be investigated in the following section.

Most ethnic groups were more or less proportionately repres-
ented in each occupational category, with one major exception.
This was the Bamiléké semi-monopoly of trading. Two-thirds of
large and three-gquarters of small traders were Bamiléké, Other
examples of ethnic over- or underrepresentation will be mentioned
in due course.

The major covariant of fathers' occupation was their education;
secondary education wasg the monopoly of the first three groups in
the above table. The relationship between fathers' (and mothers')
occupation and education and their combined or independent effects
on performance will be studied in detail in Chapter V.

Sex

We may conclude this section by looking briefly at the sex
end age composition of the sample. In the last chapter it was
indicated that enrolment levels are generally lower for girls
than for boys, but that these differences were insignificant
in the south —particularly in the Centre-South— and in urban
areas. The 1964 study gave primary enrolment levels in Yaoundé
of over 90 percent for both girls and boys, but we did not expect
to find significantly more girls than boys in the sample. In fact,

over 54 percent of the sample were girls. The chances of a sampling
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error are low, given that less than 15 percent of schools are
single sex. Schools with only one Class 6 are slightly over-
represented in the sample, and one of these was a girls' school.
But if we eliminste this class, the proportion of girls in the
sample falls by only 0.7 percent. There is little doubt, there-
fore, that the overrepresentation of girls in the sample is also
found in the total population.

Both demographic and socio-scolastic factors might account for
this. The SEDES study (1964:55) gives a sex ratio for the Yaoundé
population as a whole of 103,22, but for those under 24 years of
age males outnumber females only in the 10-14 age group. This
was over ten years ago, and in the meantime it would seem that
female migration has continued at an above-average rate. Official
statistics indicate that in 1970 there were more 11 and 12 year
0ld girls than boys in Yaoundé primery schools (Direction de la
Statistique 1970:45).

It ig difficult to imagine what sociological forces could be
at work to bring about higher enrolment levels and/or lower
dropout rates for girls than for boys. But the data lead us to
conclude that there are no specisl disadvantages attached to
being a girl which could affect enrolment or dropout rates. This
is a measure of the maturity of enrolment patterns in Yaoundé.

It will be shown shortly, however, that very gsignificant differ-
ences appear between the sexes when it comes to exam performance.
Age

Sex is unrelated to 21l important background variables:
occupational background, birthplace, ethnicity and migration
patterns. But the seme is not true for age, the other major
intervening variable in relstion to exam performsnce. Thirty-one

percent of the sample were between 10 and 12 years of age, 24
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Migration patterns have been shown to mitigate the putative
disadvantages attached to rural birth, so that we would predict,
as with ethnicity, weak asgsociation between birthplace and per-
formance. This section is divided into two main parts. The first
part discusses the factors determining who takes as opposed to
who passes the CE, The second part is concerned with CE per-
formance; at the end of the chapter the CEPE and TAS results

are briefly discussed.

Who Takes the Common Entrance?
It has already been pointed out that no pupil over 15 years of
age is allowed to git the CE, This automatically eliminated nearly
a quarter of sample students of both sexes. Our first task, there-

fore, will be to identify these older pupils.

TABLE IV:4 PERCENTAGE OF 15 YEAR OLDS BY FATHERS' OCCUPATION,
BIRTHPLACE AND ETHNICITY

Fathers' occupation Percent N
Elite 8 447
Other white collar 16 708
Large trader 15 75
Small trader 21 313
Skilled manual 34 294
Semi-gkilled manual 30 312
Unskilled manual 34 71
Large farmer 39 347
Small farmer 44 151

Total 24 2,718

Birthplace
Yaoundé 18 1,196
Town over 30,000 15 405
Smzller town 25 495
Village 32 1,088

Total 24 3,184

Bthnicity
Ewondo 30 880
Bamildké 20 806
Bassa 21 339
Eton 25 260
Bafia-Yambagga 30 182
Boulou 15 152
Other 18 163

Total 24 2,872
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The percentages above represent the proportion of students
in each group whose age prevented them from taking the CE. These
proportions are below average among children from white-collar
and trading backgrounds and for those born in Yaoundé and other
large towns, and above average for those from manual and farming
backgrounds and those born in small towns and villages. Of the two
ma jor ethnic groups, the Ewondo students are significantly older
than the Bamiléké., Age selectivity was lowest in relation to
ethnicity, highest in relation to fathers' occupation.

As we might expect, there is considerable interaction between
the independent variables. For example, three-quarters of those
born in towns with populations of over 30,000 were from non-
manual and non-farming backgrounds (sample average 57 percent).
Likewise, 62 percent of those born in villages were from farming
and manual backgrounds (sample average 43 percent).

Similarly, ethnicity reflects fathers' occupation. For example,
50 percent of Ewondo pupils were from manual and farming back-
grounds but only 38 percent of Bamiléké, Thus, the distribution
of 15 year olds by birthplace and ethnicity partly reflects
occupational background.

The table shows that the CE age limit is an extremely
important selection mechanism. Between a third and two-fifths
of pupils from manual and farming backgrounds are automatically
eliminated from the competition for secondary school places,
compared with a fifth or less of other children.

We would expect age in Class 6 to reflect starting age in
Class 1 a2nd the number of clesses repeated, and these two factors
to reflect occupational background. Half the sample started school
at 4 or 5 years of age, but this was true for only 37 percent of

farmers' children compared with 62 percent of those from élite
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Overall, it is children from white-collar and trading
backgrounds who have above-average rates of taking the CE, and
children from manual and farming backgrounds who have below-
average rates, But there are interesting variations between age
groups. For example, élite children have the equal highest take-
rate overall, but the second lowest for 14 year olds. This seems
to indicate that these older children are of below-average ability
and are generally recognised as such by parents and teachers.
They have been unable to capitalise on the advantages conferred
on them by background, and have probably failed the CE at one or
more previous attempts. By contrast, there is little difference
between the take-rates of children from small farming backgrounds
in the three age groups. Moreover, the 10-12 year olds in this
group have the lowest take-rate and the 14 year olds the equal
highest. This seems to indicate that younger pupils from this
background consider themselves, and are generally considered, to
have little chance of passgsing the CE.12 The older pupils, on
the other hand, are not thought of as having even lower chances,
as we might have expected from the pattern elsewhere. This seems
to indicate that children in this age group are not of below-
average ability, but are simply late starters who reach Class 6
later than children from other occupational backgrounds., These
points are corroborated by thé age at which children said they
started primary school (see p.129.

The question of self-elimination from the competition for
secondary school places is an important one, for if it reflects
family background this could be taken as evidence of the existence
of class subcultures, as discussed in Chapter I. This argument
only holds for the children of urban occupational groups, however,

for there is strong evidence in the case of farmers' children
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that many of them have been preselected on the basis of shown
ability, particularly in the older age groups, and are thus not
strictly comparable with non-selected children from urban occup-
ational backgrounds.

But even zmong the latter comparisons are difficult to make,
particulerly in respect of older potentisl candidates. Age of
arrival in Class 6 and performance in the CE both reflect occup-
ationsl background. Thus, 2 14 year old from a white-collar
background is likely to have failed the CE on one or more
previous occasions, whereas a 14 year old from a manual background
may well be taking the CE for the first time. In other words,
the decision to take or not to take the CE does not reflect a
gimiler level of ability and past performance in both cases.

The same is true to a2 lesser extent among younger pupils,
and in fezct there ig little variation batween the take-rates of
children from different urban occupaticnal backgrounds. The
distinction to be made here is between urban and rursl back-
grounds, for if it is true that farmers' children are selected
because of shown ability, it is difficult to understand why

so few of the younger farmers' children take the CE.

Before looking at performance levels in the CE, we may
briefly summarise the combined effect of the age limit and self-
eliminsztion on take-rstes. Together, they eliminate half the
sample. This varies from two-thirds of farmers' children to
three-fifths of manual workers' children and between a third and
a half of those from white-collar and trading backgrounds. We
might ask what difference these variations are likely to make
to a study of performance which relies for its validity on high
enrolment levels, and, by extension, high rates of taking the

CE. Again, the answer seems to be thet any social background
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effect on performance is likely to be understated, because the
lower take-rates are among pupils from manual and farming back-
grounds, which we do not expect to confer educationsl privileges.

We may now turn to the performance data.
Who Passes the Common Entrance?

The following table summerises CE performance levels in

relation to our three main independent variables:

TABLE IV:6 CE PASS RATES BY OCCUPATIONAL AND ETHNIC BACKGROUNIDS
AND BIRTHPLACE (PERCENT)

Fatherg' Occupation Pags Rate N
Elite 34 301
Other white-collar 18 390
Large trader 28 47
Small trader 19 168
Skilled manual 16 115
Semi-skilled manual 12 127
Unskilled manual 0 28
Large farmer 15 123
Small farmer 22 46

Total 21 1,345

Birthplace
Yaoundé 21 664
Town over 30,000 26 236
Smaller town 20 189
Village 17 433

Total 21 1,568
Ethnicity
Bamiléké 23 452
Bafia-Yambagsa 20 85
Bagsa 19 183
Boulou 19 T4
Ewondo 18 377
Eton 16 113
Other 24 88
Total 21 1,372

Again, the range of pass-rates is much greater for fathers'
occupation than for the other two variables. Children from
white-collar and trading backgrounds have better pass-rates
than those from manual and ferming backgrounds, with the
exception of the children of small farmers, who have a better
pass-rate than all other groups except the children of the élite

and large traders. Smell farmers' children have by far the
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appreciable difference, but its importance will become evident in
the following discussion of candidates' age in relation to social
background.

Fourthly, the exam consists of papers in French and Maths,
each of which counts for 50 percent of total marks. This does not
mean that the two papers are of equal importance in determining
who passes, however, for it is easier for a student who is strong
in Maths to obtain a high score than it is for a student who is
strong in French. As total scores in the CE are calculated by
adding raw scoreg on the two papers, this means that good Meths
students are more likely to pass than good French students. This
fact helps explain the relatively poor pass-rate of girl candid-
ates, for boys are stronger than girls on the Maths paper.

These four characteristics of the CE reduce its value as an
objective measure of performance ; but as was the case with the
age limit discussed above, they serve to magnify the gocial
selection dimension of the exam. This will be demonstrated by
statistical manipulation of the CE results and by comparing them
with CEPE and TAS results. The important point to be borne in
mind is thet CE marks sre a relatively poor index of absolute

performance, but a good index of social background.

Social Backeground, Age and Pags-Rates

Age is closely correlated with exem results. Thus, 10-12 year
olds had a 27 percent pass-rate in the CE compared with 15 percent
for 13-14 year olds. These figures probably understate the "real™
difference between age groups, because there are more Class 6
repeaters among older candidates, end repeating is positively
agsociated with pass-rates. On the other hand, it has just been

pointed out that younger candidates =re sometimes favoured by



-129-

the differentisl pess-merk system used for entry into certain
schools. In the Yaoundé case, this system was in use in the
school which accounted for well over half the first year places
in state secondery schools in the town.

But differentisl pasgs-marks account for only a part of the
correlation between age and CE pass-rates. Much more important is
the relationship between age and occupational background. To begin
with, younger candidates are disproportionately concentrated in
the higher occupational backgrounds. Thus, 61 percent of 10-12
year old and only 37 percent of 14 year old candidates are from
white-collsr backgrounds. Conversely, a third of all candidates
come from menual and farming backgrounds, ranging from a gquarter
of 10-12 year olds to 45 percent of 14 year olds.

The corrolary of the above is that the age distribution of
cendidates varies with occupational background:

TABLE IV:7 AGE DISTRIBUTION OF CANDIDATES BY OCCUPATIONAL
BACKGROUND (PERCENT)

Fathers' Occupation TONERS T3 A%i Total T
Elite 70 23 7 100 301
Other white-collar 50 31 19 100 389
Large trader 64 21 15 100 47
Small trader 39 36 25 100 167
Skilled manual 38 38 24 100 115
Semi-skilled manual 40 31 29 100 124
Unskilled manual 41 37 22 100 - 27
Large farmer 33 40 27 100 121
Smzll farmer 42 22 36 100 45

Total 50 30 20 100 1,335

Childre from the first three occupational backgrounds &re
clearly much younger than the others. This reflects differences
in starting age and repeat rates, which vary with social back-

ground, as indicated above. A child starting Class 1 at 6 years
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of age and not repeating a single class will arrive in Class 6
when 12 years old. Thus, 2 14 year o0ld in Class 6 must have
started school a year or two late, and/or repeated one or two
classes. We have already seen that a quarter of Class 6 pupils
are even further behind than this, which effectively eliminates
them from the state system. These older pupils are primarily from
lower occupational backgrounds, and probably of below-average
ability (see TAS data p.162). We cannot assume that the 14 year
0lds in the above table are less able than the 13 year olds,
however, for the two groups have identical pass-rates. This point
will be developed shortly. For the moment, we may conclude that:
(a) the differential pass-mark system favours children froum the
top three occupational groups, who are on average younger than
other children, 2nd (b) the relationship between age and pass-
rates is primarily a function of occupational background. We may
now investigete the relationship between age, occupational back-

ground and pasgss-rates.
TABLE IV:8 PASS-RATES BY AGE AND OCCUPATIONAL BACKGROUND (PERCENT)

Fathers' Occupation T0=72 T3 Age 7 Total
Elite 2211) MTe9)  %(19)  3(s01)
Other white-collar 21(193) 12(120) 19(75) 18(388)
Large trader 30(30) 30(10) 0(7) 28(47)
Small trader 18(65) 21(61) 17(41) 19(167)
Skilled masnual 23(44) 11(44) 11(27) 16(115)
Semi-skilled manual 14(50) 13(38) 8(36) 12(124)
Unskilled manual 0(11) 0(10) 0(6) 0(27)
Large farmer 12(40) 17(48) 18(33) 15(167)
Small farmer 26(19) 10(10) 19(25) 22(45)
Total ?T(663) '5(410) "2(262) 27(1335)

We assume that the 10-12 year old candidates are of comparable

ability ranges for all occupational backgrounds. But it is possible
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from the higher occupetional backgrounds are of distinctly low
ability. It is slso interesting to note the above-average
performance of farmers' children in the 14 year o0ld category,
which shows that for them low ability is not invariably

agsociated with above-average age. Overall, there is less variation
in the pass-rates of older candidates, which suggests that ability
is differentially associated with age in relation to social back-
ground. This is more evident among 14 than among 13 year olds,

as the range of pass-rates demonstrates. In the case of large
farmers' children, 14 year old candidates have a higher pass-

rate than 10-12 year olds, despite the discriminatory pass-mark
favouring younger candidates. We would suspect, however, that
older farmers' children have above-average repeat-rates, which
might help explain at least part of this atypical performance
pattern (see below pp.178-84).

The most important fact to emerge from the data is the
dominant position of the younger candidates from €lite back-
grounds, who represent 16 percent of all candidates but no less
than 31 percent of passes. Differential pass-marks can explain
only a small part of the educational dominance of these children:
material and cultural advantages associated with the home envir-
onment are much more important, s will be shown in the next
chapter.

To eliminate the effect of age discrimination and the other
arbitrary agspects of the CE, the results of the two papers were
reduced to standard scores and a new set of "ideal" performance
figures was calculated. It was found that the children from white-
collar backgrounds had a comparative advantage in the French paper,
and those from trading backgrounds in the Maths paper. This is the

first indication thst language is an important vehicle of
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educational privilege, as Bernstein (1960) has shown in the
British case. The advantage of traders' children in the Maths
paper corresponds to a popular local feeling, namely that the
Bamiléké (who make up the majority of traders) are particularly
good at figures. Traders the world over are necessarily numerate,
and it is not surprising that their numeracy is communicated to
their children, many of whom will become traders out of the same
necessity that makes traders out of Jews, Ibos, Chinese and
Lebanese alike,

The differences which the standsrdised results would make to
pass-rates are as follows: children from white-collar backgrounds
would be reduced from 63 percent of all passes to 58, traders'
children would remain unchanged (16 percent), and manual workers'
and fermers' children would improve from 22 to 26 percent of total
passes. In other words, the introduction of a "fairer" exam
would do little to reduce educational inequalities based on
social background. In any case, this is & hypothetical point:

a system which fevours the already privileged is unlikely to be
tampered with in the absence of strong popular pressure in favour
of reform. For the moment, there is no pressure of this kind, for
the objectivity of the CE is not generally questioned. The
legitimacy of examinations is a function of their apparent
objectivity, and it cannot be said that the defects of the CE
mentioned above are transparently obvious. The power of examin-
ations in class society is, in part, a reflection of the class
content of curricula, which makes it possible to combine apparent
fairness and objectivity with highly class-based selection. By
Western standards, the age limit on CE entry might be considered
"unfeir", but it is not thought of in terms of social discrim-

instion in Cameroun. In fact, the third Five Year Plan (1971-6)
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envisaged a2 more rigorous elimination of older pupils from the
primary system:

"... il gsera donc nécesssire d'assainir (prune,
rationalise) les effectifs de 1'enseignement
primeire par 1'élimination systématique des
€léves de moins de six ans et de plus de
quatorze ans qui représentent onze pourcent
de ces effectifs."(Ministeére du Plan 1971:54)

Clesrly, the target here is the older rather than the younger
pupils. The education authorities are concerned to eliminate the
many over-age pupils who clutter up the already overcrowded
primary school classes, not to reduce social inequalities of
educational opportunity.

Educational psychologists have demonstrated the relstionship
between age and the development of mental processes (Piaget 1970),
but the above analysis suggests a stronger correlation
of intellectusal de&elopment with social background than with age.
Put another way, whatever the overall relationship between age and
mental development, it sppears from the above analysis that social
background is a very important intervening variable between the
two. It may be that the CE tests only "immature" cognitive
processes rather than those which might bemore highly developed
in 14 than in 12 year olds, for example, creativity and logical
inference. This is the conclusion reached by Couvert in his

analysis of the Cameroun CE of 1963:
"Il est alors aisé de présenter un diagnostic
du niveau intellectual des éléves recruités
...s ce sont des éléves, maitres de leurs
mécanismes de base élémentaires (sic), trés
bien conditionnés au varbalisme scolaire,
voire sau psittacisme (rote learning), mais
dont les capacités sont limitées sur le
plan de la réflexion et de l'intelligence,



-135-

et particulieérement peu aptes a 1'
invention créatrice." (Couvert 1964:26)

If this analysis is still applicable to the CE, we might
conclude that an even more insidious form of class bias is
dissimulated by the exam than thet associeted with direct age
discrimination already mentioned above. We need not speculate as
to the fortuitous nature of this (putative) bias, but instead
turn to the sex dimension of CE performance, which also involves

hidden biss.

Social Background, Sex and Pasgs-Rates

Sex is not comparable to age as regards its relationship with
background factors. In the previous section it was shown that
there are more girls than boys in the sample, and this is also
true for CE candidates, 55 percent of whom were female. Further-
more, the two sexes have more or less identical profiles on all
major background characteristic: parents' occupation and educ-
ation, birthplace and ethnicity, and on a large number of other
variables which reflect these characteristics]3 This was true
for both the total sample and the candidates'subsample.

Thus, female csndidetes were not at & disadvantage in terms
of background characteristics. Nevertheless, the pass-rate for
boys was over 60 percent higher than for girls, suggesting that
being female constitutes an independent educational disadvantage.
In fact, the dissdventage of being a girl is a function of social

background, as the following discugssion will demonstrate.

Previous studies in the West have shown that girls usually
outperform boys in primary school, and sometimes in secondary
school 2s well (Entwistle & Wilson 1977, Macoby 1967, Frazier
& Sadker 1973). In Britain, relative female underperformance is

only apparent from "A" level onwards (New Society 17/3/77 anon. ).
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Girls tend to have an above-average dropout rate after primary
school, and to opt for more "feminine" arts subjects at the higher
level (Sharpe 1976).

In most African countries it is still enrolment inequalities
at the primary level which characterise the educational gap
between the sexes. This is not the case in the Centre-South
Province, where both sexes have equally high enrolment levels
in both urban and rural areas. Therefore, this is & further
example of performance replacing enrolment as the major aspect
of the selection process. In his Ugandan study, Heineman (1976)
found that sex was the second most important determinant of
performance variance in the first school leaving certificate.
His data were from areas with varying enrolment levels; in the
present case we might expect sex to have an even higher independent
effect on performence, given the high proportion of girls among
CE candidates.

Previous studies have shown that girls in secondary and
higher education are generally from higher status backgrounds
than boys (Clignet & Foster 1966, Foster 1965, 0O'Connell &
Bedkett 1975). We would expect girls from higher socio-economic
backgrounds to constitute a higher proportion of successful
female candidates than in the equivalent mzale case.This, rather
than primary enrolment inequalities between the sexes, would
serve to corroborate the above finding in the case of Yaounde.

In fact, élite girls represent 44 percent of successful
female candidates and élite boys 31 percent of successful male
candidates, However, boys outperform girls for each occupetional
group, except in the case of unskilled manual workers' children
(psss-rete zero for both sexes). What is of interest here are

the variations between occupstional groups as regerds the gap
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between male and female performence:
TABLE IV:9 CE PASS-RATES BY SEX AND OCCUPATIONAL BACKGROUND

Pathers' Occupation Male Female . Male
% N % N emale
Slite 37(132) 319y 1419

Other white-collar 24(179) 13(211) 1.85
Large trader 28(21) 27(26) 1.04

Small trader 1
3 (62) 15(106) 2,07

Skilled manual 20(59) 11(56) 1.82
Semi-skilled manual 13(53) 11(72) 1.18
Unskilled manual 0(15) 0(13) 0.00
Large farmer 26(61) 5(62) 5.20
Small farmer 39(23) 4(23) 9.00

Total 26(606) 16(135) 1.62

The lergest gap is found among farmers' children, as the
"gex ratio" in the last column demonstrates. By separating the
sexes we find that boys from small farming backgrounds have the
best pass—-rate of the sample, and their female equivalents the
worst (excluding the unskilled manual group). Thus, the average
or below-average performance of farmers' children in general is
really the combination of a set of very poor and very good
results.14

Given that small farmers' sons outperform even élite can-
didates, it again seems more than likely that the former are
selected by ability, both before arriving in town and when the
decision to take the CE is made. It is not obvious, though, why
farmers' daughters should not also be selected by ability. We can
sssume that the decision to send promising sons to town schools
is made for cost-benefit reasons by farming parents, but this
does not lead to more boys being sent than girls, as we might

have expected. If parents look on education as an investment

for the future, then we might expect them to concentrate on
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the boys, given that there are more occupational openings for
educated boys than girls. On the other hand, local folklore

has it that farmers are extremely keen to educate their daughters,
given the highly inflated levels of brideprice in general, and for
educated girls in particular (Owono Mbia 1969).

We may briefly consider two possible solutions to the puzzle.
Firstly, girls may be selected for lack of ability, but this
seems highly unlikely. As shown above, there are sound cost-
benefit reasons for wanting daughters as well 28 songs to succeed
at school. Secondly, and more realistically, girls from rural/
farming backgrounds suffer from unfavourable social and cultural
conditiong in their childhood of a more severe nature than those
experienced by any other group of girls. We may test this indir-
ectly by looking at the differentials between the pass-rates of
boys and girls from other occupational backgrounds.

The last column in Table IV:9 is a measure of the boys'
relative superiority in the CE. This column can be grouped into
three categories of degrees of relative male advantage:

High: small farmers
large farmers

Intermediate:

small traders
other white-collar workers
skilled manusl workers

Low; élite
semi-skilled workers

large traders
unskilled workers
There might seem to be no pattern to the above list, but one
emerges among the urban occupational groups when we consider
absolute and relative pass-rates at the same time. The low
advantage group is composed of boys and girls with the two highest

and the two lowest CE pass-rates. The intermediate group falls

between these two extremes as regards pass-rates, but has higher
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levels of male advantage than either of them. This ig expressed
graphically in Figure III.

Even in the urban context girls are relatively underprivil-
eged, both socially and educationally, but occupational back-
ground affects the way in which this is manifested. At the bottom
of the occupational ladder neither girls nor boys are education-
ally competitive: at this level the question of relative feméle
performance is irrelevant. Higher up the social ladder, i.e. at
the skilled menual, small trader and lower white-collar levels,
better material and cultural conditions lead to better average
pass-rates, but a distinct gap is apparent between the sexes,
reflecting the general patterns of male dominance which character-
ige Camerounian —and mogt other— societies. At the élite and large
trading level, high cultural and material standards serve to
reduce the performance gap between the sexes, without eliminating
it completely. It is clear that social advantage tends to overcome
sexual disadvantage at this level: girls from élite and large
trading backgrounds have higher pasgs-rates than boys from all
other urban occupational backgrounds. Thus, the negative effect
of being female is compensated by the pogitive effect of social
background at the élite and large trading level. At the other
extreme, lower class girls suffer from both being female and lower
class, which makes their educational failure "over-determined", as
it were.

In the village, sexual discrimination may be slightly higher
than in town, but the combination of sexual and social handicaps
is sufficient to eliminate 21l but a very few farmers' daughters
from the competition for secondary school places. Overall,
farmers' children studying in town represent only a small

proportion of farmers' children in the total population.
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Selection by shown ability explains the high performance of boys
from this relatively disadvantaged background. Sexual discrimin-
ation explaind why farmers' daughters are incapable of benefiting
from selection by performance, assuming that there is a degree of
this.

Having discussed age and sex separately in relation to
occupational background, we may now briefly consider them
together. In Table IV:8 it was shown that older candidates had
lower pass-rates than younger ones, but this relationship dis-
appears when sex is controlled., In fact, only the older girls
underperform compared with 10-12 year olds; younger girls and
boys of all ages have very similar pass-ratesz5 We might hypoth-
esise that older girls candidates will be more likely than the
younger ones to come from manual or farming backgrounds, so that
social basckground will explain the poor performance of older
girls.

The data support this hypothesis: 19 percent of younger female
candidates come from manual or farming backgrounds, compared with
39 percent of older girls. Moreover, a higher proportion of female
candidates from these backgrounds are in the 13-14 age group
compared with the rest of female candidates. This means that the
overall pass-mark of older female candidates disproportionately
reflects low social background, and the reverse ig true for
younger girls,

The pass-rate of older girl candidates varieg little between
occupational backgrounds, which proves that it is the distribution
of candidates which matters more than performance in determining
the low average female pass-rate. However, there were more older
female candidates among the girls: 55 percent were 13-14 years

old compared with only 45 percent of the boys. This also serves
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to bring down the female average.

The high pass-rate of young girls is more closely related to
the high performance of élite girls than is low performance
related to low social origins. By removing élite girls, the pass-
rate of young female candidates falls to that of girls as a whole.
Thus, for both age groups, female pass-rates are closely related
to social origins. Even so, there is every reason to believe that
the independent effect of sex on pess-rates is less than CE
results seem to indicate. Three pieces of evidence lead to this
conclusion.

Firstly, the girls' pass-rate in the CEPE is much closer to
the boys than is the case with the CE (see below pl157). Secondly,
the tests which sample students were givenin French and Maths
showed a narrower gap between the sexes than the CE results.
Indeed, in the French test the girls slightly outperformed the
boys. Thirdly, by statistically manipulating the CE results and
expregssing them as standard rather than as raw scores, we find
thet the performance gap narrows to that found in the TAS tests.
Therefore the CE itself discriminates against girls, and this
happens in two ways. First, there are proportionally more 13-14
year o0ld fema2le candidates, which means that more girls than boys
have to reach the higher pass-mark in the CE. Second, and more
important from the point of view of discrimination, the boys
enjoy an "unfair" advantage as a result of having better Maths
scores than the girls. This serves to inflate the real aggregate
differences between the sexes.

If standard scores were used to determine pass-rates, 12 boys
would be successful for every 10 girls: using raw scores, the
actuzl male-female ratio is 16 to 10. The difference is the result

of marking convention: it is much easier for a good student in
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Maths to receive full marks than it ig for a good student in
French. Thus, the "real" 20 percent advantage enjoyed by the boys
in the Maths paper has been trasnslated into a 60 percent advantage
in the CE ag a whole36

This phenomenon has been known to docimologists for a long
time: it is statistically invalid to add raw scores in order to
arrive at a single scale of performance. It is highly unlikely
that the organisers of the CE are intentionally discriminating
against the girls, but it is also unlikely that Ministry of
Education policy makers would give their support to a reform of
CE marking which would complicate the correcting process and lead
to a reduction in male pass-rates to the benefit of girls]7

Thus,girls do not perform as badly as exam results seem to
indicate, but this is only of academic interest from the point
of view of selection., What matters to the pupils themselves is
the securing of a gecondary place, not the amount of luck
involved in the process. We have seen that girls would under-
achieve even if the CE did not discriminate against them. Social
background determines the degree of female disadvantage, but there
is little doubt that being a girl is and is likely to remain a
handicap from the educational point of view,

Female underachievement is a function of male domination in
both Western and Third World countries. Male domination in the
economic sphere is reflected in educational structures, and this
is particularly clear in countries with low levels of school
enrolment. In the West, male domination in technical and
gcientific occupations is reflected in below-average female
enrolment in technical/scientific courses and institutionsj8

Societal images of inherent male and female gifts and weaknesses

are reinforced by socialisation practices and conceptions of
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"male" and "female" occupations (Rossi 1965:51,127).

Thus, in 2 male-dominated country like Cameroun we would
expect to find a below-average level of female performance in
llaths. This was the case, especially in the TAS taken by sample
students. A Kenyan study by Somerset (1974) produced similar
results in relation to the Certificate of Primary Education.

We may conclude that differential sexual enrolment rates
and performance inequalities are universal characteristics of
educational stratification in male-dominated societies and are
not ultimately reducible to such factors as social class or
parental education, elthough these factors do have an effect on
performance within sex sub-populations. Further educational expan-
sion in Cameroun will not of itself reduce sexual inequelities,
but merely (as with other kinds of inequality) transfer their
manifestation from the enrolment to the performance level. Some
further points on sexual inequality will be mede in the dis-
cussion of the CEPE below.

Sociel Background, Repeating and Pass-Rates

Age and sex have a direct effect on performance and pass-rates,
as well as en indirect effect which operates primsrily through
social background. There is a third variable about which this
can also be said, namely Class 6 repeat rates. Repeating is a
very common phenomenon in education systems based on the French
model, Only twenty percent of the sample had never repeated a
class, and nearly a third had repeated two or more clesses.
Twenty-nine percent of semple students and 26 percent of CE
candidates were repeating Class 6. The pass-rate of repeaters
was over twice thast of non-repeaters (34 vs 16 percent), so we
are clearly desling with a very importent phenomenon.

For the sample as a whole, repeat rates for Class 6 were
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highest among large farmers' children (42 percent) and lowest for
children of the élite (21 percent), but for children from other
occupational backgrounds there was no tendancy for high repeat
rates to be associated with low social origins, or vice versa.
For children from manual and farming backgrounds, repeat rates
increased with age, but 15 year olds from white-collar and
trading backgrounds had lower repest retes than 14 year olds. The
reasons for these patterns are complex and need not delay us
here.

There are two ways in which Class 6 repeating could affect
the average pass-rate of children from a given occupational
background. First, repesters may represent a larger or smaller
proportion of total candidates. For example, we might expect to
find a high proporticn of repeaters among candidates from manusl
and fasrming backgrounds, reflecting below-average pass-rates
in the CE at the first attempt or failure to sit the exam at the
first opportunity. Second, repeating a year may be a greater help
to some children than to others. For example, children from poor
material and cultural backgrounds might be expected to benefit
more from an extra year than other children, who are not in need
of compensatory education.

Only in two occupetional groups were there significant differ-
ences in repest rates between sample students and CE candidates:
small farmers and unskilled manual workers. Children from the
former group had repest rates of 34 and 43 percent for the sample
and CE respectively, children from the latter 35 and 11 percent.
Thus, we would expect the high pass-rate of small farmers' sons
t0 be associated with above-average repeat rates, and the zero
pase—rate of unskilled workers' children to reflect low repeat

rates.
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TABLE IV:10 REPEAT RATE OF CANDIDATES AND PASS-RATES FOR

REPEATERS AND NON-REPEATERS BY AGE AND
OCCUPATIONAL BACKGROUND

Fathers' Occupation

Percent Pags-Rates by Age
Repeats 10 - 12 13 14
R non-R R non-2 R non-R

Elite
Other white-collar
Large trader

Small trader
Skilled menual
Semi-skilled manual
Unskilled manual
Large farmer

Small farmer

Total

19(289) ©2(24)4%(179)21(19)15(47)18(11) %(9)
26(377) 93(34)14(154)24(33) T(83)33(33) 7(40)
30047y 805y B(25) 25(4) 33(6) O(5) O(2)

35(161) 45(11)13(52) B(25)8(34)%B(21) 5(18)
24111y B3y 93y 3'(16) (2m)22(4)  2(20)
22(921) B(7y 12(42) 22(9) T(2m)33(9) ©(27)
M) %) %100 %2y %) %) %s)
39(119) 15(13) 1 (27) 3%(19) 7(28)%8(14) "} (18)
4344y 506) 13(13) 29(5) ©(4) 22(8) 2°(8)

27(1295)48(107%3(539)26(132)9(264)27(106)°(147)

For children from all occupational groups, repeaters have a
higher pass-rate than non-repesters, though the difference is only
marginal for children from large trading and, to a lesser extent,
élite backerounds. As élite children have a low overall repeat
rate, we may conclude that repesting makes little difference to
the oversll pass-rate of this group. The groups with the highest
proportions of repesting candidates are the small traders' and
farmers' children, and in these cases the gap between repeaters'
and non-repeaters' pass-rates was above-average. Thus, repeating
heg an important effect on the overall pass-rates of candidates
from these backgrounds. The lergest gap between overall pass-
rates of repeaters and non-repesters was found smong children from
other white-collar and skilled and semi-skilled manuesl backgrounds,
but in 2ll these cases the repest rate of CE candidates was
(slightly) below-aversge.

It is noticeable that, as predicted, the oldest repeaters from

the most privileged backgrounds have the poorest pass-rates of all
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older candidates, excluding the children of unskilled workers.
Even among 13 year olds, élite repeaters had a relatively low
pass-rate, again indicating that these children are of below-
average ability.

Candidates from other white-collar, small trader and large
ferming backgrounds profit most from repeating: respectively
they constitute 20, 9 and 4 percent of non-repeaters (one third
of total), but 32, 16 and 11 percent of successful repeaters. But
only in the case of other white-collar children was this the result
of high pass-raztes among repesters: for the other two groups the
advantsge of repesting was a function of the proportion of
repeaters among candidates. The children of manual workers and
small farmers were 2lso more numerous among successful repeaters,
whereag the opposite was the case for large traders' and, espec-
ially, élite children. The latter accounted for half of successful
non-repeaters but less than & fifth of successful repeaters.

If candidates were only allowed to sit the CE once, children
from élite and large trading backgrounds would take 55 percent
of available secondary school places instead of the 41 percent
that they =2ctuzlly obtain, and farmers' and manual workers'
children would take 16 instead of 22 percent. Thus, repeating
Clags 6 and the CE is primerily beneficial to the intermediate

and lower occupational groupsl9

which destinguishes this inter-
vening variable from the two discussed in previous sections,

both of which tended to favour children from the élite.

Birthplace and Ethnicity

Before looking at the CEPE we may conclude this section by
briefly returning to the two secondary independent variables
birthplace and ethnicity. Birthplace is important in relation to

the urban-rural dimension of educational selectivity, but a
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purely urban study can only look at a minor aspect of this
question. Informastion on the CE performance of both urban and
rural pupils will be discussed in Chapter VI in the context of
secondary entrance in the Centre-South. For the moment we may
attempt to find out whether birthplace has an independent
effect on the CE take- and pass-rates of sample students.

TABLE IV:11 CE TAKE- AND PASS~RATES BY BIRTHPLACE AND
OCCUPATIONAL BACKGROUND

Birthplace
Fathers' Occupation Yaoundé & large Village & other
towns __towns
Take Pags Take Pasg
Other white-collar 59(384) 18(227) 50(323) 18(162)
Small trader 59(173) 20(102) 46(138) 17(64)
Skilled manual 44(146) 18( 65) 34(148) 12( 50)
Semi-skilled manual 43(171) 12(73) 38(141) 11(54)
Large farmer 42(73) R 13(31) 33(274) 16(92)
Small farmer 18(17) 0(3) 32(132) 23(43)
Total %6(1346) 23(766)  *3(1353) '7(516)

Children born in Yaoundé and other large towns are more
likely than children born in villages or other towns to take
and pass the CE, but this msy simply reflect social origins.
For example, children from white collar backgrounds constitute
half of those born in large urban areas, but only a third of
those born elsewhere. But social origins do not explain all
the variations in rates, as a comparison within occupational
groups indicates. For all occupational groups except large
traders and small farmers, urban-born children had a higher

2G
take-rate than others. But this makes little difference to the
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pattern of social selection. For example, none of the manual
take-rates for urban-~born pupils equsl those of non-manual
groups born elsewhere.

For all occupational backgrounds the pass-—rates of the urban-
born are higher than those for children from villages or small
towns, with the exception of other white-collar and unskilled
manual workers' children, who had identical pass-rates in both
cases.21

Given the high degree of interaction between birthplace and
gsocio-economic background, there would be little point in dis-
cussing the relationship between birthplace and the three major
intervening variables —age, sex and repeat rates. Having estab-
lished that birthplace has a weak independent effect on CE
performance and is strongly contaminated by the effect of
occupational background, we may now turn to ethnicity. The
discussion of ethnicity will be limited to the Ewondo and Bamiléké,

who together meke up three fifths of the sample and of CE candid-

ates.

TABLE IV:12 CE TAKE- AND PASS-RATES FOR EWONDO AND BAMILEKE
PUPILS BY OCCUPATIONAL BACKXGROUND

Fathers' Occupation mgyg Ewon%gss Taﬁgmiléggss
Elite 5(111) 32(72) %9(78) H(54)
Other white-collar 55(223) 17(123) 69(93) 19(64)
Large trader 54(11) 17(6) 64(45) 27(29)
Small trader 39(23) 11(9) 57(219) 17(126)
Skilled manual 31(123) 15(41) 43(35) 40(15)

Semi-skilled manual 36(96) 8(35) 40(69) 18(28)
Unskilled manual 33(24) 0(8) 45(20) 0(9)
Large farmer 23(84) 26(17) 47(124) 12(59)
Small farmer 10(31) 0(3) 49(43) 337

Total 43(736) 19(316) 56(726) 22(4O§l
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In 2ll ceses Bamiléké students had higher take-rates than
Ewondo, and the overall difference would have been larger had
it not been for the above-average concentration of Ewondo pupils
in the €lite category. The largest inequalities in take-rates
were among farmers' children, of which more shortly. These
differences are largely a function of age: 22 percent of Ewondo
pupils were 10-12 years old, compared with 36 percent of Bamiléke,
and there were 50 percent more 15 year olds in the Ewondo than in
the Bamiléké group.

The Bamiléké pags-rate was higher than the Ewondo for
children from all occupational backgrounds except large farmers.
Moreover, Bamiléké children of small farmers and skilled labourers
have slightly better psss-rates than Ewondo children from élite
and large trader backgrounds, which suggests that ethnicity, at
least in these cases, is a more important determinant of per-
formance than occupational background. We should not, however,
meke too much out of this finding. Overall, although there are
performance variations between ethnic groups, ethnicity is not
significantly correlated with CE pags-rates, and there is a
general pattern within each group of white-collar workers'
children outperforming traders', and traders' children out-
performing those of menual workers.

The high level of performance among Bamiléké candidates
reflects the above-average performance of girls, who have a
20 percent pass-rate compared with a female average of 16 percent
and an Ewondo female average of only 12 percent. Bamiléké girl
candidates are younger than their Ewondo counterparts, but this
is true a fortiori for Bamiléké boys, whose pass-rate is only
slightly higher than the Ewondo boys' (26 vs 24 percent).

Female Bamiléké candidates did not have a significantly
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higher repeat rate than Ewondo girls, and the only possible
explanetion of the above-average performance of the former seems
to lie in their good performance in the Maths paper, which tended
to inflate their pass-rate for reasons given above.22

Before leaving the ethnic dimension of ethnicity, we may
consider the performance pattern of farmers' children from the
two groups. To do so it is necessary to describe Ewondo and
Bamiléké forms of cash cropping and the migration patterns
asgociated with the two groups.

Very few Ewondo pupils from smell farming backgrounds took
the CE and none was successful, By contrast, half the Bamiléké
pupils from this background took the CE, of which one third were
successful. Thus, it seems that it is the long-distance (Bamiléké)
migrants who are the subject of cost-benefit decisions, not those
(Ewondo) living near Yaoundé, for whom moving into town is a more
or less casual affair, unrelated to any hope of passing the CE.

The above description does not hold for large farmers'
children, who represent nearly three-quarters of all candidates
from farming backgrounds, and who seem to have been more the
subject of selection by ability in the case of the Ewondo than
of the Bamiléké. Overall, there is more evidence of selection by
ebility esmong small Bamiléké farmers then among the other farming
groups being discussed, but "small" and "large" do not mean the
same things in relation to Ewondo and Bamiléké agriculture.

By Bamiléké standards, a large Ewondo cash-cropper is a small
farmer. A study by Champaud (1966) of the cocoa growing ares
around Yaoundé found that only 12 percent of land holdings
exceeded 5 hectares (12 acres), and that the average farm size
was about 2% he. In most cases the nuclear family (2-3 active

persons) was the productive unit; only one percent of the labour



-151-

force consisted of paid labour. The better-off farmers tend to
be polygynists, but only 17 and 11 percent of large and small
iwondo farmers with children in the sample had more than one
wife. Moreover, the system of land inheritance among polygynists
inhibits the development of a class of rich farmers. According
to Weber, in a discussion of the same area:

"eeoel'héritage matériel est divisée en
un nombre de parts égeles au nombre des
épouses ayant eu des enfants méles, et
les enfants mfles d'une €pouse se
pertegent donc une part. Par ce
processus, plus un homme est grand
planteur, plus il a d'enfants, et
plus on retombe & la génération
suivante sur des petits planteurs."
(Weber 1975:97).

In Bamiléké areas (the Western Province and Mungo department)
there is more differentiation in the size of holdings (coffee,
not cocoa, is the main crop) and much more hired labour. Thus,
the averege large Bamiléké farmer, who is frequently a "notable"
or a chief, has a much higher level of production and income than
the large cocoa farmer in the Centre-South (Ewondo, Eton, Boulou).
He will therefore be able to send more of his children to study
in the major towns, with fewer cost-benefit considerstions.

The better-off Bamiléké is, moreover, highly polygynous:
over two-thirds of large farmers in the sample had at least two
wives, and one third had three or more. Nearly half of the small
farmers were 2lso poiygynous. In the Bamiléké areas there are still
strong (though disputed) traditions of chiefdom associated with
land distribution and large scale polygyny, but younger sons
stand little or no chance of inheriting any land. It is inter-

esting to note that there are many more youngest children among
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sample students from farming than from other backgrounds, and
this is particularly noticeable for the children of large Ewondo
and small Bamiléké farmers. It would appear that the tendency to
select by ability is related to younger sons' low chances of /
inheriting land.
It seems clear that rural stratification patterns and attendant
levels of polygyny and forms of land ownership and inheritance
are important determinants of school attendance and success, but
to date the resesrch carried out in this field has been neglig-
ible. Foster's Ghanaian study (1965) ignores the possible effect
on secondary enrolment ratios of variations in psrental character-
istics (education, farm size, income) among cocoa farmers. Hurd
and Johnson (1967), using a crude index of farm size, show that
the children of the larger and more educated cocoa fermers ere
overrepresented in secondary schools compared with other cash
crop farmers' children?3
In our own sample, 70 percent of farmers' children reported
that their fathers were large fermers. It would seem that the latter
are overrepresented in the sample to the extent that (1) they have
more children, and (2) they have greater resources on which to
draw, but the weakness of this argument is that it again depends
on the terms "large" and "smell", which have been shown to mean
different things in different areas.2%
Bamiléké farmers send more children longer distances in order
to benefit from urban schooling than do the locazl Ewondo. But
the letter, given their more limited resources, are more careful
in selecting the most promising students. The smallest local
farmers do not even enter the picture, and their children are
for the most part obliged to take their chences in the locel
school (see Chapter VI for a discussion of this).

The performsnce of Ewondo pupils from all occupational
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groups is generally poor: they constituted 32 percent of the
sample, 27 percent of CE candidates and 25 percent of passes,
The Bamiléké trend was the reverse: they were 29 percent of the
sample, 33 percent of candidates and 37 percent of successful
candidates. This educational success mirrors the economic
dynemism and resourcefulness of this ethnic group. But it is a
success born of necesgity rather than superior ability. Popul-
ation pressure and unequal land distribution have forced most
of the younger Bamiléké to seek a livelihood outside their
homeland., It is thus the urban migrant Bamiléké who are most
dependent on permanent employment outside agriculture, and for
whom educational success is of paramount practicel importance.
The Bamiléké did not enjoy any educational advantages during
the coloniel period compared with other southern ethnic groups,
and the primary school enrolment rate is higher in the Centre-
South than in the Western Province, the Bamiléké homeland. Thus,
Bamiléké success in the education system does not reflect any

ethnic proclivity, sui generis, but is rather the result of
25

economic necessity.
For all major ethnic groups, the range of performance (16-

24 percent) was much narrower than the range by fathers' occup-
ation (0-34 percent). This is still true if we exclude the top
and bottom of the occupational categories. For all major ethnic
groups except the Yambagsa-Bafia, €lite children have a pass-rate
well above the ethnic average. Also, in all cases but two,
children from manual occupational backgrounds have below-average
pags-rates,

Two smaller ethnic groups show interesting performance
patterns, the Douala and the Northerners. These are very dis-
similar regarding overall levels of literacy, urbanisation, etc.,

but very similar as regards school performance.
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The Douala have the highest proportion of young pupils in
the total ssmple and the highest pass-rate among candidates.
This reflects occupational background; over four-fifths of
Douala fathers were in white-collar occupations. Northern
pupils were the oldest in the sample, were predominantly male,
and had a pass-rate only 2 percent below that of the Douala
(24 vs 26 percent). Northern fathers were also from predominantly
non-menual occupational groups, though not to the same extent
as the Douala,

This illustrates two findings of previous studies. First,
children attending school from ethnic groups with low general
enrolment levels are from atypically high socio-economic
backgrounds. Second, such pupils generally perform well at
school because their above-average ability has brought them
through early educational disadvantages. Most of the Northern
candidates had fathers in the armed forces who were clagsified
ag other white-collar workers, Children from this background
had & pass-rate of 18 percent, which was well below that of
Northern candidates. We may conclude that the latter were of

above—average ability.

Birthplsce and ethnicity appear to be of minor importance
in determining CE performance in Yaoundé, but we do not arrive
at this conclusion in order to belittle the overall importance
of these factors in the educational process. The stagnastion of
the rural economy, the progressive marginalisation of the
peasantry and the persigtence of developmental gaps between
ethnic groups and regions are all aspects of class formation
which we would expect to be reflected in enrolment and per-
formence levels. For this reason, birthplace and ethnicity are

likely to persist as significant vectors of educational ineq-
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uality in coming yeers.

The CEPE

The CEPE is taken at the end of Class 6, but, as already
pointed out, is neither a sufficient nor a necessary qualific-
ation for entering secondary school. Its negotiable value on
the job merket is low and getting lower: today, the CEPE giwves
access to category "D" jobs in the Civil Service (e.g. messenger,
office boy) and to the lowest rung of the primary school teaching
hierarchy.

The devaluation of primery school diplomas which has resulted
from the growth of educational systems in Africa and elsewhere
hasg been widely commented on and need not detain us here (Foster
1965, Illich 1970, Dore 1976). During the colonial period, when
very few people could hope to obtain even the CEPE, it constit-
uted a qualification of considerable importance, allowing
Camerouniasns to enter the lower ranks of the administration as
clerks, interpreters and school monitors. Numerically more
important were thogse who used it to become teachers in mission
schools., Only the continued expansion of primary education, both
state and private, has postponed the upgrading of the minimum
qualifications required of a prospective teacher. Thus, the
CEPE is still the only academic qualification held by the major-
ity of primary school teachers in the country, especially those
in missions and rural areas.

Both the diploma and the job have lost the prestige attached
to them in the days when they represented the apex of the
achievement opportunities open to Camerounians. Increasingly,
primsry school teaching is seen as an occupaticn of last resort
for those with only the CEPE. The profession is only attractive

in terms of salary and promotion opportunities when entered



from secondary school 2nd with teacher training qualifications.26

As the CEPE is not a strategically important diploma either
in terms of educational or occupational opportunities, we need
not discuss it in too much detail. In the present context, its
interest lies in what it reveals about the process of educational
selectivity. In particular it will be useful to compare the
CEPE with the CE, from which it differs in a number of regpects.

First, it is open to candidates of all ages; private can-
didates of 30 and over are not unknown. Four-fifths of sample
students sat the exam, including a third of 15 year olds. It
will thus be possible to say something about the performance
levels of older pupils, which will be useful in gauging the
chances of success of those older pupils who enter private
secondery schools.

Second, there is a fixed pass-msrk and thus no discrimination
in fevour of younger candidates, as in the CE, Therefore, the
results do not have to be interpreted in terms of the age
distribution of cendidates from different socio-economic back-
grounds,etc, Third, ag the exam is of little strategic importance,
it is unlikely that any malpractices in its correction occur
comparable to those detected in the CE (see pp.161-62 ).

Fourth, papers are taken in all major subjects studied in
primary school, Thus, although the final mark is based on raw
scores gs with the CE, it is unlikely that certain candidates
will be favoured in the way strong Maths pupils are in the CE.

All the above differences between the two exams point to a
higher degree of docimological objectivity in the CEPE than in
the CE. The CEPE has at least one defect, however, in that
marginal cendidates are passed or faziled on the basis of an oral

exam, This clearly introduces a subjective element not present
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in the CE.

In what follows,only pass-rates bzsed on raw scores have
been considered, a2s there were too many individual papers for
it to be possible to undertake a detailed analysis based on
standard scores, and, in any case, the exam is not important

enough to merit such an gnalysis.

Neither age, sex, nor occupational background seem to affect
the distribution of CEPE candidates. Most of the 20 percent of
sample students who did not take the exam can be assumed to have
passed it already, but unfortunately this point was overlooked
in the questionnaire.

Age, sex and occupational background are related to pess-
rates, but in ways significantly different from the CE. For
example, candidates' age and sex are much more weakly correlated

with CEPE than with CE results:
TABLE IV:13 CEPE PASS-RATES BY AGE AND SEX

Sex
Age Male Female All

10-12 3I9(394) 4'(210)  49(804)
13-14 34506y 3l(ga2)  33(1148)
15+ B(255) 26(333)  29(s88)
All 36(1155) 33(1385) 34(2540)

The slight difference between male and female pass-rates
helps confirm the discriminatory nature of the CE discussed
above, It is possgible, however, that the greater arts subjects
content of the CEPE gslightly favours the girls. In the TAS tests
the overall advantage enjoyed by the boys was greater than that
found in the CEPE, but the girls enjoyed a slight advantage in
the French paper. It is possible, therefore, that the girls'

arts advantage has been magnified by the CEPE in the same way
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that the boys' Maths advantage was magnified in the CE. Alter—
natively, the marginal female candidates may have been favoured
by the oral exam. The argument is, in any case, academic,as it
makes no material difference to the life chances of the two
sexes.

It is clear, however, that Yaoundé girls distinctly out-
perform their provinciel gisters. In 1972, 38 percent of Centre-
South candidetes passed the CEPE, 41.5 percent of the boys and
only 33 percent of the girls. Results for 1966 for the four
southern provinces gave the boys a 47 percent pass-rate, the
girls 39 percent (Direction de la Statistique 1973)27 This
closely follows the previous finding concerning the poor CE
performance of girls from rural areas. In the case of the
Yaoundé sample, farmers' daughters have a CEPE pass-rate equal
to the male average and only slightly below that of girls from
élite backgrounds.

In the CEPE, the older pupils (especially the girls) do not
underperform to the same extent as they did in the CE. This
reflects the discriminatory pass-marks of the latter, but the
differences in pass-retes are too large for this to be more than
a partial explanation. It is not obvious what other factors
might help explain the great appsrent improvement in the per-
formance of the older girls.

It is noticeable that in both exams the performance gap
between the sexes widens with age. In the CEPE the girls have
a slight advantag2 in the younger age group, but this is
reversed at age 13 and over. Western studies have shown a similar
pattern of performance r%garding age and sex, and girls consist-
ently outperform boys in‘primary gchool. It is suggested that

primary school is a "feminine" enviromment (most primary school
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teachers are women in the West) which corresponds more with the
home life of girls than boys. It is true in general, and espec-
ially in Africa, that teachers:

"demand obedience, silence, passivity and

conformity from their pupils —all features

of traditional female behaviour."

(Sharpe 1976:145)

Accordingly, girls adjust more easily to the authoritarian
expectations of the school environment than do boys. This would
account for the higher level of female performance in primary
school., Subsequently, however, the girls lose their advantage:

"...at some time during their adolescence,
girls begin to underachieve in relation to

their real capacities. This is often around
the onset of puberty, and coincides with
the time when both boys and girls are
becoming increasingly aware of their
gsexuality and their future adult roles.
For boys, this includes an emphasis on
intellectual and practical achievements,
and on various strengths of physique

and character. For girls, conformity is
more appropriate, and achievement may

be tresnglated into the context of
appearance, social life and popularity.
School pressures become ineffective

when set against socisl pressures."
(ibid.p 135, stress in the original).

In Africe, much of this argument would seem to be valid
a fortiori, Many boys and girls reach puberty before finishing
primary school, and the data suggest that this has a more
adverse effect on the girls than on the boys. Two factors are
involved., First, the girls reach puberty earlier than the boys,
and, second, they are obliged to adopt mature, adult roles at
en early a2ge. Both factors would explain changes in relative

performence levels, as well as the lower rate of promotion to
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gsecondary school among the girlsza(see Chapter VI).
What is missing in the above discussion is the class dimension

of sex and performance, which was shown to be very important in

the CE:
TABLE 1IV:14 CEPE PASS~-RATE BY SiEX AND OCCUPATIONAL BACKGROUND
Fathera' Occupation Sex

Male Female Ftu

Elite 47(148) 40(187) 1.17

Other white-collar 41(276) 31(310) 1.32

Large trader 24(24) 27(37) 0.89

Small trader 37(92) 33(1b6) 1.12

Skilled manual 32(132) 27(121) 1.18

Semi-gkilled manual 24(112) 26(137) 0.92

Ungkilled manual 40(30) 24(33) 1.67

Large farmer 36(134) 36(140) 1.00

Small farmer 29(59) 36(52) 0.80

All }6(1007) 33(1173) 1.09

Tha above table differs in many respects from the CE equiv-
alent (Table IV:9). As might be expected from the above discugsion,
there is less of a performance gap favouring the boys in each
occupational group (excluding unskilled workers' children), and
this is particularly evident in the small farmers' category. Here
a 35 percentage point (CE) male advantage was turned into a 7
point female advantage (CEPE)!

In the CE, minimum male 2dventage was found in the élite,
large trading and semi-skilled groups. In the CEPE girls from
the lsst two groups outperformed the boys, but élite girls did
not improve their relative performance, presumebly because they
heve little or no ground to gain compared with other girls.

Equally large absolute and relstive veriations in pass-rates
are evident in relation to the effect of occupational background
on performance. Elite and small traders' children keep the same

renk order position in the two exams (first and fourth), but in
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other groups there are wide veristions. For example, large
traders' children have the second best CE and the second worst
CEPE pass-rate, whereas the children of large fermers and un-
skilled workers improve their relzative positions substantially.
There seems to be no coherent pattern to these changes.

One of the problems involved in comparing pass-rates in the
two exems is that the two groups of candidates are not the same.
The other is that the overall pass-rztes are very different in
the two cases. We may overcome these problems by comparing only
the pupils who sat both exams and by reducing the pass-rate of
the CEPE to that of the CE,

Of the students taking both exsms, only the children of élite
and large trader fathers had lower pass-rastes in the (reduced)
CEPE than in the CE, Nevertheless, élite children still have the
highest CEPE pass-rete, though only marginally. This exercise
shows that cendidates from €lite and large trading backgrounds
appear to enjoy advantages in the CE which they do not enjoy in
the CEPE. Age-related pass-marks were shown sbove to constitute
one such advantage, but élite and large traders children seem
to enjoy another advantage in the CE, that of favouritism in
the marking of the exam.

An indicetion that such fevouritism is being employed is
contained in snother manipulation of exem results. As the CEPE
wag an easier exem than the CE to pass, it is 1logical to expect that
a high proportion of candidates taking both and failing only
one of them would fzil the CE. It ig much more common to find
that a candidate has fziled the CE and passed the CEPE than vice
verasa, For sll candidates taking both exams and failing just one,
only 12 percent had failed the CEPE and passed the CL; but for the
children of élite and lsrge trader fathers this figure was 21 and

43 percent respectively. In other words, it was much more common
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If the TAS were used to determine secondary school entrance,
the proportion of successful candidates from farming and manual
backgrounds would rise from 16 to 37 percent, and those from
élite backgrounds would decline from 38 to 23 percent. Thus,
everything points to the CE being a parody of an objective exam,
which adds grist to the mill of those who see certification as
a reification of class relationships. The exam is blatantly
discriminatory and extremely inefficient as regards selecting
the most able pupils, though it is efficient in its function of

gocial gselection,

Summary and Conclusions
Thig chapter has shown thet, even in an urban context
characterised by high primary enrolment rates, exam performance
is only one of geveral selection mechanisms determining entry
into stete secondary schools., The major factors affecting the
latter are:
1. CE characteristic:

-affecting take-rate

(a) Age regulation. Pupils over 15 years of age are
not allowed to sit the CE, which excludes a dis-
proportionate number of children from manual
and farming backgrounds.

~affecting pass-rate

(a) Age regulation. Differentigl minimum pass-marks make
it easier for 10-12 year olds to pass the CE than
for 13-14 year olds. This favours children with
non-manual fathers, who are on average youneer than
other candidates.

(b) The docimological fallacy. This favoured candidates
who were strong in Maths: boys, Bamiléké/traders
children.

(e¢) Corrupt marking. This favoured children from élite
and large trading backgrounds.
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(d) The "concours" nsture of the CE. The number of "pagses"
is determined by secondary school headmasters, in
theory as a function of available places. In practice,
a varying proportion of places is not filled in this
way, which gives headmasters room for manoeuvre when
it comes to back-door admissions (See Chapter VI).
Again, élite and lerge traders children are favoured.

2. Sociological factors:

-affecting take-rates:
(a) Self-exclusion by age/social background. This excludes
a quarter of sample students, proportionately more
farmers' and manual workers' than traders' or non-manual
workers' children
-affecting pass-rates:

(a) Birthplace. This has a slight independent effect on
performance, but generally acts in conjunction with
gociel background.

(b) Ethnicity. This also has a small independent effect,
but one that is difficult to separate from the docim-
ological fallacy (the Bamiléké are good at Maths).

(e) Occupational background. The major independent variable,
though its mode of operating has not yet been analysed.
See following chapter.

3. Mediating-intervening factors:

-affecting pass-rates:

(a) Age. It is difficult to determine the independent
effect of age on performance bec se it is very
closely linked to such factors as repeat-rates and
(particularly) social background. It seems that memory
ig the main intellectual reguirement of CE candidates,
rather than any quality that older candidates might be
expected to have in greater quantities than the young.

(b) Sex. This factor intervenes between social background
and performance, but also has an important independent
effect on performance. Sexual and class stratification
overlap, but are not coterminous.

(¢) Repeat-rates. Class 6 repeat-rates are related to age
and social background. Unlike sex and age, repeating
helps candidates from manual and (especially) farming
backgrounds,
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These reletionships are represented diagramstically in Figure IV.

Directly or indirectly, all the factors listed above interact
with socio-economic background. Previous chapters have shown that
varistions in exam performsnce are not the only, nor necessarily
the most important, forms of educational selection. It was
hypothesised, however, that in an urban context characterised
by high levels of primary school enrolment, CE performance would
be the mejor component of the selection process. This hss not
proved to be the case: performasnce is only one of a number of
interrelsted factors involved in the selection process. The
overall eftect of the non-performaence factors is to magnify the
"real"effect of social background on secondary school entrance
rates. Thus, to have concentrated on TAS or exam scores to the
exclusion of other factors would have led to serious distortion
concerning the understanding of the selection process as a whole,
A multivariate analysis would have led to such distortions, as can

be seen in Heineman's study (1975).30

Most previous studies by sociologists have underlined the
importance of occupational background in relation to educational
achievement. The present chapter has attempted to analyse the
relationshipswhich previous studies have tended to ignore. In
itself it does not constitute "proof" of class formation or
gocial reproduction through education, the theoretical starting
point of the present study. Cross-sectional gtudies can do little
in this respect. One of the main issues in the clagg-education
debate in Africa concerns the existence or otherwise of class
subcultures, and this will be looked at in more detail in the

following chapter.
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FOOTNOTES
1. The actual distribution was: Ewondo 20%, Eton 10%, Bané 6%,
Other Béti-Fang 10, Bamiléké 19%, Bassa 9%, Haussa 2%, Other
Camerounians 22%, Foreigners and others 2%. We have separated
out the Boulou from the "Other Béti-Fang", and the Bafia-Yambasga
from the"Other Camerounians". The "Haussa'" group probably con-
tains a majority of other northern ethniec groups. Northern pupils
account for less than 2 percent of the Clasg 6 sample, and very
few of them were "Haussa"., We have also separated out the Bafia-
Yambassa and Bamoun from the "Other Camerounians". A 1968 study
of the adult population of Yaoundé found 3 percent Boulou, 7
percent Bafia, Yambassa and Banen, and 5 and 3 percent from the
Northern and Eastern Provinces respectively.(Direction de la
Statistique 1968:124).
2. The other major migrants from this province are the Bagsa-
Bakoko, Douala and Mbo,
3.The complete breakdown is as follows: Public Sector 32%, Agric—
ulture and other traditional activities 24%, Industry 15%, Modern
Commerce 13%, Transport 7%, Domestic Service 7%, Other 2%. Most of
those in the second category are involved in "other traditionsl
activities" which we may assume to mean craftsmen and artisans,
and small-gcale traders and shopkeepers not included in the
"modern" commerce category. According to the above clagsification,
over 60 percent of adult males were employed in the tertiary
gector. The sectoral classification lumps together different
occupational-income groups, perticularly in the public sector,
modern commerce and transport, and is not of much use for our
purposes. Fortunately, we are not dependent on global occupat-
ional data as we are more concerned with performance than with

enrolment.
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CM2 est fonction de l'origine sociale."(Baudelot & Establet 1971:
67). In France:"L'entrée ou la non-ertrée en 6éme, qui est instit-
utionnellement décidée par 1'éAge de 1'enfant, est en fait déter—
minée par son origine sociale."(ibid.p.69). Those who lament the
implantation of irrelevant and unadapted foreign school gsystemnms
in Africa fail to see that the selection process has also been
"inherited from the colonial masters", and that in many cases the
selection function of the schools operates in an identical way
in both society of origin and implantation. This is an index of
the increasingly class nature of schooling in Africa.

12. This is also true for large farmers' children, who have the
only other well below average take-rate in this age group.

13. With the exception of age: see below p.l40,

14, The boys are of about average age for male candidates but

the girls are gsomewhat older than girl candidates in general.
Thus, the higher pasgs-mark needed by older candidates will have

a disproportionate effect on girls from farming backgrounds, but
this is not enough t0 explain more than a fraction of their poor
performance.

15. The pass-rate for 10-12 and 13-14 year old boys was 28% and
24% respectively, and for girls 25% and 9%.

16. This also helps the Bamiléké traders children: see below p.KO.
17. If standard rather than raw scores had been used to calculate
CE results, approximately 20 more girls would have passed the
exam, replacing an equivelent number of boys. For Yaoundé as a
whole, this would mean 50 boys being replaced by 50 girls; on 2
national scale the figure would probably be geveral hundred. For
sample candidates, the boys' pass-rate would have fallen from

26 to 23 percent and the girls' would have risen from 16 to 19

percent.
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18, In France (1964),32 percent of gtudents in science faculties
were girls compared with 66 percent in arts faculties (Saint
Martin 1968:174).
19. Over 60 percent of successful candidates from farming back-
grounds were repeaters, and between 50 and 56 percent of those
from other white collar, small traders, skilled and semi-skilled
manual backgrounds. But only 31 and 21 percent of successful
candidates from large trader and élite backgrounds were repeating
Class 6.
20. In fact, we should exclude farmers' children from the dis-
cussion because selection by ability will affect both their take-
and pass-rates.
21. It is noticeable that the village~born children of large
traders have the highest take-rate and the second-lowest pass-rate
of all rural pupils, whereas the equivalent urban children have
the gecond-highest take rate and the highest pass-rate. Birthplace
seems important here, but the group is too gmall to merit or
permit a detailed invesgtigation into the reasong for this.
22. For example, in the WMaths TAS 36 percent of Bamiléké girls
had (standard) scores falling in the top third of all scores,
compared with 22 percent of Ewondo girls and 24 percent of girls
from other major ethnic groups.
23."More than one Tifth of the students whose fathers were
farmers were living in lerge towns at the time they gained
access to secondary schools." Hurd and Johnson 1967:73. This
was also true for one third of the children of large cocos
farmers. But this is an area where a high percentage of farmers
live in town for at lesst part of the year and whose sons there-
fore go to school in town.(M.Peil: personal communication).

24, Hill (1962) has pointed out that there is no such thing as
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This does not mean, however, that we can or should
entirely ignore the migration process or the present environ-
ment of children from rurasl backgrounds. The first part of
thé chapter is concerned with these two phenomena.

The remainder will deal with the cultural and material
dimensions of the home environment and their varistions within
and between urban socio-economic groups. The aims of this
section are twofold. First, an 2ttempt will be made to
evaluate the comperative importance of various material and
cultursl aspects of the home. Studies in the Wegt have shown
that material considerations are more important than the cult-
ural level of the family in determining the low educational
success of children from underprivileged backgrounds (Coleman
19663 Girard & Clerc 1964; Little & Westergaard 1964). Above
a certain income, it is cultural level, particularly parents'
education, which explains most of the variance in performance
(Clignet 1964).2 More important for present purposes is the
closeness of the fit between educational and occupational
background, for we are less concerned with the effect of
varental education on performance controlling for occupegtion
than with determining the relationship between the two parental
factors. For example, we would expect to find that fathers with
secondary education are likely to have children who perform
well in the CE, but the importance of this factor depends on
(2) the number of fathers who have secondary education, and
(b) the degree of concentration of these fathers in particular
occupational groups. These questions are important from the
point of view of class formstion, and it is for this reason
that some time will be spent in trying to answer them using

the Yaoundé data,
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Second, studies in the West have shown that successful
working cless children are from predominantly atypical
femilies within the working class (Jackson & Marsden 1966).
Clignet & Foster (1966) heve shown 2 similer pattern in the
case of children from marginal regions and ethnic groups in
Ivory Coést. Thus, we will be interested to see if it 1is
possible to isolste factors which differentiate the success-
ful and the unsuccessful pupils within an occupationzl group,
for example, educetional variations between working class
sub-groups.

Non-family factors which are expected to influence per-
formance are those related to the achool and the local
community. From the point of view of both enrolment and
performance inequalities, it is cleerly the urban-rural
dimension which is more important than school and community
differences within the urban context. The following chapter
deals with the important differences found between candidates
born and educated in towns sand villages in the Centre-South,
but the data are inadequate for estimating the relative imp-
ortance of family,community and school in explaining these
differences. Most previous studies, however, have concluded
that the independent effect of the primary school attended
is of minor importance compared with that of the femily in
explaining performence variance (World Bank Staff Paper 1974).
Both school attended snd community lived in are likely to vary
with clsss background.

In the case of Yaoundé, it is not possible to identify
cless-based "quartiers", although there is one so-called
residential (2s opposed to "popular") area and smerter areas

do exist within the larger quartiers. Ethnicity 2nd date of
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arrival are more important determinants of residence thsn
sociel class (Clignet & Jordan 1969; Franqueville 1969).

Most children attend the primary school nearest their
home, but more then a quarter of sample students reported
that it took them more than twenty minutes to get to school.
Only the two €lite schools have a catchment ares covering
all the major quarters, and, whereas nearly nine-tenths of
sample students walk to school, the mejority of children
attending élite schools are either brought by private car
or in school buses run by parentd eumployers (e.g. the Univ-
ersity, the army, large companies).‘

The two élite schools have a majority of white teachers
and the fees in the Catholic school are as high 2s those in
private secondary schools, 36.000 frs CFA a year, compared
with 2,500 fres in other mission schools. Candidates from
the élite state school had a CE pasg—~rete well over twice the
Yzoundé average, but it is impossible to say how much this
reflects the quality of schooling rather than family back-
ground or examinstion irregularities. The importance of this
gschool can be appreciated from the fact that it accounts for
no less than a third of all new entrants to the Yaoundé lycée
from local primery schools.

Again, migration patterns complicate the snalysis of the
effect of community and school on performance. For example,
only a third of szmple students had attended just one primary
school; the majority of migrants had begun their education
before arriving in Yaoundé. Thus, it will be more useful to
consider the scolastic histories of sample students than the
quality of the school attended at the time of the survey. We

would expect these histories to be related to birthplace and

%mm:hj \DaszwamA‘.
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taken place outside the élite regarding the decision to send
children to Yaoundé in order to improve their CE chances. This
argument is given weight by comparing the pass-rate of recent
migrants with the overall pzss-rate of children from each
occupational background: in all cases but the &lite the

recent migrants have pass-rates at least twice as high as

the average for the occupational group? Earlier migrants are
unlikely to have been selected on the criterion of ability
because most of them wil have had little or no schooling
before arriving in Yaoundé.

The children most likely to benefit from an extra year's
preparation for the CE are those of above-average ability who
have previously suffered from poor teaching and a community
and home environment relatively remote from the culture
communicated by the school. This point was discussed in the
previous chapter, and the figures in Table V:2 show that
migration patterns are related to the background-repeat-
performance syndrome,

To summerise, the poor performance of early migrants from
non-farming backgrounds is associated with the performance of
repeaters in this group rather than with age or sex, and this
holds for all occupational groups. With the exception of traders'
children, it was not an advantage to have been born in Yaoundé:
migrants, particularly the most recent, heve pass-rates gener-
ally as good as or better than the Ysoundé-born pupils, repeat-
ers and non-repeaters alike. We may now consider the special

case of children from farming backgrounds.

The Performance of Farmers' Children
There are proportionally more recent migrants among can-

didates from farming than from any other occupational back-
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ground, but the pattern of performence among children from
small farming families follows the general pattern whereas
that of large farmers' children does not (see Table V:i).
In the previous chapter it was shown that both farming groups
were ethnically and economically heterogenous, that selection
by ability was common in both groups, but egspecially among
small farmers' children, 2nd that pass-rates for the two
sexes were highly divergent in both cases. We would expect
the above-mentioned differences in pass-rates to be related
to these factors, as well ss, perhaps, to repeat rates, which
have just been shown to be important with non-farming groups.

Again, only the later arrivals in Yaoundé can logically
have been sent to the town on the basis of shown promige, as
only they have the chance to show signs of above-average
ability before leaving their birthplace. This argument fits
the case of sm21l farmers' children, where the pass-rate of
the most recent migrants is over twice as high ag that of
pre-1970 arrivals, but not that of large farmers' children,
where tha pass-—rates are identical for both groups. If pogt-
1970 migrants in the latter category are selected at least
partially on the basis of shown ability, then it follows that
(1) pre-197C migrants enjoy an advantare which compensates
for their not being selected on the basis of ability, or (2)
in spite of being so selected, poet-1970 migrants suffer from
disadventages compared with the earlier group and the compar-
able group of small farmers' children. Bearing these points
in mind, we may briefly consider the performance of farmers'
children in relation to sex, age and repeat rates.

A high proportion of girle in the post-1970 group of

migrants might explain the performance inequalities being
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use of French in the home and CE results among small farmers'
children,.But a direct reletionship for those of large farmers.
This pattern is identicel to that found in the case of fathers'
education and pupils' knowledge of French on entering primary
school. This seems to indicate that the successful small
farmers' sons are relatively highly concentrated among the
least acculturated families, both in the villace and in the
town, and that it is the least acculturated parents among {
small farmers who are the most likely to select by ability.
Among large farmers' children the tendency is reversed; as
with urban children, performance tends to reflect the advant-
ages and disadvantages attached to family background within
the occupational group. It is striking that the most successful
rural-urban migrants are the latest arrivals, i.e. those who
have benefited from no family, community or educational
advantages whatsoever, To this group could be applied Blau

& Duncan's conclusion (1967) that it is better to have initial
disadvantages and to have to cope with them early in the game
mekes individuals more prone to be successful in later stages.
But late migrants from smell farming backgrounds are numer-
ically unimportant; they account for only 18 percent of
farming migrents and only nine percent of guccessful can-
didetes a2mong post-1970 migrants. Nevertheless, we would

expect this group to have high visibility in that they are
likely to do well in secondary school and be influential

in encouraging future generetions of farmers' sons to enter

the educationally stakes despite the heavy odds against them.
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performance among élite children with the most educated fathers.
Thus, the effect of fathers' educestion on performance is much
more significant between rather than within occupational groups.
Most previous studies have ignored the effect of mothers'
education and occupation. on performance in the African context.
These were expected to heve an important direct effect on
children's life chances, given the greater intimacy between
mother than between father and child, particularly during the
formative years. But the narrower range of femsle education
snd occupational opportunities among the adult population
should limit this effect. For example, the advantage of
having an educated mother will be enjoyed by fewer children
than in the case of educated fathers.

Secondary education was the quasi-monopoly of élite6

mothers;
they accounted for two-thirds of all mothers with the BEPC or
more and 90 percent of those with the Probatoire or more.

Over two-fifths of élite mothers had a secondary school

diploma as opposed to less than one tenth of other candidates'
mothers. There was little to distinguish between the mothers of
candidates from the bottom six occupational groups, only 5-15
percent of whom had any educational certificate.

Elite 2nd other white-collar mothers stood out from the
others in their occupstional classification. Over three-
quarters of élite mothers had the Probatoire or more (élite
fathers two-thirds), and over half of other white-collar
mothers had the BEPC or more (fathers 44 percent). Table
V:5 comvares the gross effect of mothers' and fathers'
education on pass-rates,

At 2ll levels passs-rates are higher in relation to mothers'

than to fathers! education:7
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of other white-collar workers (e.g. nurses, secretaries,
primary school teachers). In the case of fathers in this
cetegory, pass-rates were not related to education level in

2 systematic way, but at least children whose fathers had
secondary diplomas hed better pass-rates than those who did
not. We would expect most white-collar mothers to have élite
husbends, and this would explain the above-average performance
of the children of less educzted white-collar mothers.8 But we
would have expected mothers with BEPC+ levels of education

to have children who outperform the above group. There is no
obvious reason for this reletively poor performsnce, partic-
ularly thet of the children with mothers in the Probatoire+
category.g

The regular pattern in the case of tailoress' children
probably reflects a combination of both husbands' occupation
and mothers' occupation and education. Three-fifths of tailor-
esses had husbands in the first two occupational categories,
and it is probable that many of these mothers would be running
the larger, more lucrative businesses. The less educated
teiloresses are more likely to be from non-white-collar
households and to be employed by the more substantial tailor-
esses or working on a small scale on their own.

It is interesting to note that candidates who said that
their mothers were farmers had a better pass-rate than those
whose mothers were housewives or traders. As expected, over
half of all candidetes said that their mothers were housewives,
ranging from a third of the wives of the élite to three-quarters
of the wives of unskilled workers. The pattern of performence
among children whose mothers are housewives is irregular,

perheps reflecting the tendency to select by ability among
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fermers' children. A quarter of all housewives were farmers'
wives, and almost all of the latter had no education. This
would explain the average pass-rate of the children with
mothers who were uneducated housewives.

The overall pags-rate of female traders' children is by
far the worst in relation to mothers' education, and only
the children of semi- and unskilled workers have lower pass—
rates in relation to fathers' occupation. Three-fifths of
female traders are the wives of smzll traders or semiskilled
workers. Ninety-five percent of them have no educational
qualifications, compared with 75 percent of 21l candidates'
mothers, including farmers. It is reassonably clear, then,
thet we are dealing with an extremely lowly group of working
womens those who sre obliged to supplement meagre household
incomes by unrewarding petty commerce.

Thus, as expected,the distribution of mothers' education
is more skewed in favour of the élite than is the case with
fathers. Few of the wives of non-white-collar workers have
even the CEPE, and when they do have it, it does not seem to
make much difference to performesnce. This probably reflects
low levels of material welfare among a large section of the
urban population, which serve to attenuate the effect of
marginal advantages in parental education levels. In the
underdeveloped context we would expect material conditions
to be more closely related to performance variance than in
the West, and we will return to this question in a subsequent
section.

Age, Sex and Parental Educetion
In the last chapter age and sex were shown to be closely

related to performence varistions, and we may complete this
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associetion, If this is the case, it follows thet white-
collar and commercizl backgrounds are less homogeneous,
both culturslly and materially, than manual backgrounds.
Parental education is the best example of this: for both
perents there is a greater range of educstional attainments
at the top than at the bottom of the occupationzl hierarchy.
The reasons for this are fairly clear.

First, many of the older civil servants were already
employed before the post-war expansion of secondary and
(later) higher education, and may thus have reached high
positions in the administration through promotion rather
than through educational achievement. Younger state employees
tend to be more highly educated. Over time, it is probable
that the educstional heterogeneity of the élite will
diminish, thus increasing the possibility of élite self-
perpetuation.

Second, some large traders are retired civil servants
whereas others are self-made men with perhaps little or no
formal education. We would not expect this to continue to
be the case; i.e. the educetional range of large traders
is slso likely to become less pronounced over time. The
reasons for this were discussed in Chepter I. Third, in the
recent past it has been more common to find successful men
among the uneducsted then unsuccessful men among the educ-
ated., Agein, this is a short-run phenomenon already showing
signs of reversal(see Chepter VII).

Lastly, the recent expansion of female educstion has
meant that many of the younger white-collar workers have
wives with post-primesry diplomss. Among candidates from
élite backgrounds, over two-fifths had mothers in this

cetegory. We would expect this trend to continue, again
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with the result that background advantages are likely to
increase in relative importance in determining CE and other

academic performance among élite children.

Household and Family Size

Blau and Duncan (1967) have shown family size to have a
considerable independent effect on educational and occupat-
ionel success, but little attention has been paid to this
variable in the African context. Table V:12 suggests that
pass-rate is inversely correlated with size of household.

TABLE V:12 CE PASS-RATE BY HOUSEHOLD SIZE AND FATHERS!'

OCCUPATION
Fathers' Occupation 2§8usehold ?éfe
Elite 39(175) 26(127)
Other white-collar 21(183) 15(203)
Large trader 27(22) 29(24)
Small trader 23(77) 16(24)
Skilled manual 18(66) 12(48)
Semiskilled menual 13(59) 10(68)
Unskilled manual O(18) O(q)
ALl 25(600)  17(568)

The inverse relationship is found in all but large
traders' households, although outside the élite differences
in pasg-rates are not large. We might expect the richest
traders and businessmen to have the largest families as well
as the lsrgest houses, so it is reasonable to expect family
size not to have an adverse effect on performance in this
case.

It is possible, however, that the above table reflects
an intervening variable. It may be that family size reflects

parents' age, which will itself be negatively correlated with
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CHAPTER VI THE PATTERN OF SECONDARY SCHQOL ENTRANCE IN
YAQUNDE AND THE CENTRE-SOUTH PROVINCE

The last two chapters were concerned with the passage from
primary to state secondary schools in Yaoundé in relation to the
CE exam. In this chapter the selection process is considered on
the provincial level and the discussion will be broadened to
include private and technical education. The aim is to demonstrate
the dominant position held by Yaoundé as an educestional centre,
and to continue the analysis of the social dimension of selection
into technical and private schools, particulsrly in relation to
the subculture issues raised in Chapter V.

The CE is taken on a school by school basis. In theory, any
Class 6 pupil who is under 15 can sit the exam for any school
which selects Sixieme pupils in this wey, which means all state
schools and some of the more élite confessional schools. These
latter do not necessarily get the most able primary leavers, but
they are highly successful in terms of BEPC, Probatoire and Bac
results. This is the combined result of élite recruitment, small
clagses, dedicated staff (often missionaries), constant super-
vision and (sometimes) boarding facilities.

In English-speaking Cameroun it is these schools which dom-
inste the secondary system as regards both status and results, and
which continue a tradition of élitist, fee-paying, confessional
education which has its origins in the period preceeding the
annexation of Cameroun by the Germans. In the French-speaking
provinces, similar schools exist in Yaoundé, Douala, Makak,
Libamba and elsewhere, but they are increasingly overshadowed
by the larger state lycées in the major towns. In Yaoundé for
example, the élite Catholic boys' college cannot £fill its first

year classes through the CE, even though succegssful candidates
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are given a government grant to cover the cost of fees. The
school is therefore obliged to take girls and day-boys. Its
results are still among the best in the country, even though it
does not cater for the most able children. Such schools are not
numerically important, but many members of the present élite
passed through them, and a deminishing proportion of their

children continue to do so.

Recruitment and the Distribution of Secondary Schools

Schools recruiting through the CE tend to have a relatively
narrow catchment area. One might expect the catchment area of a
gschool to vary in direct proportion to the size of the school,

gchools in
but the opposite seems to be the case, at least in/the Centre-
South recruiting via the CE. For example, 90 percent of candidates
taking the exam for the largest school in the province —the Lycée
Leclerc in Ysoundé— had finished primary school in Yaoundé itself.
For many of the smaller, newer state schools local candidates
account for less than 10 percent of the total (provincial average
55 percent).

This probably means that many of the newer schools are
attracting candidates from villages who would not have attempted
secondary entrance if these schools had not been built. Also, as
most of the new schools are built in small towns, the urban primary
school population will be too small to provide more than a rel-
atively small proportion of all candidates, particularly in
towns with dengely populated rural hinterlands with (ag in most
of the Centre-South) high primary enrolment rates. In the larger
towns, most of the rurally born candidates have already moved
to town and finished their primary schooling there. Private lay

secondary schools have much wider recruitment areas, as will be

shown below.
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The availability of schools is a major determinant of
educational opportunity. The ethnic-regional importance of this
point in relation to the national distribution of primary schools
was discussed in Chapter 1I1; here we are more concerned with
the pattern of urban-rural inequalities at the secondary level.
Secondary schooling is even more concentrated than primary,
perticularly in the private sector. The latter tends to reflect
the effective demand for school places more closely than the
state sector, which reflects political considerations in the
establishment of new schools.

The Centre-South accounts for 35 percent of all francophone
primary pupils but for 47 percent of those following non-vocational
secondary courses in state and private schools. As might be
expected, secondary schools are more concentrated in the larger
towns of the province than are primary schools. The ten admin-
igtrative headquarters of the province accounted for 23 percent
of all primary pupils (only 8 percent if Yaoundé and its depart-
ment are excluded), but nearly three-quarters of all academic
secondary pupils. Forty-eight percent of state and 58 percent of
private secondary schools are found in these towns. In the three
"gecond cycle" (post BEPC) classes, the administrative head-
quarters accounted for no less than 95 percent of all pupils.
Yaoundé itself has one sixth of the province's primary pupils,
just under a third of sll academic secondary school places and
half the places in the top three classes (Ministry of Education
1974).

Currently, thirty-five schools in the Centre-South recruit
pupils through the CE, not counting the few private schools
which partially fill their first year classes in this way. The

CE results of thirty-one of these schools have been analysed.
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23 percent of candidates secured places, ranging from 15 percent
in Yaoundé to 19 percent in the other nine headquarters and 28
percent in smaller towns.1

The Quality of Candidates

The above pags-rates cannot be taken as an index of the relative
standard of candidates because pass-marks vary widely from one
school to another. These variations are a useful index of the
quality of candidates.

Two of the Yaoundé schools had a pass-mark of 100, and the
other ninety-two. The two lycées in towns outside Yaoundé for
which information is available had minimum pass-marks of 83.5
and 87.5, and the figure for other headquarter schools and those
in small towns was 81 and 70 respectively. Headmasters are allowed
to adjust the pass-mark in order to fill the available sixiéme
places. The exam is difficult enough for a general lowering of
the psss-m2rk to be necessary, particularly in the gmaller
schools.(In one school it was lowered to below 50/200). In
practice, they rarely lower the pass-mark enough to fill all
available places, which is probably a stratagem to allow room
to accept some "deserving pupils" who inexplicably failed (or
even did not sit) the exam.

The Yaoundé data are instructive in this respect. By comparing
CE marks with the composition of gixiéme classes it was found
that 16 percent of new secondary entrants had actually "failed"
the CE for the school in which they had taken it. In the three
gchools, 86, 67 and 39 percent of new entrants had passed the
exsm. Some of the other new entrants may have passed the exam
in 2nother school, and moved to Yaoundé in the meantime. But
for the school with the lowest percentage of 'passes" among new

entrants, fully 50 percent of all entrants were found to have
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feiled the exam (average mark 71.8, pass-mark for the school 100).
This is an extreme example of bending the rules, but it demon-
strates the way in which the CE can be manipulated for non-
universalistic ends. In general, the headmasters should not be
blamed for such practices, for the biggest abusers are those in
positions of power who cannot be refused a favour.

The proportion of successful candidates with marks of 100
or over follows the pattern which one would expect on the bagis
of the above discussion. The two lycées outside Yaoundé had
nearly half their successful candidates in this range, and for
the remaining schools in administrative headquarters and schools
in small towns the figures were 44 and 31 percent respectively.
This means that the vast majority of successful candidates in
these latter schools would have failed to obtain places had they
taken the exam in any Yaoundé school. On the other hand, many
Yaoundé candidates who failed the CE would have obtained places
in 2lmost any school outside Yaoundé; for example, the gixty-
eight thirteen and fourteen year olds who failed to obtain
places in the lycée with marks between ninety-two and ninety-
nine.

Although there is evidence of widespread abuse in the select-
ion procedure, it is nevertheless highly democratic compared with
that operating in, for example, Kenya (Court 1976). As pupils
are gselected on a school by school rather than a national basis,
2 large number of pupils obtain places who would have stood no
chence in an open competition. It is no exaggeration to say that
most of the places available would have gone to urban, partic-
ularly Yaoundé, candidates on the basis of a provincial compet-
ition. It mey be that a certain number of above-average but

unsuccessful Yaoundé candidstes find their way into other
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provincial schools, but their chances of doing this are limited
by the number of places which headmasters have reserved for such
purposes and by the need to find a kinsman willing to house and
feed them.

The other side of the equity coin is, of course, that many
pupils of low levels of competance obtain gsecondary school places
which sre unlikely to bring them any academic reward at all.
This is a good example of the inevitable conflict between the
goals of equity and efficiency. But the CE has been shown to
be highly inefficient as a selection device, so that not too
much should be made of the above point. A nationally-based
competition for secondary school places would give a gpurious
impression of efficiency, disguising the arbitrary unfairness
of the examination system with a semblance of rationsl object-
ivity.

Aze and Birthplace of Candidates

The criterion used for compsring Yaoundé and other candidates
by sge is the proportion of children born in 1961, i.e those
who had reached the maximum age for CE candidates. The three
state and two Yaoundé schools had an average of 31 percent of
candidates in the fourteen year old category; the figure was
15 percent in the lycée, 38 percent in the two lycée outside
Yaoundé (which was also the sample average), and 40 and 43 percent
for other headquarters schools and those in small towns. As with
the Yaoundé sample, we would expect age to be related to birthplace,
gso that the smaller schools in smaller towns are likely to
recruit from predominantly rural catchment areas.

For all schools, an average of 40 percent of candidates were
born in towns with over 5,000 inhazbitants and exercising an

administrative function., This varied from 65 percent in Yaoundé









-220~

bottleneck in the secondary education system.

Given that some of the more able farmers' children are
sent to finish primary school in town, we may suppose that
those entering small town secondary schools from farming
backgrounds are among the most able pupils finishing primary
school in the village, but not necessarily the most able of
their school generation. They may still be of above-average
ability, but this does not necessarily mean that they will
be competitive at the secondary level. Ability and performance
are two different things, and we would seriously question the
possibility of children from farming backgrounds overcoming
the cumuletive disadvantages of family, locel environment and
schooling. The most able and/or fortunate can overcome some
initial disadvantages of this kind, and we have seen that one
way in which this is possible is through leaving the local
environment before it is too late. But here we are concerned
with all pupils, not just the exceptional, There is no reason
to believe that initial disadvantages do not continue to have
an effect in the smaller state schools, which are themselves
likely to suffer from poor staffing and lack of administrative
supervision.

The pass-rate in the Yazoundé lycée of candidates from the
town and from outside can be cited as a final piece of
evidence concerning the disadvantages attached to rural birth
and education. The cendidates from CM2 in the town had an
average pass-rate of 19 percent compared with only 4 percent
for candidates from elsewhere (not all of whom were villagers).
It is reessonable to suppose, moreover, that many of the latter
candideates were the most promising in their respective schools.

The picture which emerges, therefore, is one of big town
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students entering all kinds of secondary school in Yaoundé
will be examined.

Secondary School Entry in Yaoundé

This section is primarily concerned with the private sector
in Yszoundé, both academic and vocational. The two high-quality
confessional schools have been included in the state sector
because they both recruit students on the basis of the CE.
State technicel education has been included with the private
sector because too few children enter state technical schools
to allow for separate anzlysis.

The information contained in this section comes from the
primery sample data plus a follow-up undertaken at the beginning
of the following school year. With these data we are able to
discuss the first year intake in Yaoundé secondary schools
in brozad outline as well as the characteristics of the primary
sample pupils in more detail. All new secondary entrants were
not questioned in depth, so little can be said concerning their
social origing. The main object of the follow-up was to trace
CM2 pupils to secondary school. It is also impossible to
gay anything concerning pupils who left Yaoundé to study
elsewhere, who repeated CM2, or who left formal education for
good.

In what follows it should be borne in mind that when
pupils from the primary sample entering secondary schools
are being discussed they are not taken to be representative
of secondary students as a whole. To avoid confusion, the two

will be dealt with separately.

In the school year 1975-76 there were over 17,000 students

in all kinds of secondary school in Yaoundé, not counting
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technical places respectively. The nature of our agsumption
will make these figures overstatements, but the ratios should
nevertheless by approximately correct. It seems clear that
farmers' children are relatively well represented in technical
schools, less so in the academic sector. From the high repeat
rate in technical gchools we would guess that this distribution
of farmers' children is more a reflection of failure in the
academic stream than positive preference for technical-vocat-
ional education?
From the point of view of class formation, the degree of
choice involved is less important than the overall effect of
education on life chances. It would seem that background dis-
advantages related to rural-farming origins exclude an above-
average proportion of farmers' children from academic courses.
This means that farmers' children entering the job market with
a secondary school qualification will tend to be restricted to
skilled manual and routine clerical occupations, though for
most farmers' children even such modest occupational achieve-
ment is likely to be increasingly unaﬁ?inable. We may broaden
the discussion to include children from 211 occupational back-
grounds by considering the pattern of secondary school entry

among sample students.,

Table VI:3 shows the occupational background of sample
students entering the various secondary streams. The selectivity
index has been used rather than the percentage distribution,
but the latter can be obtained by multiplying the primary
sample percentage by the relevent selectivity index.

First, only the children of small farmers are under-
represented in all kinds of secondary education, dfspite the

good performance of the boys in the CE. This reflects the
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choice (reflecting employment opportunities), but we do not
have data to test this. It is also likely that girls taking
technical courses will be on average from higher socio-economic
background than boys, which means that their fees are less
likely to run out prematurely. The following table shows the
female representation in all kinds of secondary schools.

TABLE VI:5 PERCENTAGE OF GIRLS IN EACH XIND OF SECONDARY
SCHOOL BY FATHERS' OCCUPATION

Fathers' Acadenmic Technical All
Occupation State Private
Elite 52(102) 43(42) 61(13) 50(157)
Other white-collar 39(70) 51(96) 44(25) 47(191)
Large trader 54(13) 50(10) 67(9) 56(32)
Skilled manuel 33(18) 55(38) 41(22) 47(78)
Semi-skilled menual 53(18) 63(41) 45(33) 56(89)
Unskilled meanual —'-(O) 71(7) 43(7) 60( 14)
Large farmer 16(23) 43(21) 52(27) 40(67)
Small farmer 10(10) 50(12) 22(9) 31(31)
Total 45279 54(310) 4(169)  49(758)

Girls from the CM2 sample do not fare badly as regards
secondary entrance. They constitute 54 percent of the original
sample and only 5 percent less of the secondary entrants from
the sample. As we would expect, it is farmers' daughters who
have the lowest overall level of female enrolment, but this
reflects their poor CE results rzther than below average enrol-
ment in the private sector.

The pattern for children from urban backgrounds is sur-
prisging, for it is at the lower end of the gocial scale that
girls have the highest level of proportional representation,

while girls with white-collar fathers have the lowest. In the
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fifths of the total female CE passes. Of the urban occupational

groups, the élite and large traders have both the best level of

CE percormance and the lowest female enrolment in private

academic schools.

In general, the variations in relative female enrolment rates

in private schools are not very large, particularly between the
urben groups. The important dividing line is between urban and
rural occupational groups, and small farmers' daughters stand
out es being the only group of girls who are underrepresented
in 81l kinds of secondary school. The normal pattern is for
low female enrolment in one type of private school to be more
or less compensated by high enrolment in the other.

Preference for technical or academic private education
follows a white collar/other occupational group dichotomy,
and is only weakly related to the sex of students. We might
expect age to be a more significant intervening variable
between occupational background and choice of private stream,
as age is related to occupationel background whereas sex is
not. We would hypothesise that older students are more likely
than younger to enter technical education, reflecting below-

average pest performance end failure to enter state secondary

schools.

TABLE VI:6 AGE DISTRIBUTION OF PUPILS IN PRIVATE SECONDARY
SCHOOLS BY OCCUPATIONAL BACKGROUND (PERCENT)

Academic PTechnical

Fathers' Occupation ~——G =37 715 T 10-12 13 14 15
Elite 38 31 24 7 100 0 8 38 54 100
Other white-collar 31 29 28 11 100 4 16 24 56 100
Large trader 30 10 20 40 100 0 0O 33 67 100
Small trader 12 25 42 21 100 7 12 33 37 100
Skilled manual 24 39 18 18 100 5 18 18 59 100
Semi-skilled msnusl 22 24 39 15 100 3 g 26 62 100
Unskilled manual 17 67 0 17 100 0 0 14 86 100
Large farmer 19 24 43 14 100 4 11 22 63 10C
Small farmer 25 8 33 33 100 O O 33 67 100

All 26 28 30 16 100 5 11 26 58 100
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It is clear from the table that technical educetion is
overwhelmingly the province of the older pupils. Proportionally,
there are nesrly as many 15 year olds in technical schools as
there are 10-12 year olds in state academic schools. Only small
traders'children are proportionally more numerous in technical
than in academic gchools amon310—12 year olds. Table VI:4 shows
that this group has only an average percentage of pupils in
technicsl gchools, so we may take it that in this case a
genuine preference is being shown for technical education among
younger students. By contrast, only older large traders' children
enter technical schools; all the 10-12 year olds are found in
academic schools. A high proportion of girls with large trader
fathers enter technical schools; mosﬁgf these are clder girls
who would probably not have entered secondary school had they
been from any other social background.

The only group of students in which both sexes preferred
technical to private academic education came from lasrge farming
backgrounds. The table shows that the age profiles of these
children only differ slightly from the average for all students,
which indicates a real preference for technical education at
all ages.

There is thus a general tendency for all occupational groups
to send older students to technical schools rather than to acad-
emic schools. As children from manuzal and farming backgrounds
are of sbove-average age, this means that proportionally more
technical places will go to these children. Thus, 58 percent of
all technical places (sample) but only 38 percent of private
academic places go to children with msnual end ferming fathers.
The corresponding figures for the children of white-collar
workers are 23 and 45 percent.

One does not have to resort to subcultural arguments to



explain the distribution of secondary places in the private
sector. Even if parents and pupils of all classes have identical
attitudes towards technical education, the children of farmers
and manual workers will still differ markedly in the proportions
going to technical schools because age profiles are so different
between occupztional groups. The determinants of age differences
in CH2 were considered in Chapter IV, where it was shown that
they reflect starting age, repeat-rates and CE past performance,
all of which are closely relasted to social background.
Nearly three-quarters of sample pupils failed to find
secondary school places, ranging from 65 percent of the élite
to 82 percent of unskilled msnual workers' children. More
fourteen year olds than 13 year olds found places, which suggests
that thirteen year olds preferred to repeat Cli2 and attempt the
E again. Over three -qusarters of fifteen year oldg failed to
find secondary places, and 85 percent of farmers' children
sged 15 and over.
The choice of different kinds of secondary educetion is

important from the point of view of occupational achievement

and clasg formetion. Baudelot and Establet (1971) have shown
the essentially class-based nature of the decision to keep a
child at school or to send him or her into a particular stream
(long or short academic, vocationsl) when there is a real

choice to be made.4'1n Yzoundé the pettern of secondary school
entry is determined by CE performance, ability to pay for
private educatioéi and the choice between vocational a2nd acad-
emic private schooling. The subcultural aspect of this choice

is less important than the age relsted aspect, although the

two may be interrelated in practice. These three factors account

for the following distribution of secondary places:
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secondsry enrolment, but there ig enough of a pattern to give
plausibility to the idea that class formation is in part a

function of schooling,

FOOTNOTES

1.This Yaoundé figure is lower than the 21 percent of sample
candidates who obtained places because of lower pass-retes for
candidates from outside Yaoundé.

2. lany state candidates who pass the BEPC also have to change
school in order to enter seconde.

3. Clignet and Foster (1966) found that most of the pupils
attending technical schools in the Ivory Coast were in fact
dropouts from the academic stream.

4. Clignet and Foster (ibid. Chapter V) show that in the Ivory
Coast the kind of secondary school attended reflecte social
background, despite the differential selection which takes
place at the primary level.

5. Sixidme fees are about £100 p.a. at current exchange rates.

6. They may also change stream: see Clignet and Foster (ibid.

p.111).
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educational pyramid as steep sided as possible at the top.
The present study has documented the difficulty of pagsing
from primary to secondary school and the subsequent diff-
iculty of staying in gsecondary school. In a sense, the
difficulty of certification enhances the &lite's status,
so that high failure rates —so often lamented in official
circles— are functional from the élite point of view. On
the other hand, if certification becomes too difficult,
the élite will face the potential threat of increasing
numbers of educated failures with a group consciousness
of their own.

The internal contradictions of the élite are a function
of its heterogeneity and of the external contradiction
outlined above. Internally, the élite acts as a cohesive
group to the extent that centrifugal tendencies sre muted
by the counterveiling desire to keep at bay the enemy
without. These centrifugal tendencies are based on con-
flicts of interest between (1) civil servants and polit-
icians, (2) the militery and the civil authorities, (3)
intellectuals and the rest of the élite, and (4) businessmen
end bureaucrats. These four are often exacerbated by, or
expressed in terms of, differences in ethnicity, age and
educetional level.

Popular hogtility towards the government can be taken
advantage of by one or other élite factions, leading to
€lite disintegration and reconstruction (i.e. the circul-
ation of élites so common in the Third World). These
centrifugsl tendencies certeinly exiet in Cameroun; so
far they have been successfully handled, but not elim-

inated, This has been possible through élite expansion,
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astute ethnic balancing by the president and his advisors
in the distribution of key posts, the neutralisation of
the Bamiléké rebellion (temporarily), relative prosperity,
the co-optation of dissidents, the construction of a well-
policed one-party state, snd continued financial, military
and manpower support by the French.

These factors are all favourable, for the moment, to
élite crystallisation into 2 ruling class with a sounder
economic base than it enjoys at present. According to
Nassara (1975:88):

"On constate la creation progressive
de classes dirigeantes entendant
exercer le pouvoir au profit 4!
elles-mémes et de leurs déscend-
antg."

The continued ability of the €lite to neutralise or take
advantage of internal and external contradictions will
determine its crystallisation or non-crystallisation as

a class. The alternstive perpetual circulation of élites
and internal factionalism ig not impogsible but has so far

been avoided.

FOOTNOTES

1. The occupetional differentistion of the population is
conditioned by the politicsl structure, and vice versa.
Clags formation is the dialectics of this relastionship
through time. The economic and political are discussed
separately in the following sections, but their inter-
dependence is brought out where possible.

2. Other jobs are vacated by death and retirement; an

estimeted 2,455 for 1971-76.
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"Le systéme éducatif dens son ensemble
devra s'adapter aux besions rdels du
peys et aux aspirations de 1'enfant,
les besoins réels du pays étant
déterminés en fonction de 1'évolut-
ion du marché de 1'emploi."
(Ministére du Plan 1973:322)

We have elreédy seen that the expansion of secondary
and higher education are the principal consequences of
this policy, reflecting the élitiest and state-controlled
developmént strategy of the present régime. The supply of
lower level white-collar and manual workers takes csre of
itself, as it were.

Also, as was pointed out in Chapter IV, one of the major
policy aims in the primary sector is the 'assainissement' or
weeding-out of those over fifteen years old. These are in
the main the children of farmers and manual workers, so
that efficiency in this cezse means a certain reduction of
equality. As the policy is expressed in terms of age, its
essential social nature (the elimination of farmers' snd
manusl workers' children) is hidden.

If we could take politicians st their word s regards
their desire for social justice, it would be a relatively
gimple task to increase equality of opportunity (and effic-
iency) by abolishing the CE as it is at present organised
and replacing it by a set of multiple-choice tests gimilar
to those used in Kenya. It was shown in Chapter IV that the
tests taken by sample students geve results which were much
less skewed in favour of élite and large traders' children
and gave g much larger proportion of gecondary places to

farmers' end manuzl workers' children. But if the compet-
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ition were national rather than school by school a large
number of farmers' children who at pregent find secondary
school places (albeit the least promising) would be replaced
by urban children from all sociszl classes.

Neither a more objective test nor a nationally based CE
would stand any chance of being introduced,however: the first
because it would reduce élite educetionsal advantagzes, the
gecond because it would reinforce urban-rursl and regional
inequalities, and the latter would be decisive in making
the policy unacceptable from the point of view of the
political balance of Cameroun.

But whatever examination system is employed can do little
to slter overall educational inequalities, which of necess—
ity reflect material and cultural inequalities in the home.
This will continue to be the case asg long as schools
communicate a minority culture.

One would be extremely naive to imagine that an educ-
ational policy aiming at real redistribution of opportunity
would stend any chance of implementation. The policy of
rurglisation has been assimilated by the government because
it aims a2t stabilising the rursl population and thus reducing
the competition for public sector jobs. It is very likely
to fail in this objective, simply because the central
authorities cannot directly control the ambitions and
movements of the rursl population. This mesns that the
policy will not stem the rural exodus, even though it
might heve an adverse effect on the life chances on the
children of poorer cashcroppers, rural labourers and sub-
sistance farmers, i.e. those who are the least likely to

be sent to the (eventually) non-'ruralised' schools in
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the towns.

Only in the rural areas is it seriously suggested that
education should no longer equzsl certification and compet—
ition for scarce jobs. Elsewhere there is no question of
'de-schooling' or radically altering the social réle of
educetion, which is to integrate the few at the expense of
the many.

Given the present orientation of schooling in Cameroun
and the political options chosen by the government, it
would be a waste of time to put forward policy proposals
which radically questioned the status quo ante, and it is
for this reason that none have been suggested. In the
final analysis, the mass of the Camerounisn people will,
it is hoped, eventually make the important decisions

themsgelves.

Research Priorities

The decision to undertake and sponsor certain kinds of
gocial science research generally reveals the ideological
preferences of resesrchers and funding bodies. It has
already been mentioned that past studies in the sociology of
education in Africa have been excesgively orientated
towards secondary and higher education, élite entry and
social mobility. In our view this is too narrow a per-
spective to take for progress to be made on the research
front regarding the wider social rdle of education as an
ideological instance affecting and reflecting the develop-
ing class structure of contemporary African countries.

Class formation is an historical process with no neat

dividing lines (pre-colonial, coloniel, post—independence)
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Social Class and Academic Performance:
A Cameroon Case Study

BRIAN COOKSEY

The debate over educational selectivity in Africa has so far been inconclu-
sive as regards identifying a definite tendency toward the emergence of a
class-based selection system.! One reason for this inconclusiveness lies in
the preference researchers exhibit for studying secondary school and
university students over primary pupils. By concentrating on the very few
who have survived the selection process we ignore the major features of
that process, namely, variations in access to primary school, take-up and
dropout rates, and secondary school entrance examination performance.

The growth of primary enrollment levels in Africa makes the transition
from primary to secondary school increasingly central in the selection
process. A major piece of research in this area found that, in Uganda, the
highest levels of performance in the secondary school entrance examina-
tion were among pupils from the least developed, traditionally oriented
rural areas.? Studies of examination performance at the secondary level
have shown similar correlations in the “unexpected” direction.? Such find-
ings have led observers to conclude that class subcultures which might

! Works pointing toward such a tendency include: Pierre van den Berghe, “An African Elne
Revisited,” Mawezo 1, no. 4 (1968): 57-71; J. Bibby, ""The Social Base of Ghanaian Education: Is It Sull
Broadening?' British Journal of Sociology 24 (1973): 365-74: Janice Curry, “Has the Dic Been Cast? A
Study of Ugandan Secondary School Recruitment Patterns before and after Independence,” Rural
Africana 25 (1974): 17-68: Remi Clignet, ~Ethnicity, Social Differentiation and Secondary Schooling in
West Africa,”” Cahiers d Etudes Africaines 7, no. 26 (1967): 360-75; Philip Foster, **Social Selection and
Education in Ghana and the Ivory Coast,” in The Social Sciences and the Comparative Study of
Educational Systems, ¢d. Joseph Fischer (Scranton, Penn.: Internationa) Texthook Company, 1970,
pp. 221-39. The opposite tendency is identified by Margaret Peil, “Ghanaian University Students: the
Broadening Base,” British Journal of Sociology 16 (1966): 19-29; D. J. Finlay, R. E. Koplin, and C. A.
Ballard, “Ghana,”" in Students and Politics in Developing Nations, ed. D. K. Emerson (New York:
Praeger. 1968), pp. 64-102; Pierre van den Berghe and C. M. Nuttney, “*Some Social Characteristics of
University of Ibadan Students,” Nigerian Journal of Economic and Social Studies 11 (1969): 355-76.
Differences of research design and educational systems make it unlikely that international comparisons
of cross-sectional studies will ever produce suong enough data 1o settle the selection debate.

2 Stephen Heyneman, “Influences on Academic Achievement in Uganada® (Ph.D. diss., Universi-
tv of Chicago, 1975); idem, A Brief Note on the Relationship between Socio-economic Status and Test
Performance among Ugandan Primary School Children,” Comparative Education Review 20 (Febru-
ary 1976): 42-47; and idemn, “Why Impoverished Children Do Well in Ugandan Schools,” Comparative
Education 15 (1979): 187-95. A contrary view is expressed by A. Somerset. “Who Goes to Secondary
School? Relevance, Reliability and Equity in Secondary School Selection.” in Education, Society and
Development: New Perspectives from Kenya, ed. David Court and Dharam Ghai (Nairobi: Oxford
University Press, 1974), pp. 149-86. The absence of an index of occupational background is a limiting
factor in the above studies.

s See, e.g., ]. Bibby and Margaret Peil. “'Secondary Education in Ghana: Private Enterprise and
Social Selection,” Sociology of Education 47 (1974): 399-418; D. Shiman, “Selection for Secondary
School in Ghana,”” West African Journal of Education 15. no. 3 (1971): 173-77.
¢ 1981 by the Comparative and International Education Society. 0010-4086 81~ 2503-0001801.00
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affect performance have not yet emerged in Africa, so that performance
reflects ability much more than in Western countries.*

We think that the wrong conclusions can be drawn from these findings
if they are not placed in a more general context which relates enrollment
and performance inequalities to the overall process of social selection.
Previous studies have demonstrated that, when primary enrollment levels
are low, children who manage to remain in school are either of above-av-
erage ability or are from atypically high socioeconomic backgrounds.>
Consequently, we would argue that it constitutes a serious methodological
error to compare the examination results ol pupils coming from areas of
highly varying enrollment levels. We have tried to avoid this error by
concentrating on an area of high overall primary enrollment. Our findings
show that in such a context social background is of overwhelming impor-
tance 1in determining who goes to secondary school, although this is by no
means a simple function of performance variations.

The Survey

In this paper we look at the secondary school entrance examination as a
social selection mechanism. Our research was based on a sample of Class 6
pupils attending Yaoundé primary schools in the academic year 1974-75.
Yaoundé is the capital of Cameroon and of the Centre-South Province. It is
primarily a commercial and administrative town with a population at the
time of the survey of over 200,000.6 Yaoundé and the Centre-South are
areas of high primary school enrollment. Official figures show that over 90
percent of 6-14-year-olds were attending primary school in 1970,7 and in
Yaoundé itself 97 percent of boys and 92 percent of girls were enrolled in

1667.8

In the year of the survey there were nearly 7,000 pupils attending Class
6 (*"Cours Moyen Deuxiéme Année’’) in Yaoundé. A 50 percent random
sample of the 130 classes was made, and all pupils in sampled classes

4 See, e.g., Philip Foster, “Secondary Schooling and Social Selection in a West African Nation,”
Sociology of Education 37 (1968): 150~71, and Philip Foster, Education and Social Change in Ghana
(London: Routledge & Kegan Paul, 1965).

> See, e.g., Remi Clignet and Philip Foster, The Fortunate Few (Evanston, Ill.: Northwestern
University Press, 1966); Paul Beckett and James O’Connell, Education and Power in Nigeria (London:
Hodder & Sioughton, 1977); Peter Lloyd, Power and Independence: Urban Africans’ Perception of
Social Inequality (London: Routledge & Kegan Paul, 1974). For a general discussion of the selection
process see Brian Cooksey, “‘Education and Class Formation in Cameroun” (Ph.D. diss., University of
Birmingham, 1978), chap. 1, and Kenneth Blakemore and Brian Cooksey, 4 Sociology of Education for
Africa (London: George Allen & Unwin, 1981), chap. 3.

¢ In 1969, a third of active adult males were working in the public sector, a fifth were in modern
commerce and transport, and only 15 percent were employed in industry. See Service de la Statistique,
Emploi et Formation au Cameroun (Yaoundé: Government Press, 1970). p- 49. The Centre-South is
the major cocoa-growing region of Cameroun.

" Ministry of Education, 1970 Yearbook (Yaoundé: Government Press, 1970), p. 42.

® Ministry of Education, 7967 Yearbook (Yaoundé: Government Press, 1967), p. 63.
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completed questionnaires on their home, social, and educational back-
grounds. In all, information was collected from 3,197 pupils, that is, 46
percent of the Class 6 population of the town. There is little doubt that this
was a highly representative sample of classes and pupils. At the end of the
school year secondary school entrance examination results were collected
for those pupils who sat the examination (“Concours d'Entrée en Six-
ieme’’), and at the beginning of the following school vear all secondary
schools in the town were contacted in order to trace sample pupils entering
the various public and private, technical/commercial, and academic
streams.

The Secondary School Entrance Examination

This examination consists of equally weighted papers in French and
mathematics and is taken by pupils wishing to enter both state and mis-
sion academic secondary schools in the Francophone provinces of Cam-
eroon. Candidates take the examination for entry into a particular secon-
dary school, and pass marks are adjusted to take account of the standard of
candidates and the level of competition for entry into any particular
school. Competition for entry into Yaoundé secondary schools is more
intense than anywhere else in the Province, although almost all candidates
finished primary school in Yaoundé. This is not the case for entrants to
private academic and technical/vocational schools, as will be shown be-
low.?

Although competition for secondary places is extremely intense, only
half the sampled pupils actually sat the Concours. There are two reasons
for this. First, there is a national regulation which excludes all pupils of 15
years of age and above from taking the examination. Fifteen-year-olds!?
were highly concentrated in the lower occupational groups, accounting
for a third of manual workers’ and two-fifths of farmers’ children, com-
pared with a fifth of traders’ children and only 13 percent of those from
white-collar backgrounds. This concentration reflects the age at which
pupils started primary school and the number of classes repeated. For
example, only 37 percent of farmers’ children started primary school at age
4 or 5 compared with 62 percent of elite children. Also, only 20 percent of
elite children had repeated two or more classes, compared with over
two-fifths of those from manual and farming backgrounds. The three
groups with the highest proportion of late starters—unskilled workers’,

9 Francophone secondary education systems are highly differentiated. Mission academic second-
ary schools are generally high quality, although competition is greater for entry into the major state
schools where education is “‘free.” Private secular schools are generally of a very low quality. For a
discussion of secondary school differentiation in the Ivory Coast. see Clignet and Foster.

10 Although one would expect age to be manipulated by pupils, none of those who declared
themselves to be 15 years old or more (25 percent of the sample) sat the Concours.
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large farmers’, and small farmers’ children—also had the highest propor-
tion of pupils repeating two or more classes. Thus, the formal criterion of
age, used by the Cameroonian authorities to limit competition for
secondary school places, is in fact primarily a social criterion.!!

Second, many pupils did not sit the examination even though no for-
mal obstacle prevented them from doing so. Self-elimination also reflected
social background. Between two-thirds and three-quarters of 10-14-year-
olds from commercial and white-collar backgrounds sat the Concours,
compared with 53 and 59 percent of the children of farmers and manual
workers respectively. In all cases self-elimination increased with age, which
means that there is more self-elimination among children from lower so-
cial backgrounds, who have a higher average age than other children.
Older children from higher occupational backgrounds seem to be of below-
average ability, having already failed the Concours at one or more pre-
vious attempts. This is less true for other older pupils, who are neverthe-
less as unlikely to sit the Concours as are the more privileged older pupils. 2

These two mechanisms eliminate no less than half the sample from the
Concours, ranging from two-thirds of farmers’ children to three-fifths of
manual workers’ and between a third and a half of those from white-collar
and trading backgrounds. Taken together these two exclusion mechanisms
are more important than the Concours in determining the overall pattern
of secondary school entrance. We might ask what difference these vari-
ations in rates of exclusion are likely to make to a study which relies for its
validity on high enrollment levels. Candidates are not typical of Class 6
pupils, and this is likely to attenuate the relationship between social back-
ground and performance variations. Thus, the significant relationships
which emerge between background and performance are likely to be un-
derstatements of the real effect of background on performance.

Who Passes?

Only one candidate in five passes the Concours. Elite children, in spite
of their low level of self-elimination, outperform all others, and children
from white-collar and trading backgrounds have better pass-rates than
those from farming and manual backgrounds, with the exception of small
farmers’ children who have the third-best pass rate overall. With very
few exceptions, young candidates outperform the older, boys outperform
girls, and repeaters do better than nonrepeaters. Such factors as ethnicity

1A similar relationship between age, class background, and selection has been found to exist in
France: see C. Baudelot and R. Establet, L'Ecole Capitaliste en France (Paris: Cahiers Librés, Maspéro,
1971), p. 67. There are other striking similarities between the selection process in Yaoundé and that of
metropolitan France which serve to underline the emergent class nature of the former (see nn. 20, 24).

12 The pattern among small farmers’ children—by far the lowest take rate among young potential
candidates and equal highest take rate among 14-year-olds—is of special interest, and helps explain a
highly particular performance pattern in this group. See the next section.
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and birthplace are not significantly correlated with performance. Repeat
rates, age, and sex influences on performance are related to social back-
ground in a number of ways.

Younger candidates have a pass rate nearly twice that of their older
classmates. This is mainly because younger candidates are disproporton-
ately concentrated in the higher occupational groups. If elite candidates
are excluded, the remaining younger candidates have a pass mark of only
20 percent.

It is possible that younger candidates from manual and farming back-
grounds are more able than those from other occupational groups, given
the generally higher incidence of late starting and repeating among the
former. This would seem to hold true for small farmers’ children, who
have the third-best pass rate among 10-12-year-olds, but not for those from
large farming and manual backgrounds, among whom only the children
of skilled workers have a pass rate approaching the average. High rates of
self-elimination mean that only the most able small farmers’ children take
the Concours.

Young candidates from urban occupational backgrounds have very
similar take rates, which makes them the most comparable candidates. The
performance of elite children from this group stands out: they constitute 16
percent of all candidates but no less than 31 percent of all passes. Their
pass rate is over twice that of all other 10-12-year-olds. At the opposite
extreme, none of the children from unskilled manual backgrounds man-
aged to pass, suggesting that lowly urban origins constitute a greater edu-
cational handicap than rural origins.!?

The poor performance of older candidates from elite and large trading
backgrounds (pass rates of 8 and 0 percent, respectively) confirms that these
candidates are of distinctly low ability. The same cannot be said for
farmers’ children, who are likely to have started school late and not to have
taken the Concours before.

Girls constitute 54 percent of both the Class 6 sample and the Concours
candidates. Although the sexes were almost identical on all major back-
ground characteristics, the pass rate for boys was over twice that for girls,
suggesting that being female constitutes a major educational disadvan-
tage. Previous studies have shown that girls in secondary schools and
universities have higher social origins than boys.!* In the Concours elite,
girls represent 44 percent of successful candidates, whereas elite boys ac-
count for only 31 percent of successful males.

In all occupational groups boys outperform girls, but what is of inter-

est is the gap between male and female performance in each occupational
13 This was also the conclusion of G. Hurd and T. Johnson, “Education and Social Mobility in
Ghana," Sociology of Education 40 (1967): 55-79.
14 See, e.g., Clignet and Foster: Foster. Education and Social Change in Ghana: Beckett and
O’Connell.
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TABLE 1
CONCOURS PASS RATES OF REPEATERS AND NONREPEATFRS, YOUNGER AND OLDER
CANDIDATES AND BOYS AND GIRLS, BY OCCUPATIONAL BACKGROUND (%)

Repeat- Not
ing Repeat-  10-12 13-14

Fathers’ Occupation Class 6 ing Years Years Male Female All
Elite 39 33 12 16 37 31 34
(34) (235  (21]) (88) (132 (169) (301)
Other white-
collar 37 11 21 14 24 13 i8
(100) (2770 (9% (195 (179 (21D (390)
Large trader 28 27 30 18 28 27 28
(14) (38) (30) an @n (26) (47
Small trader 31 13 18 20 31 15 19
G (104) (65)  (102) 63)  (106) (168)
Skilled manual
worker 33 9 23 11 20 11 16
27 (84) (44) (71) (59) (56) (115)
Semiskilled
manual worker 26 7 14 9 13 11 12
(25) (96) (50) (74) (53) (72) (127)
Unskilled manual
worker 0 0 0 0 0 0 0
(3) (23) (I1) (16) (15) (13) (28)
Large farmer 26 9 12 17 26 5 15
(46) (73) (40) (81) (61) (62) (123)
Small farmer 31 15 26 17 39 4 22
(19) (25) (19) (25) (23) (23) (46)
All 33 17 27 15 26 16 21

(345) (950) (663) (672) (606) (738) (1,345)

NOTE.—Numbers in parcntheses represent the bases on which the percentages are calculated.
Large and small traders and farmers were arbitrarily defined on the basis of the pupils’ own estimation
of the level of parental activity plus the author's assessment of the description that pupils were
encouraged to give concerning the nature and extent of such activity. Such terms as “‘grand’” and **petit
planteur/cultivateur, commercant™ are widely used locally and proved to be heuristically sadisfactory.
All tables are statistically significant at the .01 level.

group. Table 1 shows that boys from small farming backgrounds have the
best pass rate of all candidates, whereas small farmers’ daughters have
almost the worst. It is highly probable that small farmers’ sons have been
preselected by ability, both before they arrive in town and when the deci-
sion is made to take the Concours. It is not obvious why farmers’ daughters
are not similarly selected. The decision to send promising sons to town
schools probably reflects their parents’ concern to maximize educational
and occupational opportunities, but this does not lead to more boys than
girls being sent, as we might have expected. Local folklore has it that rural
parents are keen to educate their daughters so as to increase their bride-
price.'® In the absence of direct evidence we may conclude that girls from
rural, farming backgrounds suffer during their childhood from unfavor-

'> An “overeducated” girl may have difficulty in finding a husband, however.
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able social and cultural conditions of a more severe nature than those expe-
rienced by any other group of girls, unskilled workers’ daughters excepted.

At the bottom of the urban social hierarchy, neither boys nor girls are
educationally competitive. At the skilled manual worker, small trader, and
other white-collar levels better material and cultural conditions lead to
better average pass rates, but a distinct gap is apparent between the sexes. !
At the elite and large trader levels higher cultural and material standards
serve to reduce the performance gap without eliminating it completely. It
is clear that social advantage tends to overcome sexual disadvantage at this
level: girls from elite and large trading backgrounds have higher pass rates
than boys from almost all other occupational backgrounds. Lower-class
girls suffer both from being girls and from being lower class, which over-
determines their educational failure.

More than a quarter of candidates were repeaters. The pass rate of
repeaters was over twice that of nonrepeaters, so we are clearly dealing
with a very important phenomenon.!” Repeating favors candidates from
lower occupational backgrounds: if candidates were only allowed to sit the
Concours once, children from elite and large trading backgrounds would
take 55 percent of available secondary school places instead of the 41 per-
cent they actually obtain, and farmers’ and manual workers’ children
would take 16 instead of 22 percent. There were proportionally more re-
peaters among candidates from lower occupational groups, and they clear-
ly benefit more from an extra year of schooling than do children from more
advantageous material and cultural backgrounds.

Preselection by ability, the exclusion of 15-year-olds, self-elimination,
and repeating Class 6 all serve to complicate the analysis of performance
varlations. Nevertheless, there were clear signs among children from urban
occupational backgrounds that substantial performance differences exist
which cannot be explained simply in terms of the above factors. Having
established the importance of home background in the selection process,
we may now consider its material and cultural dimensions.

Parental Education

Previous studies have stressed the importance of parental education in
determining patterns of access and performance.!8 Here we are concerned
with the interrelationship between parental education, occupation, and
Concours results. Two-thirds of elite fathers had an educational level of

Probatoire!? or more, and nearly four-fifths of fathers with this educational

16 Equal to a male advantage of between 82 and 106 percent.

7 Heyneman and Somerset both show that repeating improves examination performance, al-
though they do not link this to class background.

'3 For the Ivory Coast see Clignet and Foster; for Ghana see Foster, Education and Social Change
in Ghana; and for Nigeria see Beckett and O’Connell.

9 The diploma preceding the Baccalaureate, roughly between Ordinary and Advanced level stan-
dard in the British General Certificate of Education and taken after four years of secondary schooling.
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level were in the elite. Children from the most educated elite backgrounds
constitute a fifth of all candidates and a third of all passes. One of the
major effects of parental education on performance patterns, therefore, is
to distinguish the children of the educated elite from all other children.

Table 2 shows that, with the exception of other white-collar workers’
and small farmers’ children, performance improves with fathers’ education
in all occupational groups. The small farmers’ children are the most likely
to have been preselected by ability, and it is probable that preselection is
more widespread among uneducated farmers, who may also be the poorest
and geographically the most remote. Lower-level white-collar workers with
the Probatoire are probably underachievers, implying that educational
success may reflect parental mobility as well as objective characteristics
such as educational level. It is also possible that the children of lower-level
white-collar workers tend to exaggerate their fathers’ educational level.

Mothers’ and fathers’ educational levels are closely related. For exam-
ple, two-thirds of mothers with the BEPC (roughly, Ordinary level in the
British General Certificate of Education and taken after four years of
secondary schooling) or more were the wives of elite men, whereas only
between 5 and 15 percent of women with husbands in the bottom six
occupational groups had any educational certificates at all (the BEPC is
taken after four years of secondary school). The pass rate of children with elite
mothers is nearly three times the sample mean, but it is certain that the moth-
ers in this category have husbands with university education and elite jobs.

Children with mothers in lower-level white-collar occupations show a
similar indeterminate performance pattern to those with fathers in similar
occupations, indicating that the more educated nonelite mothers are per-
haps also occupational underachievers.

Female traders’ children have the worst pass rate by far, and only the
children of semi- and unskilled workers have lower pass rates in relation to
paternal characteristics. Three-fifths of female traders are the wives of small
traders or semiskilled workers, and 95 percent of them have no educational
qualifications, compared with two-thirds of all other candidates’ mothers.
It is clear that we are dealing with an extremely lowly group of working
women, those who are obliged to supplement meager household earnings
through unrewarding petty commerce.

Below the level of BEPC, parental education seems to have little or no
effect on performance. Studies in the West have shown that material con-
siderations are more important than the cultural level of the family in
determining the low educational success of children from underprivileged

backgrounds, and the same seems to be true here.2® In the West, above a
2 For France, see A. Sauvy and A. Girard, “Les Diverses Classes Sociales devant I'Enseignement.
Mise au Point des Resuliats,” Population 2 (1965): 205-32; for the United States, see P. Blau and R.

Duncan, The American Occupational Structure (New York: Wiley, 1963) and J. S. Coleman et al.,
Equality of Educational Opportunity (Washington, D.C.: U.S. Office of Education, 1966).
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TABLE 2

CONCOURS PASS RATES BY PARENTAL OCCUPATION

Education

Occupation No diploma CEPE BEPC Probatone +
Fathers
Flite 10 Ny 0
(19) (12) (160)
Other white-colla 4 16 95 17
(22) (128) (109) 29
Large wader 25 m e =
Small trader 16 '
Skilled manual worker 11 oy
(-19) (33)
Semiskilled manual
worket I3 7
(48) (42)
Unskilled manual worker 0 0
Large tarmer 14 21
Small farmer 30 19
(25) (8)
All 5 . s .
(307) (318) (173) (196)
Mothers
Elite o
(1%
Other white-collar o8 30 o N
0 (64) (63) (1)
Trader 13 o > 13
(100)
Taitloress 20 33 10
(114) (52) (10)
Housewife 17 7 e .
(524) (79) (9) S
Farmer 90 o N a
(119)
All 18 20 % »
(864) (206) (86) (36)

No1E.—CEPE is the primary school leaving certificate. Three dots indicate cells of berween zevo
and six cases that have been excluded from the table since they are too small for establishing

meaningful percentages.

certain income it is “‘cultural capital’’ which explains much of the var-
iance in performance. Good material and cultural conditions are mutually
reinforcing in the Yaoundé cases, and it is difficult and potentially mis-
leading to try to separate out the “‘independent’” effect on performance of
material or cultural tactors.
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Language Used in the Home

In investigating the effects of language and material conditions on
performance we have excluded the children of farmers, most of whom were
migrants, did not live with their parents, and were sometimes preselected
by ability. Three-fifths of nonfarmers’ children were born in Yaoundé and
over four-fifths of them lived with one or both parents. In order to obtain
as comparable a group as possible we have restricted the discussion to
children living with both parents.

More than a quarter of sample students declared that French was the
most frequently used language in the home. Pupils have most probably
exaggerated the importance of French, but variations between occupa-
tional groups are nevertheless revealing. Whatever advantages are to be
gained from speaking French in the home, they will accrue primarily
to elite children, over half of whom claimed French to be the first language
spoken at home compared with between 10 and 20 percent of those from
nonelite backgrounds. The standard of French spoken will also be super-
ior among the elite children, which is likely to help them in the Concours.

Table 3 shows that the difference in pass rates is most noticeable be-
tween children who reported that French was the first home language and
all other children, except in the case of children from manual backgrounds,
where variations were minimal and unsystematic. Children from commer-
cial and white-collar backgrounds were up to 50 percent more likely to
pass the Concours if French was the first language of the home. Thus,

TABLE 3
CONCOURS PERFORMANCE BY OCCUPATIONAL BACKGROUND AND THE USE OF FRENCH IN THE HOME

French
Ist 2d-3d
Fathers' Occupation Language Language None Toral
- _
Elite 45 23 25 36
(157) (101) (20) (278)
Other white-collar 28 16 10 18
(67) (243) (8 (341)
Large trader 37 lS? 0 26
(19) (16) ) (39)
Small trader 27 17 22 19
(22) (97) (9 (128)
Skilled manual worker 12 15 19 14
(8) (7 (16) (98)
Semiskilled manual worker 9 12 19 12
(21 (73) (17 (11n
Unskitled manual worker 0 0 0 0
(2) (17) (5 (21
All 35 16 14 99
(296) (621) (102) (1.019)
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TABLE 4
CONCOURS Pass RaTES BY LIVING CoNDITIONS, HOUSEHOLD S17E. AND OCCUPATIONAL BACKGROUND

Number of Persons

Living Conditions m Houschold

Fathers’ Occupation Good Average Poor 2-9 10+

Elite 39 24 5 39 26
(234 (25) (18) (175) (127

Other white-collar 28 12 id 21 15
(121) (106) (121) (183) (203)

Large tradae 36 12 0 27 29
(25) 8 (7) (22) (21

Small trader 17 19 2] 23 16
(18) (13) (67) (77) (2h

Skilled manual worker 18 16 12 18 12
an (19) (64) (66) (18)

Semiskilled manual worker 11 8 13 13 10
9 (25) (79) (59) (68)

Unskilled manual worker 0 0 0 0 0
)] (6) (18) (18) S

All 32 14 14 25 17
(415) (232) (374 (600) (568)

language and performance variations are more closely associated at the top
than at the bottom of the occupational ladder.

Living Conditions

Sample pupils were asked which of the following were found in their
homes: running water, electricity, an interior toilet, a refrigerator, and
some form ol cooker. Good material conditions were defined as the pres-
ence of at least four of these, average conditions as the presence of two or
three, and poor conditions as the absence of all but one of the facilities.
There was no difference in pass rates between those living in average or
poor conditions, but those living in good conditions had a pass rate over
twice that of other candidates. But as with home language, the most signif-
icant pattern in the “expected’ direction was among children from elite
and large trading backgrounds.

Blau and Duncan have shown that in the United States, family size has
a considerable effect on educational and occupational success.?! Table 4
shows Concours performance to be negatively correlated with family size
in all but large traders’ households. It was thought that parental education
might be contaminating the table, but this proved not to be the case.
Neither did household size reflect rates of polygyny: monogamists gener-
ally make up in dependents what they lack in children, particularly in elite

21 Blau and Duncan, chap. 11.
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households. Household size thus seems to have an independent effect on
performance, as the relatively good performance of children from small
households reflects above-average performance on the part of children with
both educated and less educated parents. In the future, the ability to avoid
extended family responsibilities may be important in relation to educa-
tional performance.

It seems clear that the upper occupational groups are more heterogene-
ous, both materially and culturally, than the lower groups. For example,
the range of educational attainments among both large traders and white-
collar workers was wider than among other occupational groups. The
former group 1s composed of both retired civil servants and more or less
uneducated self-made men. The older civil servants {requently obtained
promotions during the postindependence period of rapid Africanization.
In both groups educational levels are likely to become more homogeneous
in the future.

The expansion of female education has meant that many of the younger
white-collar workers have wives with postprimary education. Among can-
didates from elite backgrounds, over two-fifths had mothers in this catego-
ry. This trend is likely to continue, again with the result that background
advantages of a cultural nature are likely to increase in relative importance
in determining the performance of elite children.

Elite families enjoy overall advantages regarding material circumstances,
parental education, the use of French in the home, the size of the house-
holds in which they live, and, no doubt, in many other ways. Among elite
children, consistent and substantial performance variations are systemati-
cally associated with parental characteristics and home circumstances. The
relative heterogeneity of the present elite is an index of its recent origins: it
is overwhelmingly a first-generation phenomenon. The development of a
tightly knit ruling class out of the existing elite cannot, of course, be re-
duced to an increasing level of educational homogeneity, but we would
posit this as one of the necessary conditions as well as one of the likely
trends in the near future.

The Pattern of Secondary School Entry

Entry to Yaoundé state and mission academic secondary schools 1s the
quasi monopoly of pupils finishing primary school in the town. Thus, 88
percent of new entrants are from Yaoundé, 4 percent are from other towns,
and 8 percent are from villages. Moreover, Yaoundé primary leavers had a
pass rate five times that of candidates from outside. Village children are
much more numerous in the smaller secondary schools 1n the province,
where competition for places is less stiff. On a provincially based Con-
cours, most of the pupils obtaining places in the smaller schools would be
replaced by Yaoundé candidates who failed to obtain places in Yaoundé.
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Bue it is likely that secondary dropout rates and failure in national exam-
inations will serve to minimize the overall positive discrimination effect of
the entry system.

Farmers’ children take only 16 percent of state and mission academic
places, but 40 percent of private?? and 55 percent of all technical and
vocational places. From the secondary school qualifications likely to be
obtained in the various streams, farmers’ children entering the job market
will tend to be restricted to skilled manual work and clerical occupations,
though for the majority of farmers’ children even such modest occupation-
al achievement is likely to be increasingly unattainable.

A quarter of our primary sample was traced to Yaoundé¢ secondary
schools of all kinds. Two-fifths entered state and mission academic streams,
an equal proportion began private secular academic courses, and the re-
maining fifth entered technical and commercial schools. The overall pat-
tern of secondary school entry reflects Concours performance, the ability to
pay school fees, and the choice between different kinds of private school-
ing. Of all sample pupils only the children of small farmers are underrep-
resented in all kinds of secondary schooling, compared with their relauve
importance in the primary sample. This reflects their low take rate in the
Concours and, one imagines, a lack of money to pay secondary school fees.
Children from white-collar backgrounds are heavily concentrated in the
academic sector, elite children because of their Concours performance, and
other white-collar children because they are sent to private academic
schools 1n large numbers. Outside the white-collar and small farmer
groups, all children are overrepresented in technical schools compared
with the primary sample. This is especially noticeable among the children
of large traders, and it seems that a real preference for technical over
academic studies is being expressed in these cases.?

Another way of gauging preference is to compare the proportion of
students entering technical as opposed to private academic schools.
Table 5 shows that over half the boys from semi- and unskilled manual
and farming backgrounds enter technical or commercial rather than
academic private schools. For all other boys the reverse is the case, and over
three-quarters of those from white-collar backgrounds enter academic
schools. There is thus a clear indication that the boys’ pattern of preference
closely follows socioeconomic background.

In the case of the girls, only the daughters of large traders and large
farmers are more numerous in technical than in academic streams. In the
large traders’ case it would seem that parents are more able than others to
provide a secondary education for some of their less able daughters. and

22 These are low-quality private secular schools in which the chances of examination success are
verv shm indeed.
3 Fees are similar for both types of school.
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TABLE 5
CONDARY SCHOOL ENTRANTS IN TECHNICAL AS OPPOSED TO PRIVATE ACADEMIC

PERCENTAGE OF SE
SCHOOLS, BY OCCUPATIONAL BACKGROUND

% Technical

Fathers' Occupation Male Female Total

o 17 31 24

lite

e (29) (26) (55)

Other white-collay 23 18 21
(61) (69) (121)

Large trader 37 54 47
(8) (1) (19)

Small trader 36 35 &h
(22) ¢15) (67)

Skilled manual worker 43 30 37
(30) (30) (60)

Semiskilled manual worker 54 36 45
{33) (41 (74)

Unskilled manual worker 67 37 50
(6) (8) (14)

Large farmer 52 61 56
(25) (23) (48)

Small farmer 54 25 43
(13) (8) @n

All 37 33 35
(227) (252) (479)

that their commercial background prejudices them in favor of vocational
studies. Nonelite white-collar workers’ daughters are relatively more highly
represented in academic private schools than their elite counterparts. This
reflects the poorer Concours performance of girls from other white-collar
backgrounds and the probable low ability of elite daughters who fail to
obtain academic places in state schools.

Technical education is overwhelmingly the province of older pupils.
Proportionally, there are nearly as many 15-year-olds entering technical
schools as 10-12-year-olds entering academic schools. Only small traders’
children are relatively more numerous in technical than in academic
schools among 10-12-year-olds. It appears that in this case a genuine pref-
erence for technical education is being shown among younger pupils. By
contrast, only older large traders’ children are found in technical schools;
all the 10-12-year-olds are found in academic schools.

The tendency for all occupational groups to send older children to
technical schools means that proportionally more children from manual
and farming backgrounds will go to technical schools, given their above-
average age. Fifty-eight percent of all technical places but only 38 percent
of private academic places go to children with manual and farming
fathers.
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The secondary stream chosen 1s very important from the point of view
of occupational outlets and class formation. In the West, class background
has a strong influence on the decision to keep a child at school or to send
him or her into a particular secondary stream.?* On the other hand, “‘In the
Ivory Coast, . . . there are no significant variations in the relative represen-
tation of the various socioeconomic . . . categories in the secondary, tech-
nical or agricultural institutions of the country.”2 Our own data suggest,
however, that relatively high enrollment levels are associated with differ-
entiation in the type of secondary school attended, which partially reflects
a preference for technical education among children from non-white-col-
lar backgrounds.

Conclusions

Some of our findings indicate that subcultural differentiation plays an
important role in the overall selection process. First, all parents do not
push their children nolens volens until they are eliminated by examina-
tion failure. This may reflect different expectations of success in the Con-
cours. Matenial factors affecting past performance may well be the primary
cause of these variations in attitude, but subcultures are themselves the
result of material inequalities.

Second, as we have just shown, boys from semi- and unskilled manual
and farming backgrounds preferred technical to academic private educa-
tion. This suggests that the kind of secondary school attended and diploma
obtained will constitute another link between social origins and life
chances.26

Third, levels of parental education and the use of French in the home
were closely related to class background and are almost invariably associat-
ed with performance variations. In our opinion it is more useful to consid-
er parental education as a subcultural factor than as an “independent”
cause of enrollment and performance variations. Parental education is
both a major determinant of class position and of children’s scholastic
performance. This is particularly true at the higher levels of parental
education, where the link between the culture of the home and the culture

contained in the school syllabus 1s most strong.

2t See Baudelot and Establet, and A. Girard and H. Bastide, “Orientation et Selection Scolaires.”
Population 2 (1969): 435-72.

25 Remi Clignet. Liberty and Equality in the Educational Process (New York: Wiley. 1974). p. 214,

2 Even at the University of Yaoundé enrollment patterns show a close relationship between
faculty attended and class background. For example. nearly half the medical students are from white-
collar backgrounds, compared with only 5 percent of those in agriculture. Farmers’ children constitute
over three-quarters of agriculture students and less than a third of those studying science (see F. Mbassi
Manga, "Rapport d'Activites,” mimeographed, Faculté de Letres et de Sciences Humaines 1971,
Université de Yaoundé 1976).

Comparative Education Review 417



COOKRSEY

Fourth, girls’ performance patterns are indicative of greater female
disadvantage at the intermediary levels of the occupational hierarchy than
at the top or the bottom. If material conditions alone determined perform-
ance, we would expect the performance of the two sexes to improve in
equal proportions between the bottom and the top of the occupational
ladder. The marked narrowing of performance differentials at the top may
indicate changes in female socialization and attitudes toward the education
of girls. Again, material factors are probably at the origin of such changes.

We hope to have demonstrated the importance of studying both enroll-
ment and performance effects on educational progress within the overall
selection process. Simply to have concentrated on performance would have
given the impression that, for example, boys from small farming back-
grounds were disproportionately successful in passing from primary to
secondary school, rather than extremely unsuccessful (the correct conclu-
sion). The use of sophisticated techniques in analyzing cross-sectional data
is likely to produce such distortions, leading to theoretical conclusions
which mystify the nature of the selection process.
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Education and Sexual Inequality in Cameroun
by Brian Cooksey, Lecturer in Sociology, University of Dar es Salaam

The rise of the feminist movement in the West has served to stimulate serious
research on sex roles and inequalities, and the recent growth in the number
of African and female researchers has had an invigorating effect on various
arguments about the status of women in Africa. So far, however, the
controversy has generated more heat than light, as a result of both the relative
paucity of sound research findings and the combined effects of the sex, race,
and ideology of researchers.

Webelieve that the debate currently suffersfrom a tendency to over-generalise
about the position of the African woman, which is deemed to have
improved/deteriorated over time. This lack, of specificity leads to the over-
simplification of a complex and multifaceted reality. In our opinion more
attention should be paid to particular social contexts (economic, educational,
familial, political), and to particular groups of women (peasants, entrepreneurs,
manual and white-collar workers). In this way we may avoid the sexism
implicit in reducing African women to one homogeneous, undifferentiated
mass, all occupying essentially the same social position.

Sex, School Enrolment, and Performance in Cameroun

This short article is concerned with education as a specific locus of sexual
inequality. Like the general issue of female rdles and status, this is an area
where little research has been undertaken. A number of studies in the West
have looked into the problem of schooling as an example of sexual inequality
in action.! The under-performance of girls and their concentration in certain
‘feminine’ streams and institutions have been well documented. These factors,
together with early leaving, serve to limit female occupational choice and
earnings-potential independently of discrimination in recruitment, promotion,
and pay.

These questions have not been adequately treated in Africa. This is because
most sociological research in education is undertaken at the secondary and
higher levels, which are overwhelmingly male preserves, and also because of
a frequent preoccupation with social mobility, which is also considered to be
essentially a male domain.

In Affrica, it is at the primary level of instruction that the disadvantages of
girls are most in evidence. At early stages of educational growth it is usually
the boys who are given the first chance of going to school.2 This was certainly

! See, for example, E. M. Byrne, Women and Education (London, 1978) ; Rosemary Deem, Women
and Schooling (London, 1978); N. Entwistle and J. Wilson, Degrees of Excellence: the academic
achievement game (London, 1977); Eleanor Maccoby, The Development of Sex Differences (Stanford,
1966) ; Sue Sharpe, Just Like a Girl (Harmondsworth, 1976); and M. B. Sutherland, Sex Bias in
Education (Oxford, 1981).

2 There are exceptions. For example, in the Kweneng District of Botswana, two girls attend
primary school for every boy, reflecting the system of male adult labour migration which forces
many young boys to become permanent herdsmen. See Caroline Allison, ‘The Economics of
Household Demand for Children’s Schooling: study of the Kweneng District of Botswana’, in
Development Research Digest (Brighton), 4, Winter 1980, pp. 55-7.
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the case during the colonial period, when schools were built for the sons of chiefs,
and both European and African brands of sexism combined to incorporate
essentially male labour into the money economy. The latter was frequently
achieved throughanintensification of women’slabourinsubsistence agriculture.
The few Africans who obtained enough education to be recruited to the lower
levels of the colonial service were invariably men. Only since independence
have occupational openings for women been created on any appreciable scale
which require a certain level of formal education, but they still account for only
a small proportion of non-agricultural workers.

In Cameroun, although enrolment levels have risen remarkably ‘since
independence, there are still large inequalities between the sexes. These are
variously manifested from one region to another, between urban and rural
areas, ethnic groups, and social classes. Sexual inequalities can be observed
in access to primary education, ‘drop-out’ rates, and failure to enter secondary
school.

In the five francophone Provinces of Cameroun, girls accounted for one-third
of primary enrolments in 1960 and over two-fifths in 1970, but regional
differences remained large. For example, in 1970 less than a quarter of primary
pupils in the Northern Province were girls, as against 44—47 per cent in the
Littoral, Western, and Centre-South Provinces,! where the high levels of
enrolment reflect the influence of Christian religion and education since
the late nineteenth century, and the corresponding incorporation of these
areas under colonialism (urbanisation, cash-crops, money economy, and
infrastructure).

The Northern Province is largely rural and dominated by the Muslim
Foulbé. In 1970, less than a quarter of all children aged 6- 14 attended primary
school, and the vast majority of girls received little or no formal education,
except in Koranic schools.? We should hesitate to blame this state of affairs
simply on Islamic culture: there is little evidence to suggest that Muslim parents
are any less keen than others to educate their daughters.3 Much more important
is the sexual division of labour which keeps young girls in the home and the
fields, cooking, baby-minding, fetching water, carrying firewood, and cultivat-
ing. In Tanzania, Marjorie Mbilinyi found that the need for female labour was
the major reason for the non-enrolment of daughters in primary school, and this
imperative will clearly be more pressing in the rural context.* In Cameroun,
B. Mateossian found that for the Bamiléké and Bamoun Departments in the
Western Province the gap between the enrolments of boys and girls was much
greater in rural than in urban areas.’? The generally low levels found in the

! Ministry of Education, Yearbook (Yaoundé, 1970).

? Renault Santerre, Pédagogie musulmane & Afrique noire (Quebec, 1974).

3 See, for example, J. M. Hake, Parental Attitudes toward Primary Education in a Hausa Community
in Northern Nigeria (Kano, 1970} ; Kenneth Blakemore, ‘Resistance to Formal Education in Ghana:
its implications for the status of school leavers’, in Comparative Education Review (Madison), 19, 2,
1975, pp. 237-51; and L. F. B. Dubbeldam, The Primary School and the Community in Mwanza District,
Tanzania (Groningen, 1970).

4 Marjorie Mbilinyi, ‘ Education, Stratification and Sexism in Tanzania’, in The African Review
(Dar es Salaam), 3, 2, 1973, pp. 327—40.

5 B. Mateossian, La Population du pays Bemiléké et des départements limitrophes: principaux résultats
de Penquéte démographique de 1965 (Paris, 1966).
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Bamoun Departments are associated with greater urban—rural and male-female
inequalities than in the Bamiléké case. Past a certain enrolment level such
inequalities tend inevitably to decline: girls and villages will catch up boys and
towns, as and when the latter approach full enrolment.

In some southern towns—for example, Yaoundé, Obala, Eseka, and
Mbalmayo — there are actually more girls than boys attending primary school,
and even in the rural hinterland there are very low primary-school sex ratios.
In Yaoundé the predominance of girls reflects the demographic structure of
the town. In the north, girls rarely reach 40 per cent of urban-primary
enrolment or 30 per cent of rural.

The progress of female enrolment can be shown for a longer period. For the
five francophone Provinces, girls represented 20 per cent of primary enrolment
in 1952, 37 per cent in 1962, and 43 per cent in 1970. In absolute terms, the
enrolment of girls increased by 160 per cent between 1960 and 1970, compared
with 67 per cent for boys during the same decade.!

As might be expected, sexual enrolment inequalities are relatively greater
at the secondary and higher levels, both within and between regions. For
example, only one-third of all students attending non-vocational secondary
schools in the Centre-South Province in 1975 were girls, and in the Northern
Province only 10 per cent.? In 1974, only 7 per cent of Arts students from the
Northern Province attending the University of Yaoundé were girls, compared
with 14 per cent from the Western Province, and one-quarter from the Littoral.
Moreover, only 2 per cent of all female students in the Faculty were from the
Northern and Eastern Provinces combined, compared with 6 per cent of all
male students. There were over twice as many female students from the
Centre-South as male students from the Northern Province, a clear index of
geographical educational inequalities.?

At all levels girls tend to have higher ‘drop-out’ and repeat rates than boys,
and lower pass rates in the primary-leaving certificate (Certificat & études primaires
élémentaires) and secondary-entrance examination (Concours denirée en sixiéme).
In 1972, male candidates in the C.E.P.E. had a national pass rate of 47 per
cent compared with 36 per cent among females, and in all five Provinces boys
did better than girls.* The performance patterns for Yaoundé pupils in these
two examinations are reported below.

Drop-out rates are reflected in the following figures: in 1969 for the

' André Labrousse, Le Financement de Uenseignement du premier degré au Cameroun oriental (Paris,
1975)-

2 Ministry of Education, Yearbook (Yaoundé, 1975).

* Frangois Mbassi-Manga, ‘ Rapport d’activités’, Faculté de Lettres et de Sciences Humaines,
Université de Yaoundé, 1974.

4 Direction de la statistique et de la comptabilité nationale, L’Enseignement au nord Cameroun
(Garoua, 1972). In all Provinces girls have lower pass rates than boys, but the difference between
the sexes is smallest in the two Provinces with the lowest enrolment levels, the East and the North.
In the North so few girls take the C.E.P.E. that we would expect those who do to be either
extremely intelligent or from unusually high social backgrounds, or a combination of both. Remi
Clignet and Philip Foster have shown that girls attending secondary schools in the lvory Coast
are, on average, from higher socio-economic backgrounds than boys; The Fortunate Few (Evanston,
1966). For Nigerian data, see M. Shoremi and F. Mott, ‘ Characteristics of Expectations of Lagos
University Undergraduates’, Human Research Unit, University of Lagos, 1972.
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francophane Provinces as a whole, among 6-year-olds there were 85 girls
attending primary school for every 100 boys, but at age 14 this ratio had fallen
to 57. The figures for Classes 1 and 6 were, respectively, 79 and 54 girls per
100 boys.!

School Performance in Yaoundé and the Centre-South Province

As the above discussion shows, girls are differentially underprivileged as
regards access to school and subsequent performance. Indeed, girls from the
southern part of the country, although disadvantaged at the level of secondary
entrance and above when compared with boys from the same areas, have a
considerable educational lead over both girls and boys from the educationally
backward Eastern and (especially) Northern Provinces. Sexual inequality in
schooling is relative, not absolute.

The trend towards more equal enrolments at the primary level results in a
shift in the manifestation of inequality to secondary access. There are three
ways in which this may occur. First, fewer girls than boys may take the entrance
examination for secondary schools. Second, fewer female candidates may be
successful. Third, parents and kinsmen may be less willing to pay for private
education for their girls than for their boys. We may investigate these points
by taking an area of high primary enrolment, namely Yaoundé and the
Centre-South Province. According to official statistics, in 1967 no less than g7
per cent of boys and g2 per cent of girls between the ages of 6 and 14 were
attending schools in Yaoundé.? Girls accounted for no less than 55 per cent
of our Class 6 sample, a reflection of the demographic composition of the young
population rather than a higher enrolment of girls in school.3

Most of the following discussion is based on a study of primary-school leavers
and secondary entrants in Yaoundé, undertaken during the academic years
1974-5 and 1975-6.* Over 40 per cent of primary-school leavers in this town
completed questionnaires on their educational histories and social backgrounds,
and over one-quarter of these were traced to Yaoundé secondary schools the
following year.

We may dismiss the first potential source of female disadvantages mentioned
above: in Yaoundé, 50 per cent of sampled girls took the secondary-school
entrance examination compared with 48 per cent of the boys. As girls constitute
55 per cent of the candidates but only 45 per cent of those entering state
secondary schools, factors associated with performance in the examination are
clearly a major source of inequality.

Examination Performance

The Concours d’entrée en sixiéme consists of papers in French and Arithmetic,
and the raw scores in both subjects are added to arrive at an overall total. Male

! Ministry of Education, Yearbook, 1970 (Yaoundé, 1970).

* S.E.D.E.S., Enquéte sur le niveau de vie & Yaoundé (Paris, 1974), p- 83.

* Sample data show that only small traders send substantially more girls than boys to primary
school.

* See Brian Cooksey, ‘ Education and Class Formation in Cameroun’, Ph.D. dissertation, Centre
of West African Studies, University of Birmingham, 1978.
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candidates had a pass rate of 26 per cent compared with only 16 per cent for
girls, a 62 per cent male advantage. We were interested in comparing
performance on the two papers separately, hypothesising that the girls might
prove to be relatively strong in French and weak in Arithmetic, and vice versa
for the boys. A balance of strengths and weaknesses favouring the boys would
help explain performance inequalities for this secondary-entrance examination.
To test this hypothesis the results for the two papers were reduced to standard
scores, and it was found that the boys had a slight overall advantage in both
papers. But this advantage was not enough to explain the 62 per cent gap
between male and female candidates.’

The solution to the problem is quite simple, however, and stems from
marking conventions in the two subjects. A good student in Arithmetic can
easily obtain a mark approaching 100 per cent, but this is not possible for even
the best answers in French because the language examiners mark ‘down’.
Consequently, good candidates in Arithmetic are at a decided advantage over
good candidates in French, and most of the former happen to be boys. In this
way a relatively small performance advantage in absolute terms is transformed
into a significant asset in terms of obtaining secondary-school places. Most of
this advantage would be eliminated if overall marks were calculated on the
basis of standard rather than raw scores. One wonders how many girls have
had their school careers terminated as a result of this technicality!

Aggregate figures hide large differences in performance and pass rates
between boys and girls both within and between occupational groups.? From
Table 1 it is clear that the major divide between the sexes is found among the
children of, especially, small farmers, where —-ignoring those of unskilled
workers—boys have the highest and girls the lowest pass rates. The high pass
rate of farmers’ sons reflects pre-selection by ability and a low take-rate among
potential candidates.? Take-rates among farmers’ daughters are also low, so
it seems that their poor performance is associated with background disadvan-
tages related to being a girl in the countryside. That rural living and schooling
constitute educational disadvantages is demonstrated from the performance of
candidates from village schools who, although they were probably the most
promising pupils, had a pass rate of only one-fifth that of those from the
Yaoundé primary schools. In the absence of direct evidence concerning the
material and cultural circumstances obtaining in the rural areas, we can simply
conclude that being a girl constitutes an independent and substantial
disadvantage from the point of view of educational opportunities.

In the urban context, sex and class background are clearly related, albeit
in complex ways. At the bottom and top of the occupational ladder — semi-and
unskilled manual, élite and large-trader fathers—the variations in pass rates

' C.E.P.E. pass rates gave the boys only an 8 per cent advantage over the girls.

2 From our discussion it is clear that marking conventions exaggerate real performance
differences between the sexes. Here we are interested in making comparisons across occupational
groups, holding the built-in bias constant.

3 For a more detailed analysis of performance variations, see Brian Cooksey, ‘Social Class and
Academic Performance: a Cameroon case study’, in Comparative Educational Review (Chicago), 25,
3, October 1981, pp. 403-18, and Kenneth Blakemore and Brian Cooksey, 4 Sociology of Education

JSor Africa (London, 1980j, pp. 64-5.
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TABLE 1

Pass Rates for Concours dentrée by Sex and Fathers’ Occupation

Sex Male Female
Number in Sample N N Percentage
Percentage of Passes % Y% Male Advantage

Fathers’ Occupation:

Elite 132 37 169 31 +19
Other white-collar 179 24 211 13 +85
Large trader 21 28 26 27 +4
Small trader 62 31 106 15 +107
Skitled manual 59 20 56 I +82
Semi-skilled manual 53 13 72 9 +18
Unskilled manual 15 o 13 o —
Large farmer 61 26 62 5 + 420
Small farmer 23 39 23 4 + 800
Total 606 26 738 16 +62

between boys and girls are low, although the average differs radically. At the
intermediate levels — other white-collar workers, small traders, and skilled-
manual workers— the gap between male and female pass rates is much larger.
It would seem that social disadvantages at the bottom of the occupational
ladder exclude both boys and girls from competition for secondary places. At
the intermediate levels, improved material and cultural conditions bring about
better overall performance,* but the boys go ahead of the girls, indicating the
importance of non-material factors in the under-achievement of girls. At the
top level, girls almost catch up with their brothers, indicating that non-material
factors have only a residual effect on female performance, all or most of which
can be accounted for by unfair marking conventions. These are rough
impressions based on less than perfect evidence.

Parental education seems to play a more important réle in relation to
performance among girls than boys. For both sexes, pupils with less-educated
parents were the least likely to take and pass the Concours & entrée, but whereas
boys with uneducated fathers represented nearly one-third of all male passes,
girls in this group accounted for only one-tenth of all female passes. Conversely,
boys with highly educated father represented 28 per cent of male passes
compared with 39 per cent for girls in this group.

Table 2 shows that, for the youngest candidates, boys have significantly
higher pass rates than girls if their fathers have little education, but the reverse

* Between 14 and 35 per cent of candidates from these three groups live in good material
conditions, compared with zero and 8 per cent of unskilled and semi-skilled workers’ children,
and 62 and 84 per cent of those from large-trader and élite backgrounds. We found that 72 per
cent of unskilled manual workers had no educational diploma compared with none of the
élite.
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TABLE 2
Pass Rates for Concours dentrée by Age, Sex, and Fathers’ Education

Sex Male Female

Age 10-12 13 14 10-12 13 14
Number in Sample N N N N N N
Percentage of Passes % % % % % %

Fathers’ Education:

None 74 22 57 28 44 18 45 11 65 6 49 4
C.E.P.E. 6g 22 44 16 35 26 78 15 71 8§ 61 13
B.E.P.C. 52 23 25 36 17 29 48 40 41 15 14 14
Probatoire 78 44 17 23 4 o0 83 46 I 19 13 o0
Total 273 28 143 25 100 22 254 29 193 10 137 9

is true for the Brevet d’études du premier cycle (roughly equivalent to ‘O’-level in
the General Certificate of Education) and above. When aged 13-14, boys
outperform girls whatever the education of their fathers, unless the latter had
reached the level of probatoire, in which case both sexes did equally well or (when
aged 14) badly.

Older condidates are concentrated in the lower occupational groups,
whereas those aged 10-12 are found predominantly in white-collar groups.
Thus, the age dimension of Table 2 is ‘contaminated’ by occupational
background. But as regards boys, there is little or no relationship between age
and performance for the first three categories. For the girls there is a regular
pattern regarding this relationship, as well as— with one exception— between
fathers’ education and pass rates.

We may hypothesise that the importance attached to the education of girls
will be a function of parental occupation and education. In the 10-12 age
group, girls whose fathers had achieved the level of probatoire — the qualification
preceding the baccalauréat, somewhere between ‘O’- and ‘ A’-level G.C.E. — had
pass rates over four times higher than those with uneducated fathers, whereas
for boys the pass rate of the former group was only twice that of the latter.
For all age groups, boys with the least-educated fathers had a pass rate over
three times that of girls in the same category, whereas at the level of probatoire
the pass rates were almost identical. Finally, boys from the highest educational
backgrounds had an almost identical pass rate to boys from élite backgrounds,
whereas in the case of the girls the former rate was 6 per cent higher than the
latter. This demonstrates, perhaps, that the educational disadvantages attached
to being a girl are attenuated more by being from a highly educated than from
a higher occupational background.!

! Philip Foster, Education and Social Change in Ghana (London, 1965), and Paul Beckett and James
O’Connell, Education and Power in Nigeria (London, 1977), among others stress the importance of
parental education in determining patterns of selectivity, but do not stress the sexual dimension.
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Western studies have shown that the performance of females in school
declines relative to males in their middle and late teens.! A similar phenomenon
seems to be evident from our data in Cameroun, since when aged 10-12 both
girls and boys have very similar pass rates, whereas when they reach 13-14
years of age, boys have much higher pass rates than girls.* But this pattern
somewhat reflects parental background. Only one-fifth of the younger female
candidates were from manual or farming backgrounds, compared with
two-fifths of the older girls. Also, a higher proportion of females from these
backgrounds are aged 13-14, compared with the rest of the girls. This means
that the overall pass rate of older fernale candidates disproportionately reflects
low social background, and the reverse is true for younger girls.

The pass rate of older girls does not vary greatly between occupational
groups, however. In the primary-school leaving examination, older girls also
under-perform compared with boys of the same age. At age 10-12 girls have
aslightly higher pass rate than the boys (41 versus 39 per cent) which is reversed
at age 13—14 (31 versus 3 per cent). Female candidates of 15 years and older
have only a 26 per cent pass rate compared with 33 per cent for the boys. These
figures are not ‘contaminated’ by occupational background. Both age and sex
seem, therefore, to be related to performance inequalities.

Western studies suggest that girls routinely out-perform boysin the ‘ feminine’
environment of the primary schools, which corresponds more with the home
life of girls than boys, since most teachers are women. It is true in general, and
in Africa in particular, that teachers ‘demand obedience, silence, passivity and
conformity from their pupils—all features of traditional female behaviour’.?
Accordingly, girls adjust more easily to the authoritarian expectations of the
school environment than boys. This would help account for the higher level
of female performance in primary school. Subsequently, however, the girls lose
their advantage:
at some time during their adolescence, girls begin to underachieve in relation to their real capacities.
This is often around the onset of puberty, and coincides with the time when hoys and girls are
becoming increasingly aware of their sexuality and their future adult roles. For boys, this includes
an emphasis on intellectual and practical achievements, and on various strengths of physique and
character. For girls, conformity is more appropriate, and achievement may be translated into the

context of appearance, social life and popularity. School pressures become ineffective when set
against social pressure.?

In Africa, much of this argument would seem to be valid a_fortiori. Many
boys and girls reach puberty before finishing primary school, and the data
suggest that this has a more adverse effect on the girls than on the boys. Two
factors are involved. First, the girls reach puberty earlier than the boys; and
second, they are obliged to adopt mature sexual roles at an early age, especially
those who come from working-class backgrounds. Both factors would help
explain changes in relative performance levels, as well as the lower rate of
promotion to secondary schools among girls—in the Centre-South Province,
only one-third of academic secondary students are girls. A recent study found
that, in Douala, ‘One quarter of the women gave lack of means as a reason
for leaving school (40 per cent of men) but about one third of the women left

! For example, Sharpe, op.cit.
2 The pass rates for boys aged 10-12 and 13-14 were 28 and 24 per cent, respectively, and for
girls 25 and g per cent. 3 Sharpe, op.cit. p. 145. 4 Ibid. p. 135.
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school because of pregnancy, marriage or parental opposition to education for
girls.”?

In summary, both sociological factors associated with age and sexual
maturity, and the effect of occupational background on performance, help
explain the performance of girls relative to boys overall and older girls relative
to older boys in particular. All girls suffer from age-related disadvantages, but
working-class girls especially. As these and (probably also) girls from farming
backgrounds already suffer from their material and cultural environment, it
1s not surprising that (i) Class 6 girls from these backgrounds are older than
girlsin general, and (ii) they have the lowest pass rate of any age, occupational
or sex group. In the case of older girls from élite backgrounds, poor
performance probably reflects the low ability or motivation of these girls rather
than the effects of differential sexual socialisation.

Patterns of Secondary-School Entry

In this section we are principally concerned with secondary-school entry
patterns for boys and girls leaving primary schools. A minority of those who
enter the Yaoundé secondary schools are from outside the town, and they are
predominantly boys. This is particularly the case in ‘ private’ academic schools,
where 54 per cent of the locally recruited students are girls, compared with
only 37 per cent of all Form 1 students.?

Forty-five per cent of the primary sample of pupils entering the state
secondary schools in Yaoundé were girls, but official figures show that by the
end of their secondary education the girls account for only just over one-fifth
of all students.® They fare rather better in technical-vocational schools, where
they represent two-fifths of Form 1 entrants, but 46 per cent of all pupils. It
is possible that girls are more likely than boys to take non-academic courses
as a first choice, thereby reflecting employment opportunities, but we do not
have data to test this. It is also likely that girls taking vocational courses will
be, on average, from higher socio-economic backgrounds than boys, which
means that their fees are less likely to ‘run out’ prematurely. Over one-fifth
of the primary sample of girls who entered technical schools are from élite
backgrounds compared with only one-tenth of girls entering private academic
schools.

Table 3 shows the female representation in all kinds of secondary schools.
Overall, girls from the Class 6 sample do not fare badly as regards secondary
entrance: they constitute 54 per cent of the original sample, and only 5 per
cent less of the secondary entrants. As we would expect, it is the daughters of
farmers who have the lowest overall level of female enrolment, reflecting their
poor concours d entrée performance and generally below-average enrolment in
the private sector.

The pattern for children from urban backgrounds is interesting, for it is at

! W. Weekes Vagliani, Family Life and Structure in Southern Cameroon (Paris, 1976}, p. 32.

2 Over 40 per cent of new entrants into this kind of schooling were from outside Yaoundé, but
only 15 per cent of those recruited from outside were girls.

# Girls account for only one-tenth of the final-year students in private academic secondary
schools. See Ministry of Education, Yearbook, 1975, p. 45.



176 BRIAN COOKSEY

TABLE 3
Proportion of Girls in Each Occupational Group Entering Yaoudé
Secondary Schools

Type of School Academic State Academic Private Technical All
Number in Sample N N N N
Percentage of Passes % Y Yo %

Fathers’ Occupation:

Elite 102 52 42 43 13 61 157 50
Other white-collar 70 39 96 51 25 44 191 47
Large trader 13 54 10 50 9 67 32 56
Small trader 32 50 43 67 24 67 99 6o
Skilled manual 18 33 38 55 22 41 78 47
Semi-skilled manual 18 53 41 63 33 45 8g 56
Unskilled manual o — 7 71 7 43 T4 60
Large farmer 23 16 21 43 27 52 67 40
Small farmer 10 10 12 50 9 22 31 31
Total 279 45 310 54 169 44 758 49

the lower end of the social scale that girls have the highest level of representation
in academic private schools, while girls with élite fathers have the lowest—no
doubt this reflects their relatively high representation in state academic schools.
For different reasons, élite and farming daughters are under-represented in the
private secondary sector as a whole, closely followed by girls from skilled-manual
families who share private education evenly with their brothers. The daughters
of traders enjoy the highest preference; no less than two-thirds of the children
of small traders entering private schools are girls. This is the only group in
which girls are given high preference in both technical and academic schools,
which suggests that boys from this particular background who fail the concours
d’entrée may be leaving school in above-average numbers and entering employ-
ment, apprenticeships, etcetera. In fact, the sons of small traders are
under-represented in both Class 6 and the secondary-entrance examination,
indicating that they are entering the job market before other boys, and that
their sisters are being given the educational opportunities, both academic and
technical.

In general, variations in relative female enrolment rates in private schools
are not large, particularly among those from urban class backgrounds. The
important division is between urban and rural occupations, and the daughters
of small farmers stand out as being the only group of girls who are under-
represented in all kinds of secondary schools. The majority pattern is for low
female enrolment in one type of private school to be more or less compensated
for in the other.

About two out of every three entrants in the private sector chose academic
rather than technical or vocational courses. Over four-fifths of élite boys who
failed or did not sit the concours dentrée for secondary-school places preferred
academic to technical and vocational courses, whereas a majority of boys
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preferred the latter. Among girls, no such class division is apparent; the
daughters of élite/large traders are much more likely than their brothers to
take technical or vocational courses. This helps explain the social composition
of these schools, as well as the relatively high completion rate among females
in non-academic secondary schools.

Conclusions

To what extent are girls discriminated against in the process of secondary
selection in the urban centres characterised by high overall primary-enrolment
rates? The short answer is: less than our a priori intuition gave us to believe.
No doubt, selection at primary entry and during primary schooling is an
important eliminating device for girls in general, but it seems that in Yaoundé
it is at the secondary level itself that the greatest degree of specifically female — as
opposed to general -elimination takes place. Even then, this is only true in
academic courses: girls more than hold their own in technical and vocational
education at the secondary level. It is clear that the future secretaries and
typists are from higher social backgrounds, on average, than the future
electricians and motor mechanics. The fact that girls under-achieve in the
academic streams indicates that they suffer from the effects of differential
socialisation during their teens. This is especially striking, since those who enter
the academic streams are of higher average social origins than boys.! For
example, from élite families, girls constitute 44 per cent of successful female
concours d’entrée candidates compared with 31 per cent for boys. At some point,
therefore, social advantages become counterbalanced by sexual disadvantages.

The réle of females in the process of class formation and reproduction has
been almost completely ignored by students of contemporary Africa. Elsewhere
we have shown the importance of maternal education in concours dentrée
performance? Mothers and other females are the major socialising agents
during formative years, as well as the earliest purveyors of both sexual
stereotyping and class sub-cultures. Barbara Lloyd’s pioneering study has
pointed out the réle of mothers in the development of class identification.? If
both class and sexual sub-cultural values pass through the mother, then the
learning of these by daughters (and sons) simultaneously contributes to the
reproduction of both sexual and class inequalities. Such an important linkage
between sex and class deserves closer attention, both from the academic
seekers-of-truth and activists working for women’s rights. By examining a
specific context in which sexual inequality is produced (and reproduced), we
believe it possible to gain insights into the essential character of male
domination, and the correct strategy to adopt in order to overcome it.

! If the quality of primary schooling and teaching affect performance levels, then this finding
is not surprising: élite children may begin to under-perform at the secondary level, and the effect
of this will be more noticeable among girls since those in this category form a higher proportion
of the total number of students than boys.

2 Cooksey, ‘Social Class and Academic Performance’.

3 Barbara B. Lloyd, ‘Education and Family Life in the Development of Class Identification
Among the Yoruba’, in P. C. Lloyd (ed.), The New Elites of Tropical Africa (Oxford, 1966), pp.
163-83.





